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AWordWithYou

Dear Learner,
Welcometo the Vocational Coursein Early Childhood Care and Education.

Children arethefuture of our nation. Each child possessesimmense potential tolearn, think, imagine, and
create. To unlock and nurture this potential, we must provide them with high-quality education and care
right from the beginning of their lives, during thecritical early childhood years(0-6). Thiscourseaddresses
thelong-standing need to provide updated education and careto childrenin the 0-6 years age group.

Whether you areaparent or an early childhood care and education professional, your roleisnot limited to
offeringlove and affectionto children. It also involvesunderstanding their needsand interestsasthey grow.
Throughout this course, we have focussed into these critical aspects. Our curriculum encompassesthree
key subjects: Early Childhood L ear ning and Development, ECCE Or ganization and M anagement
and ECCE Jour ney with Formal Education Systems.

| anticipatethat you will find thiscourse materia bothinformativeand engaging. Our sincerehopeisthat you
will not only successfully completethis course but a so apply the knowledge and skillsyou acquireto your
future endeavors. Please don't hesitate to reach out and share your thoughts, questions, or suggestions
concerning the course.

Wishing you every successon thiseducationa Journey

CourseTeam
National Institute of Open Schooling (N10S)




How ToUseThelL earningMaterial

Congratulations! You have accepted the challengeto be aself-learner. It means, you have to organize your
study, learn regularly, keep up your motivation and achieveyour goa. Hereit issolely you, whoisresponsible
for your learning. NIOSiswithyou at every step. It hasdevel oped the material in Early Childhood Care and
Education keeping only you inmind. A format supporting independent learning hasbeen followed. You cantake
thebest out of thismaterid if you follow theinstructionsgiven below.

Title: Will giveaclear indication of the contentswithin. Doread it.

Introduction: This introducesyou to thelesson linking it to the previousone.

Objectives: These are statementsthat explain what you are expected to learn from the
lesson. The objectivesaimsto help you to check what you havelearnt after you have gone
through thelesson. Do read them.

Notes: Each page carriesempty spaceinthe sidemargins, for you to writeimportant points
or make notes.

I ntext Questions. Very short answer self check questionsareincluded after every section,
theanswerstowhich aregiven at the end of thelesson. Thesewill help you to check your
progress. Do solvethem. Successful completionwill allow you to decide whether to pro-
ceed further or go back and learn again.
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What You HaveL ear nt: Thisisthesummary of themain pointsof thelesson. Itwill helpin
recapitul ation and revision. You arewelcometo add your own pointstoit also.

Terminal Exercises: Thesearelong and short questionsthat provide an opportunity to
practicefor aclear understanding of thewholelesson.

Do You Know?: Thisbox providesadditional information. Thetext in boxesisimportant
and must begiven attention. It isnot meant for eval uation, but only toimproveyour general

EEER

knowledge.
Answersto Intext Questions: These will help you to know how correctly you have
answered thequestions.
Ry Activities: Certain activities have been suggested for better understanding of the
i concepts.

Website: Thesewebsites provide extended learning. Necessary information hasbeenin-
cludedinthe content and you may refer to thesefor moreinformation.
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ECCECENTREANDLINKAGEWITH
HOME AND SCHOOL

INTRODUCTION

L earning and the devel opment are continuousthrough life, and especialy inthe case
of young children, itimpliesadeeper and long term impact. Devel opment of young
childrentakesplacein different aamospheressuch asat homewherethey aresurrounded
by their parents, grandparents and other family members. The formal, friendly
atmosphere of thecommunity, and thefirst ladder of learningi.e. ECCE centreor pre-
school area soimportant learning sourcesfor them. Whatever might be the settings,
parentsplay avery important roleduring these early yearsof children’slives. A well-
coordinated quality partnership between the school and the parents and good
communication between both during ECCE and early primary yearsisvery important.

“Thereisanotable consensus across the education policy statementsand practice
guidelinesin many countriesthat parents are children’sfirst and most enduring
educators.” (source: OECD, 2012).We need to remember that young children are
dependent ontheir parentsand families, and itisthefamily whoistheyoung child's
first educator. Infact, the mother isconsidered to be thefirst teacher. Thus, parents
havealadtinginfluenceinthe deve opment of young children’sthinking process, fedings,
attitudesand ideas. A positivelink must be established between the pre-school and
the home. Quality partnership system also provides support for expected learning
outcomes by our young children whichinturn helpsin smooth transition from pre-
school to primary classes. In short, supportive parents and understanding teachers
can contribute to the growth and development of children.

Notes

Module-3

ECCE Journey with
Formal Education
System
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Figure:1.1 An ECCE Centre/Pre-Schaool

OBJECTIVES

After reading thislesson, youwill be ableto:

understand themeaning of linkages,
understand theimportanceand need for linkage;
understand with whom should thelinkage may be done;

understand the strategy (ies) to undertakefor establishing linkageswith home
and community;

understand the meaning of parental involvement;
understand theimportance of parentsand community awareness,
discusstheimportance of community ownership and participation;

organiseactivitiesfor the participation of parentsand community.

Open Vocational Educational Programme



ECCE Centreand Linkagewith Homeand School

1.1 DEFINING PARENT INVOLVEMENT

In ECCE, wetak about two very important components. Thefirst oneisthat ‘ parents
aresupportersinther children’searly education and care’ . The second isthat parents
areactivepartnersintheir children’searly learning. Involvement of parentsin ECCE
could be seen as when parents participate in the early education, growth and
development of their children from birth. They arethe primary source of influencein
their children’slives. Theearly yearsof achild’slifearetheimpressionableyears.
Whatever issaid or doneto them by care-giversisdeeply embedded inthemfor life.
It would becomevery difficult or rather, impossible, to changetheir attitudein later
years. Therefore, the parent’sinvol vement at theright ageisvery important.

In order to understand the meaning of parental involvement, we need to understand
thefallowing:

1.  Helping parentsto establish astress-free, harmonious home environment that
hel pschildrenflourishfredly and learnwithout fear.

2. Encouraging parentsto volunteer and hel p during cultural programmesinthe
pre-school or accompany the children during atheme-based or project- rel ated
excursonwhere additiona adult supervisonisrequired.

3. Keeping the communication channel s open between home and pre-school and
encouraging exchangesof children’sactivities. Thistwo-way communicationis
essential for children’soverall development asit helpsto know the children
better. For example, how achildislearning, why achildishaving problemin
relating with other children; why achild hasafear to climb on dides; why achild
isareluctant reader but enjoyswriting, and so on. Taking with teachersprovides
information to thefamiliesabout how to help their children at home by engaging
theminvariousactivitiesin aplay-way manner.

4.  Fndly,involvingcommunity meansidentifying theresourcesfromthecommunity
and then utilising the sameto strengthen the pre-school programme, family
practicesand young children’slearning. For example, providing therelevant
informationto parents; taking support fromVillage Sarpanch for making provison
of spacefor cultural programmes of an ECCE centre; creating awarenessfor
sending children regularly and timely to the ECCE centre; taking help of a
community doctor or ahedthworker to devel op hedth avarenessamong family
membersand so on.

Parenta involvement inaquality ECCE programme hel psthe community members
understand that achild deservesto livein ahealthy and happy family environment.

Module-3

ECCE Journey with
Formal Education

System

Notes

Early Childhood Care and Education



Module-3 ECCE Centreand Linkagewith Homeand School

ECCE Journeywith § Bonding between teacher and parentsiscritical in strengthening the school and
Formal Education | community environmentswhich ultimately enablesteachersand parentsto encourage
System their children’seducationa process. Inaquality ECCE programme, thefamiliestake
part in programme planning and monitoring and therefore, they arenot only recipients
of information but arefull and active partnersin theimplementation of the ECCE

programme.

Notes § All theabovecanbeachieved through parental education, training and family support
programmes.

. INTEXT QUESTIONS1.1

1
A. Fill intheblankswith appropriateword(s).

1 and........... are continuousthrough lifeespecialy in
caseof young children.

2. A wdl-coordinated quaity partnership betweenthe................ and
the ... isvery important.

3. Parentscanbeguidedtoestablisha............. home environment that
hel pschildrentolearn without fear.

4. Involving community meansidentifyingthe................ fromthe
community.

B. Putatick mark () infront of those statementsthat are correct and a
crossmark (x) infront of thosethat arewrong.

1. Parentsarechildren’sfirst and most enduring educators.
2. Thereshould not be any linkage between the pre-school and home.

3. Parentsshould beencouraged to accompany the children during atheme-
based project.

4. Village/town heads can help for making provision of spacefor ECCE
Centre activities.

ASSIGNMENT 1.1

Vit any nearby community or mohallaand find out what resources can be utilized for
the proper functioning of an ECCE Centrein that particular community. Preparea
report with photographs.

Open Vocational Educational Programme



ECCE Centreand Linkagewith Homeand School

1.2WHY WE NEED PARENTSAND COMMUNITY AWARENESS?

In practical terms, the quality partnership meansthe pre-school teachersand staff
need to respect the knowledge and understanding that parentshave of their children.
Parents should acknowledgethat pre-school teachersknow about their childrenand
their development. Children can only benefit when each partner talksand listensto the
other.

TheNationa Early Childhood Careand Education Policy, 2013 recognisesthat young
children arebest cared for in their family environment and thus strengthening family
capabilitiesto carefor and protect the child will receivethe highest priority. A major
deterrent to ensuring the right kind of ECCE is the lack of understanding of
developmentally appropriate ECCE programme among the parents and other
stakeholders. In order to addressthis deficit, extensive use of mediawill be made,
including folk, print and electronic media, to reach out to parents, care-givers,
professionalsand thelarger community and create awareness of the appropriatekind
of ECCE.

Parentsof economically weak familiesor those bel onging to low—incomefamiliesdo
not find Early Childhood Education (ECE) necessary for children between the ages of
threeand six years, for whom it ismainly intended. Most parents who send their
children to ECCE centres or preschools have altogether different ideas about the
purposeand implicationsof ECE. For example, the parentswhose children aregoing
toan Anganwadi think it isaplacefor getting supplementary nutrition. Then, thereare
such parentswho think that they would get somefreetimefor themselvesand thus,
they send their childrento pre-schoal. Yet, someparentssend their childrenfor formal
learning of reading, writing and mathemeatics. Such parentsa so pressurisethe preschool
teachersto do more formal teaching that involvesrotelearning. The purpose and
objective of ahigh quality preschool education isnot to teach formal learning for
reading, writing and numbersbut hel p young children learn through developmental ly
appropriate practiced activitiesinformaly.

Children deve opinthewarmth of their familiesand communitiesthat are characterised
by diversity infamily composition, languages spoken, their own religiousbelief systems
and cultural practices. Families serve asthe primary context for their children’s
development. Therefore, pre-schoolsand Anganwadis compriseavital context that
inturnimpacts children’sdevel opment through quality care and early education as
provided at the centres. Resourcesfrom parents and the community areessentia for
creating an emotionaly supportiveenvironment inwhich children develop optimaly.
We need to understand that communitieswhich adequately support parenting aswell

Module-3
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ECCE Centreand Linkagewith Homeand School

asearly childhood education at theright time, contribute significantly to the quality of
lifeof dl peopleinthecommunity. Thisalowseveryonein thecommunity togrow and
develop socialy and economically. Therefore, it becomesimportant for pre-school
and primary teachersto guide and educate the community in general and parentsin
particular and to bring about awareness of the advantagesof quality early childhood
careand education.

Broad Use of
Community
Resources

Citizen
Involvement

Community
Improvement

Figure: 1.2 Partnershipswith Familiesand Communities

I nteragency
Cooperation/
Public-Private
Partnerships

Socid/Human
Sarvices

. INTEXT QUESTIONS1.2

1.
A. Fillintheblankswith appropriateword(s).

1. Familiesserveasthe ............. context for the development of their
children.

2. Some parentssend their children to pre-schoolsfor formal learning of
........... y eeeeene.. @Nd mathematics.

3. A major deterrent to ensuring the right kind of ECCE isthe lack of
understandingof ............. appropriate ECCE programme.

4. Thequality partnership meansthe staff needtorespectthe.............
and........... that parents have.

B. Putatick mark (/) infront of those statementsthat areright and across
mark (x) infront of thosethat arewrong.

1. Theschool and primary teachers should create awarenessamong the
community about the quality of the ECCE programme.

Open Vocational Educational Programme



ECCE Centreand Linkagewith Homeand School

2. Parentsshould not pressurizethe pre-school teachersfor formd teaching.

3. The purpose of a quality pre-school is to help children to learn
developmentally appropriate practices.

4. Anganwadi istheplacefor getting only supplementary nutrition.

ASSIGNMENT 1.2

Interview with any five young parents/guardiansin your community to know their
viewsrelating to theAnganwadi or ECCE programme and prepare adetailed report
onthis.

1.3 COMMUNITY OWNERSHIP AND PARTICIPATION

Community ownership and participation of community membersareimportantinthe
smooth functioning and success of the centre. Teachers need to talk to and convince
membersof the community about the significance of ECCE. Pre-schools, dongwith
the help of the primary school, can plan and organise village campsfor spreading
importance of ECCE and childcare messages. Community membersincluding the
Sarpanch and other panchayat members need to be oriented about the benefits of
ECCE. It can be done through role plays, street play or nukkad natak, group
discussions, exhibitionsand using advocacy posters. Use of social mediaplateforms
and NGOsare a so beneficia. Thisshould be done by community motivators. Some
notesinthisregard could be:

e  Teachersneedtowinthetrust of the community to develop aschool alumni
group, and then ask for help to market materials such as preschool /ECCE
centre bannersand fence signsg/logos, etc.

e Ashedthisapriority for everyone, teachers need to generate and maintain
contact with therelevant health professionasin theareato support referrals.

e  Asreciprocal responsihilities, preschoolsalso need to provide ECCE centre/
preschoal fadilitiesfor community use, including library/adult |earning, community
meetings, etc.

° Involvevillage Sarpanch and community membersin doing certainthingsfor the
ECCE centres such as provision of safe drinking water, repair of classroom
materias, hepto organise PTMs, send young childrenregularly and punctually
tothecentres.

° Pre-schoolscan organisea’ Fixed Monthly ECCE Day’ at the ECCE centreas

Module-3

ECCE Journey with
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suggested under the guidelinesfor fixed monthly ECCE day by theMinistry of
Women and Child Development, Government of India. This Fixed Monthly
ECCE Day will alow communication channel sto open between teacher and
parents/community. Teachersand all othersattached to the ECCE centre can
organiseactivitiesfor advocacy, soread awarenessto increasetheinvolvement
of parentsand community.

1.3.1 Key Features of Sound Partner ships between Early Childhood
Centresand Parents

Someof thekey featuresare:

parents roleintheir child'searly education isto beacknowledged by theteachers
and other caregiversinthe pre-school

recognition of therole played by parentsin early education of their child and
their continued involvementiscrucial to successful learning

parents feel welcome in the pre-school and there are opportunities for
collaboration among parents, teachersand children

pre-school s provide accessto information about their ECCE programmetothe
parentsinavariety of ways

recognition of expertiseof parentsand other adultsinthefamily, andthisexpertise
isto be used to support the learning opportunities provided within the pre-
school

parents contributeto, and are kept fully informed of their child’'sprogressand
growth

parentsand childrenfed secureinthenew setting; and opportunitiesfor learning
provided through parents conferences, parentsworkshops, parents resource
centre, etc

1.4 ACTIVITIES TO BE ORGANISED FOR ACTIVE
PARTICIPATION OF PARENTS AND COMMUNITY

A list of suggestive activitiesto be organised onthe Fixed M onthly ECCE Day at
the Pre-school toinvolvethe parentsand community membersisgiven. Pre-school
teachersmay sdlect theactivitiesfor each ECCE Day and ensurethat selected activities
areorganised asper thetime plan. Theactivities of the Fixed Monthly ECCE Day
should beorganised by involving al parentsand community members.

Open Vocational Educational Programme
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Figure :1.3 Activities for Fixed ECCE Day

° display work of al childrenfrom thedaily activitiesof the ECCE Programme
(Art and craft work, worksheets etc)

° performance by groupsof children such asdance, drama, rhymerecitation, etc.
(ensureparticipation of al children attending the preschoal)

° celebration of Sports Day (ensure participation of all children attending the
pre-school)

° demonstration of activitiesdone by childrenfor parentsand community and
explaining therationalefor conducting theactivities

° participation of all young children and parents’community infunactivitiessuch
asBd MeaDiwai/ Local Festival/Fairs, Exhibitsetc

e  parent-tescherinteractionwhichwill includesharing assessment and teking overdl
feedback of thechild

° devel opment of play and learning material sthrough parent and community
participation

° display of advocacy material on ECCE (Charts/Audio-Visua)

° development of play materid through participation of locd artisang/craftspersons

e talksorlecturesfor the parentsontopicslisted inthe*lssuesto be discussed
with Parents

Early Childhood Care and Education n
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involvecommunity for awardsand incentivesto children/teachers/caregivers/
helpers

Toy Bank/Activity Bank/Book Bank: Cresating an areain the preschool where
parents can donate toys, games, books, puppets and other play and learning
materid

collection of local cultural stories, rhymes, songs, games, drawings, art forms
for activity bank

setting up *Activity Cornersor Interest Areas' at the preschool for example,
block building area, manipulative play area, art and craft area, language area,
dollsareaand sciencearea

Figure: 1.4 Issuesto be discussed with Parents and Community on
Fixed ECCE Day or during Parent Education Conference

A list of topicsto be discussed with parentsand community isgiven

Early dimulaion

Importance of early childhood

Child growth and devel opment

Learningand playing

Hed thy nutritionfor young children
Childhood diseases-prevention and treatment

Preparing children for pre-school/ primary school

Open Vocational Educational Programme



ECCE Centreand Linkagewith Homeand School

Managing difficult behaviour

Encouraging and providing early literacy experiences

Early identification of childrenwith specid needs

Childabuse

Other issuesmay beidentified as per the needs of the community or children

I3
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Figure: 1.5 Parent Teacher Meeting at ECCE centre
Organization of a Successful Parent Teacher Meeting/ Parent Conference

| dentification and arrangement of venue

Providing advanceinformation to the parentsand community about venue and
timingsof the conference/ PTM

Preparingalist of activitiesidentified for the conference/ PTM
Holding meeting at parentslevel inafriendly environment

Providing baby- sitting serviceswith the help of preschool helpers

Notes

Module-3
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° M aking sesting arrangementsin such amanner so that everyonefed sinvolved
andincluded

e Allowingtimeto parentstointeract with oneanother
° Encouraging active and meaningful discussons; and

° Using warm up activities and games to reinforce the advocacy and parent
education messages

. INTEXT QUESTIONS1.3

Answer thefollowing questions.

1.  How cancommunity membersbe explained about the benefitsof the ECCE
programme?

2. What can betherolesof Community Motivators? Describe.

3. Why teachers need to generate and maintain contact with relevant health
professonas?

4.  What do you understand by theterm‘ Fixed monthly ECCE days ? Describe.

ASSIGNMENT 1.3

Visit any ECCE Centre onthe day when PTM ishappening. Observethe pointsthat
are being discussed by theteachersand parentsabout their child.

©-| WHAT YOU HAVE LEARNT

Inthislesson, you havelearnt that:

Focuseson therole parentsand the community haveto play asignificant rolelong with
theteachersin school sin contributing towardslearning by children. It establishesthe
meaning of linkagesfollowed by reasonsfor having linkages—the advantages of doing
90, itsimplicationsand impact onthelearning of achild. Thereaderscometo understand
that a strong partnership needs to exist between the school, the parents and the
community asateam so that the children may undergo al round care and holistic
development and all such efforts should be directed at the ECCE Centre, to achieve
desired outcomes.

Open Vocational Educational Programme



ECCE Centreand Linkagewith Homeand School

q&. TERMINAL EXERCISE

1.

Identify and prepare a list of issues to be discussed with the parents and
community on Fixed ECCE Day.

Why isitimportant to organize a Parent-Teacher meeting or parent conference?
Mention the stepsto organi ze asuccessful PTM/parent conference.

How is community ownership important for the success of the ECCE
programme? Support your answerswith relevant reasons.

How can media be helpful in creating positive awareness about ECCE
programme?

‘&l ANSWER TO INTEXT QUESTIONS

11

1.2

A. Fillintheblanks
1. learning, development
2. schoal, parents
3. siressfree
4. resources

B. Putthemark (v ) infront of those statementsthat areright and crossmark
(%) infront of thosethat arewrong:

1
2. x
3. v
4

-V

1 A. Fllintheblanks

1. Pimay
2. Reading, writing

Notes

Module-3
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3. Deveopmentdly
4. Knowledge, undersganding

B. Putthemark () infront of those statementsthat areright and crossmark
(%) infront of thosethat arewrong:

1 o

-V

2
3. v
4

1.3
Answer thequestionsin brief:
1. Pleaserefertosection5.2.1.
Pleaserefer to section 5.2.1.

2
3. Pleaserefertosection5.2.1.
4

Pleaserefer to section 5.2.1.
[@ KEY LEARNING OUTCOMES

After reading thislesson, thelearner will beableto:

° understand the importance of linkages between ECCE centre, home and
community.

° plan different srategiestoinvolve parentsand community in variousactivitiesof
the ECCE centre.

° appreciatethe collaboration of the community to the ECCE centre.

|£h|REFERENCES

° Nationa Curriculum Framework 2005, Nationa Education Policy
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INVOLVEMENT OF PARENTSAND
COMMUNITY

INTRODUCTION

Inthe previouslessonsyou learnt about ECCE, itssignificance, ECCE teachersand
ECCE centers, how trainingisvita andimportant in realizing goasof early childhood
education. Not only parents, but other family membersand community membersas
well are important for the efficient functioning of the centre. Thegrandparents, whoin
many situations, participatein looking after the child, should also beinvolved and
made apart of the centre. We should involve parentsinthe activitiesof the centre, we
mean toincludeboth, time and theemoationa support of the parents. Inthislessonyou
will belearning about two important componentsof achild’seducation during early
yearsof growth and devel opment —parentsand community interms of their involvement
inthe ECCE centre.

OBJECTIVES

After reading thislesson, youwill beableto:

° know thedifferent typesof caregiving;

° understand theimportanceof parents, community and anganwadi in childcare;
° learn about methods of observing children at various stages of devel opment;
° comprehend, identification andinterventionsfor Divyang children;

° articulate interventions for special children by early identification of
development parameters.
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2.1 COLLABORATION BETWEEN PARENTS,
COMMUNITY AND ANGANWADI IN CHILDCARE

Asyou al know and understand the fact, that homeisfirst centre for achild and
parentsand family areingrumenta in shaping the persondity of thechild. Theimportance
of mother isunderstood without doubt when we say that; mother isfirst teachertoa
child. Educated parentsknow theimportance of education, right exposure and other
related educational and recreationd (freetimeactivities) activitiesinthelifeof achild;
hencethey provide best facilitiesto their children. Involved parents make apositive
and lasting impact on their child’slearning ability. When children experience early
qudity learning and care, their short-term cognition boostsand they devel op unanimoudy
inal aspectsof growth and development. Such asound academic foundation paves
the way for abetter futureand good lifeahead. It should be noted, that children during
early years of education need hand holding by both teachersand parents. They feel
secure and thewhol e process of acquiring education becomes easy and comfortable.
Unnecessary pressure and push should not be given to small children by anyone.
Parentsneed to bewel | informed about variousactivities, itsimpact on childrenanda
lot more awareness of how their involvement helpsin overall development of their
child/children. Parents get actively involved in the following ways:

ECCE centersconduct variousfunctions, open house, fairsand eventswherechildren

participatein events. Parents should beapart of such events. Thisgivesconfidence,
brings sense of bel ongingness, joy and happinessto children. Parentswill also know
the capabilitiesand talents of their child. Thiscreatesabond between achild, hisor
her parents, teachersand the centre. Thisbond isimportant for child’s proper growth
and development. You know how achild feelswhen heor sheknowsthat their parents
have cometo seethem perform on stage. Parentscan a so beapart of fairs, community
engagement programmes, sportsday cel ebration partner raceand similar other games,
Mother’sDay, Father’sDay celebrationsin centre, hel ping children with community
serviceorganized by centers ( booksdistributionin NGO’ s, sweets and other items
distributionin NGO'setc.). Parents participating with children gives|lot of inner
motivation, strength, security, emotional stability and confidenceto childrentowork
andenjoy daily centreactivities.

All the concerned people connected to achild’ sover al devel opment should remain
well connected and informed. Thisis possible through PTM and sometimes specia
meetings can be arranged. Other waysto communicate arethrough regular circulars,
notices, new |ettersand hand written notesin children’sdiary.
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Parentsand community create adynamic socia structure of education and they are
important variablesinthe system of early childhood education asmentioned asearlier
section. Theroleof parentsisto ensuretheir participationin centre activitiesand
education either through direct or indirect involvement in day-to-day centrework.
Involvement in home assignments, participation in centre activitieslikeannual days,
fairsand exhibitions, contributing in welfare schemesinitiated by ECCE centres,
providing hel ping hand to teachers by assisting them in conducting co-curricul ar
activities, by lending skillsin centre—likegiving classesor conducting programmesin
craft, cooking, weaving, tailoring etc. asapart of centre, parent and community
partnership programmes.

Youarequiteawareof thefact that much of theavailableresourcesare owned, managed
and run by the community. This can be co- owned by a group of people or just
managed by people. Examples of suchinstitutionsare—, museums, zoo, historical
monumentsetc. the community hasprofound and inspiringwaysinwhich it impacts
our soci ety especidly whenwetalk about itsinvolvement in early childhood. Children
develop emotionally, intellectually, physically, mentally, aesthetically, socially
and spiritually through their relationships and through their community. They
find thiscommunity at the centre or at home, on the playground, or in any active
environment they move. For children, community involvement and engagement produce
long-term benefits. It givesthem asense of belongingnessand emotional security. This
iscrucid tothebuilding of their identity and persondity. Community involvement sends
apowerful messageto children of companionship, collaborativework ethics, dignity
of labour, understanding of interdependence, respect for self and fellow being and
generd senseof lifeand living. Community helpschildrento build, createand polish

persondity.

Asyou know a centreisa mini community or society for a child. What he/she sees
and fed sand goesthrough higher early schooling daysgets multiplied many foldlater
oninlife. A childlearnsto associate, form groupsand form group loyalties. What is
expected of achild through education are bas cally community expectationsfrom him/
her, whichacommunity helpshim/her to achieve. Child’'spersona and socid aspirations
arefulfilled through community. It isworth remembering that education isneither
means nor end or a product initself. It isa continuous process that can only be
possible if there is healthy relationship between the rest of the variables of
education — children, teachers, parents and community (community includes
family, friends, relatives, work place associates, classmates besides important
organizationsand institutions.)
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Thebeauty of participating in the creation of acommunity isthat these eventsand
experienceseventually lead to the building of deep relationships. Theserelationships
must become part of the child’severyday experienceand must be nurtured cons stently
over time. For children, theserel ationships can bevastly different and influential in
their ownways. Let ussee how. Earlier we had joint family systemand achild lived
with hig’her parentsand grandparentsand sometimeseven two or more paternal uncles
withtheir family too wereapart of joint family. Thiswasabig family and achildwas
not raised singlehandedly. His/her orientationto afamily wasdifferent ascompared to
afamily now whichisnow a- dayscalled nuclear family comprising of only mother
and father and they visit their grandparentsoccasionally on festival sor during break
times. Now the orientation of family istotally different. They havetolearnto adjugt,
accommodate and devel op sense of tolerance, gratitude and respect. So, with change
intime, conceptsof familieshave changed. Thingsthat werelearned without havingto
teach are now introduced as conceptsin centres, like grandparents day, concept of
family, who al areafamily and who are an extended family etc. earlier many things
wereseen and learnt. Many family ritua sand traditionswerenot taught but just acquired
which are now taught by celebrating special days. Learningto build relationshipis
essential to everyone sexistence.

L et usnow discussthe benefits each may seek through partnership and playing their
respectiverolesin children'seducation. Children tend to achieve more, regardliess of
ethnic or racia background, socio economic status, or parents education level when
they work under guidance and in cooperation with ECCE teachersand ECCE center.

° Children generaly show better performance and attendance.

° Children consistently complete their homework and learning outcomesare
generally high, learning becomes permanent with proper homefollow up.

° Children have better self-esteem, are more self-disciplined, and show higher
aspirations and motivation towards ECCE centre and teachers.

° Children’spositiveattitude about centre often resultsinimproved behaviour at
thecentreand in general publicaswell.

° Childrenfrom diverse cultura backgroundstend to do better when parentsand
professional swork together to bridge the gap between the cultureat homeand
the cultureat the centre.

e  Therearefewer casesof dropouts.
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2.2 INVOLVEMENT OF PARENTS AND COMMUNITY IN
FUNCTIONING OF AN ECCE CENTER / PRE-SCHOOL AND
DIFFERENT TYPESOF CAREGIVING

We shouldinvolve parentsintheactivitiesof the centre. By involvement wemeanto
include both time and emotional support of the parents. In other words, whatever
timethe parentscan give; inwhichever way they can helpto support. How thiscan be
achieved will depend on theindividual needsof the Centre. Theobjectivesinvolving
thefamily and of the child care serviceswoul d also determinethekind of activitiesthe
teacher/caregiver the community can organizeor planfor parent involvement. What
the care-giver hopesto achievewith the help of parentswill guide her/him about the
activitiesthat can be planned. Thefactors such asthe ecological context, themain
occupation of thefamiliesand their socia classwill dsoinfluencetheworking of the
Centre, because these factors dictate the needs of the family and the children. The
plansof the caregiver will therefore beinfluenced by thesefactors. Thekind of support
S/he can expect from the home and community will also be determined ,to some

extent by them.
Child
ECCEX
Society/

v

<
<

Figure: 2.1 Socia Structure of Education

Both parentsand community arevita to child’sprogressive growth and devel opment.
John Dewey hasrightly remarked, “ All education proceeds by participation of the
individua inthesocia consciousnessof therace.” Thus, itisthe society/ community
which will determinethe aims, contents and methods of teaching. Inthisway the
process of education consists of 3 poles—theteacher, the child and the society.

Broadly therearetwo supportiveagenciesof education—formal andinformal. Formal
and Informa Education both havetheir uniqueand important contributioninthechild's
education from thevery beginning. Asyou areawarethat educationisplanned and
asoincidentd. Pre-schoolshaveaparticular goa inmind, limited to aspecific period,
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well-defined and systemati ¢ curriculum, given by specidly qudified teachersincludes
activitiesinddeand outsdetheclassroom. It dso observesdtrict discipline. Thisprepares
childrenfor lifeand persond fulfillment of ambitionsand desires. Thiscurriculumis
based on certain aimsand objectives. Theseaimsarein conformity with the needs of
the society and the state.

Home, family, society and peer group, all haveacomponent of educative activity
whichisneither pre-planned nor deliberate. The child learnsmany habits, manners
and patternswhilelivingwith othersor movingin different sphereslikehome, society,
groups etc. Awarenessin termsof real needs and requirements of achild during a
specific stage of growth and devel opment isamust. Thisknowledge about children
will helpdl partnersto contributeinthewellbeing and devel opment of children. Parents
and community contributeto al aspectsof growth and devel opment of children; hence
their awareness about domains of each devel opment should be proper. Such awareness
can be created by centre programmes, information | etters, open houses, seminarsand
through teacherson aregular basis. Unaware parentsor community will createblocks
and may curtail devel opment of children. Parentsinfluencetheir child’sbasicvalues,
likereligiousvalues, and issuesrelated to their future, like educational choices. And
the stronger therelationship with the child, themoreinfluence parentswill have. The
childwill bemorelikely to seek parental guidanceand vauetheir opinion and support.
Community createsfacilitiesand opportunitiesfor childrento explore and expand
their horizons. If the community isnot aware of their responsbilitiestowardschildren,
itsown entity will bein threat. In this symbiotic relationship to be aware of each
other’sneedsisof primeimportance. Children spend agood dedl of timeat homeand
learn from their experiences. Both the home and the centre areimportant in their
development and should be Linked.If thecentreisvery different fromthehome, children
may havedifficulty inadjustment.

O A

-

Figure: 2.2 Medical Camp
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Community resources can be essential in helping the people access assistance and
expand their range of outlets of support to meet their needs. Some examples of
community resourcesarefactories, post office, banks, educationd libraries, religious
places, hospitals, community centers, parks, etc. It would beagresat ideato make use
of theseresourcesin education asit devel ops a sense of value and bel ongingness
among children. Community resourceshel p build stronger, moreflexibleindividuals
and communities.

Inall these, parentsact as cataysts (means, medium, channels) astheir knowledge,
awareness, keennessto make these availabl e resources accessible to children will
help them to grow and devel op into better accomplished (skillful, talented) human
beings. Centreswith enthusiastic parentsinvolve, engage, and communi cate with them
whichincorporatetheminthelearning process.

L et usnow discuss how or by what means parentsand community can beinvolvedin
functioning or working of ECCE centreor Pre-school. Theseareasfollows:

2.2.1 Recognition of role played by parentsand vice ver sa of teachers
by parents

Asyou must have experiencedtill now, appreciation and rewardsaremotivating and
giveoneenergy towork moreefficiently. Similarly, when parentspartner with centre
and work in coordination with teachers, help themdirectly or indirectly, that effort
should berecognized by ECCE center and teachers. Specid call out, smal mementoes
and public appreciation will encourage more parentsto involvethemselves. Thisgoes
samewithteachersaswell. Asthey aredirectly involved with children, their efforts
should not go un- noticed. They should be given due recognition, appreciation and
rewards by the centre authoritiesand parentstoo should praisetheir contribution and
efforts.

2.2.2 Collaborating effectively with parents and Inviting family
membersto centre

On planned special dayslike grandparents day, Father’s Day, Mother’s Day etc.
caling older and younger siblingsfor fun activitiesetc. ahedthy partnership restson
trust and cooperation. Hence one of the key features of such partnership ishaving
trust and building trust. Thiscan beachieved through fruitful collaborations.
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2.2.3 Giving information of planned programmesto parents

Through circulars, centre diary and news | etters center can keep parentsinformed.
Thiscreatestrust of the parentsand centre, teachersand children alike. Exchanging
right information at right timeisimportant to build trust among al. Well informed parents
shdll beableto contribute effectively intheir child’seducation.

bl
|
X
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Figure: 2.4 Annual day celebration

2.2.4 Organizing parent workshops, seminar on parenting and
involvement

Thiswill helpfirst time parentsto understand their child better and most importantly
their educationa needs. Thisismost important asthisisthefirst hand authentic report
about their child’ swellbeing, education and issuesrelated toit. Without thisparental
involvement or participation cannot be asked for or even thought of .
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2.2.5Making parent’spart of centre

Resource centers and pooling of expertise of parents with centre so that children
benefit fromvast resourcesmadeavail ableto them through coll aborations. For example
—aparent whoisadoctor or ahealth worker can comeand givesmall informativetalk
on health and hygiene, aparent who has expertisein any craft, likefolk artist, can
come and take fun sessionswith children, aparent who isadancer can come and
perform for children and encourage them to adopt dancing asahobby. Likewise
pooling of resources can bevery beneficial for childrenand centre.

2.2.6 Learning by doing, isfun ways of learning

Learning can beasdifficult asit can be. Hencemaking it easy and desirableisatask
for both parents and teachers. Finding fun waysof making learning desirableisvery
important. Thiswill invitewilful participation by childreninall classactivitiescarried
out by ateacher. Thiswill dso create child’sconfidenceintheir teacher. Selecting fun
waysof learning isasoamajor concern andissueof early childhood education. How
parents can makelearning interesting and what |earning by doing activities can be
doneat the centre should al so be discussed among parents and teachers. Suggestion
should beinvited so that teachers can get ahel ping hand from parentsand ultimately
hel ping childrenlearnthingsin funway and form structured learning patterns.

2.2.7 Importance of health and nutrition, prevention and cure of
childhood diseases

Asyou areawarethat childrenarevery vulnerableto infectionsand diseases. If children
frequently fall ill then their attendancewill get affected. Remaining absent from centre
for along time causes|earning deficiency and fall out inlearning outcome. Hence
children and parents need regular inputson health and hygiene. Teachersand ECCE
centerscan conduct healthworkshopsfor parentsand smal group activitiesfor children,
handouts can be given to parents so that they can bemorevigilant and aware.

2.2.8 Managing difficult behaviour

Exampleof difficult behaviour is—unresponsivenessin class, rude behaviour, being
over shy, stagefear, lack of expression, aggression, lying, attention seeking behaviour,
useof foul language, etc. All thesearenot good for any child asit hinderseasy acquisition
of good habitsand behaviour. If teachersand parents discusstheseissuesthen probable
solutions can befound.
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Asyouhavegot anideatill now how parenta involvement and community partnership
help childrenalongway. Let usenlist thetypesof such activities.

2.2.9 Display during PTM and organizingregular PTMs

Parentswho havefreetimeand haveagood hand in craft or art can be asked to give
timefor decoration and createinformative display for othersduring PTM. Book fair,
someinformative demonstrationslikethat of first—aid, healthy food habits, healthy
waysof living by nearby hospital staff, storytelling by expertsetc. can be organized
duringPTMs.

2.2.10 Exhibition of work done by children

Children never work inisolation. At the centrethere arefellow children and teachers
andat homethey have parents. When children participatein exhibitionsboth teachers
and parentsare equally involved. Hencework done by children should be extinseto
motivate and encouragethem.

2.2.11 Annual day celebration, Sports day functions and organizing
fairs, mela with parent’sinvolvement and participation

Annual functionsarelike cultural engagementsfor the entire centre and of course
parentsasthey arethe oneswhofulfil end requirementsof childrenand centreinterms
of finances, preparing children at home and being audiencefor thefunction.

Getting local artisansto centreto display and demonstrate their craft and motivate
Children and help createinterest in non-conventional career options, like— pottery,
weaving, craftsmen, etc.

Field visitslike nearby market, post office, eatery to help them understand social
organization and place and utility of people. To develop concept of dignity of |abour,
hel ping them to understand that each and every personisvaluablein healthy and

peaceful living.

2.2.12 Strategies of communicating to parentsand community

Using right communication toolsand techniques—children’sdiary, notices, circulars,
etc. can be sent for correspondence and passing important information regarding any
event happening at the centre so that parents can participate. ECCE centersinvite
parentsto cultural functionsand festival celebrationswheretheir children participate
aresome of thefrequently used waysto involve parentsin the centresfunctioning.
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2.2.13 Designing academic calendar

preparing academic caendar isvery important. Asyou are aware that acentre calendar
specifiesbroadly dl activitieswhich are proposed to be carried out in aplanned manner
at the centre throughout an academic year. Thisisvery useful for parents, childrenand
teachers. Thishdpsintimely preparationsof eventsand scheduling of work. Everyone
knowswhat isexpected of themindividualy and collectively. Thisisoneof themost
effective strategies of involving parentsand community in centre and education of
children.

Figure: 2.5 Community Meeting

2.2.14 Calling frequent and well times PTM

(Communication between parents, teachersand children through weekly, quarterly or
fortnightly meetings) —PTMsarevery important not only becausethey areamust visit
times by parents, but al so because thisisthe timewhere educational and personal
issuesof children areof primeimportance. All conversationsare child centered. Here
relevant issues are discussed, specific information exchanged between parentsand
teachersand children. Thishelpsin solving issuesin the appropriate way and making
all confident, happy and satisfied. All thispromoteshedlthy relationship; childrenfed
secure and enjoy the process of acquiring education.

Therearedifferent typesof caregivingwhich can bebroadly classified into two broad
categories: familial and non- familial. You must havenoticed that most of the baby and
newborn careisdoneat home. Theneed for certain childrento transition out of family
careand intothe care of nofamilia adultscan arisefor avariety of reasons, including
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working parents, sngle parents, or childreniningtitutions. Totraintheseindividualsto
takecareof infantsisessentia, especialy when it comesto understanding the need of
each child. Therearetwo typesof child-cares. “ center-based care’” and “home-based
care.” Whilecentersprovide carefor abigger group of childrenin settings other than
homes, child carehomestypicaly carefor asmaler number of childrenintheprovider’s
house. Therearedifferencesbetweenthecare provided by relativeslikeaunts, uncles,
and cousinsand non-relatives. In-home babysitters, neighbours, friends, and other
carergiverswho provide carein either thechild'sor the provider’shome, fal under the
non-relative carer group. Anganwadi centres, pre-schools, childcare centres, daycare
centres, nursery centres, kindergartens, and pre-primary centresaredll includedinthe
category of organised childcare. Employersmay offer daycare servicesto employees

children at or closetowork sites.

2.3 DIFFERENT TYPES OF CARE GIVING

Care of babiesand infantslargely takes placein the home. However, there can be
many factors such asworking parents, single parentsor children ininstitutionsthat
prompt aneed for some childrento grow up out of family careby non-familia adults.
It becomesimperativeto train these adultsfor the care of babiesespecially inthe
significanceof reaching each child. Childcare can bedividedinto‘ centre-based care

and ‘ home-based care'.

Child-carehomesgenerally carefor asmaller number of childrenintheprovider’s
home, whilecentersservealarger group inanon-home setting. Thereisdigtinctionin
care by relatives such asaunts, uncles, cousinsand non-relatives. The category of
non-relative care-giver includesbabysitterswho arein the home, neighbours, friends
etc. providing careineither thechild sor theprovider’ shome. The category of organized
child-careincludes anganwadi, creches, day care centers, preschools, child-care
centers, nursery school s, kindergarten and pre-primary schools. Sometimes, employers
asoprovideday carefor child-careat or near worksstesto children of their employees.
It emphasi zed theimportance of play. Children aretaught to devel op basic skillsthrough
cregtiveplay and socid interaction.

There has been agrowing awareness about the importance of early yearsand the
need for providing quality early care and learning opportunitiesto young children.
Private un-aided ECCE centers such as nurseries, kindergartens and pre-primary
sectionsin private schoolsa so deliver pre-school educationinthe country, especidly
in urban areas. In addition, several NGOs have also been conducting the ECCE
programmes.
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(@)

(b)

©

©

Day CareCentre: Thiskind of pre-school substitutesfor materna care of the
child whose mothersgo for work and no oneisat hometo look after thechild.
Children of 2to 5yearsareenrolled. No strict curriculumisfollowed. * Play
way method’ isthemodeof conducting activities. tsmain objectiveisto organize
activitiesappropriatefor ageand developmental level . Feeding may bearranged
at thecentreitself.

Anganwadi Centresare established under the Integrated Child Devel opment
Services (ICDC) Schemewhichisacentrally sponsored government scheme
of theMinistry of Women and Child Devel opment of the Government of India.
Anganwadi isatype of child and mother carecentresin India.

Balwadi: Itisessentially apre-school that impartseducation to children between
theageof 3- 5. Bawadisfocuson establishing aforma pre-school environment
for the children in under-resourced communitieswho are not enrolled in any
other pre-school. Thisprogrammeaimsto addressthe devel opmental needs of
children during their formative years and make them ready to attend formal
schooling system. They areruninthe community itself - intemple premises,
under atreeor thehome of the Balwadi instructors.

M ontessori schools: These schoolswereintroduced by Dr. MariaM ontessori,
an’ Italian physician and educator. The Montessori method isan approach to
educating children based on the research and experiences of MariaM ontessori
(1870-1952). It emerged from her discovery through an experimental observation
of childrenwhowereleft freeinan environment with materia sthat could lead to
self-directed learning asper “thechild struenorma nature’. Thismethod aims
to bring about, sustain and support child centered and activity based pre-school
education programme. The role of the teacher isto keep awatch over the
environment to removeany obstaclesthat wouldinterferewith thiskind of natura
development.

Nursery school: isaschool for children between the ages of threeand five/six
yearsthat provides scope for educational play rather than ssmply providing
childcare. These schoolswereinitialy started in lum areasfor the children of
women workerswho used to go out for work. Margaret Macmillan, the chief
exponent of thissystem had aptly remarked: Nurseriesand nursery schoolsare
wanted simply becauselittle children want nurses.” However, today although
the nomenclature may vary, in India, these institutions function mainly for
devel oping readinessfor schoolsand to alimited extent provide custodia care.
They ared so known by other nomenclaturessuch as. play schools, preparatory
schools, etc.

Module-3

ECCE Journey with
Formal Education

System

Notes

Early Childhood Care and Education



Module-3

ECCE Journey with

Formal Education

System

Notes

I nvolvement of Parentsand Community

Home, family, society and peer group al have acomponent of educative activity
whichisneither pre-planned nor deliberate. The child learnsmany habits, manners
and patternswhilelivingwith othersor movingin different sphereslikehome, society,
groups etc. Awarenessin termsof real needs and requirements of achild during a
specific stage of growth and devel opment isamust. Thisknowledge about children
will helpdl partnersto contributeinthewellbeing and devel opment of children. Parents
and community contributeto al aspectsof growth and development of children; hence
their awareness about domains of each devel opment should be proper. Such awareness
can be created by centre programmes, information | etters, open houses, seminarsand
through teacherson regular basis. Unaware parentsor community will create blocks
and curtail development of children. Parentsinfluencetheir child’sbasic values, like
religiousvalues, and issuesrelated to their future, like educational choices. Andthe
stronger therdationship with the child, the moreinfluence parentswill have. Thechild
will bemorelikely to seek parental guidance and valuetheir opinion and support.
Community createsfacilitiesand opportunitiesfor childrento explore and expand
their horizons. If thecommunity isnot aware of their responsibilitiestowardschildren
itsown entity will bein threat. In this symbiotic relationship to be aware of each
other’sneedsisof primeimportance Children spend agood dedl of timeat homeand
learn from their experiences. Both the home and the centre areimportant in their
development and should belinked.If the centreisvery different from thehome, children
may havedifficulty in adjustment.

Community resources can be essential in hel ping the peopl e access assistance and
expand their range of outlets of support to meet their needs. Some examples of
community resourcesarefactories, educationa libraries, religious places, hospitals,
community centers, parks, etc. It would beagreat ideato make use of theseresources
ineducation asit devel opsasense of va ueand bel onging among students. Community
resources hel p build stronger, moreflexibleindividua sand communities.

Inall these, parents act as catalyst (means, medium, channels) astheir knowledge,
awareness, keennessto make these avail abl e resources accessible to children will
help them to grow and devel op into better accomplished (skillful, talented) human
beings. Centreswith enthusiastic parentsinvolve, engage, and communicatewith them
whichincorporatethemin thelearning process.

. INTEXT QUESTIONS 2.1

1.  Teacherswho usepracticesof partnership aremorelikely to report that:

a) only someparentscan helptheir children
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b) dl parentscanhepther children ECCE Journey with
Formal Education

C) singleparents, poor parents, and those with less education cannot help System
their children

d) only English-spesking parentscan helptheir children

2. Whatisthebest way for centresto encouragediversefamiliesto beinvolved
intheeducation of their children? Notes

Choosethe appropraite answe.
a) Formtrugting relationshipswithfamilies
b) Recognizeand addressfamilies’ needs
c) Sharepower andresponshbility withfamilies
d) All of theabove
3. Themost accurate predictor of achild’sachievement in centreis:
Tick (V') thecorrect answer.
a) familyincome
b) two-parentfamily
c) educationd leve of parent (s)

d) thefamily’shigh expectations, encouragement of learning at home, and
involvement inthechild'slearning at centreand inthe community

4.  Writedown astrategy that can be adopted by you for involvement of parents
and community inan ECCE centre.

24 METHODS OF OBSERVING CHILDREN

Rosy hasrecently been appointed as ateacher at an Anganwadi Centreinvillage
Begampur. She entersthe classroom and findsthat there are about 50 childreninthe
classroom. Thefirst sight of the classroom reveal sthat thereisalot of chaos. Some
boys, whoat first glance appear to be older are creating al ot of noiseinthefarther end
of theclassroom. Somegirlswho again appear somewhat older aresitting huddledin
acorner talking amongst themselves. Thereare some extremely frail looking, younger
childrenwho areplaying . And there are some more children who arelooking totally
lost and bewildered. Some faceswere happy and bright while some appeared dull
and ligtless, somewerewith friendsand somea one. Sheisequally bewildered asshe
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had expected that children would look alikein terms of height and behaviour and
would all besitting quietly wating for their teacher!

Asteacherswe notice many thingsinthe classroomsabout children andin general
every day. We also think about these things. Would you qualify this exercise as
observation? How do you think observation isdifferent from seeing?Can al that we
seebeincludedinto our research? Observation, asatool for research, isqualitatively
different from just seeing something by chance or in natural course of everyday life.
There could be several waysof recording observation, or severa toolsthat enablea
teacher to observe systematically and conveniently. Three of theseareasfollows:

2.4.1 Teacher’sdiary or journal

A teacher who isstudying aresearch problem may not be ableto plan observations
initidly or torecordtheminasystematicway. Thisusualy hgppenswhenoneisbeginning
to research. In such cases, teacher researchersmaintain adiary or ajournal inwhich
they take note of all eventsthat appear relevant to the issue they are studying. A
teacher studying diffrencein the performance of boysand girlsintheterm exams,
takesnote of thedifferencesin boysand girlsrespons venessin particular subjectsand
in particular activities. She takes notes of eventswhere she finds greater gender
parity or distinction. Shetakesnotes of all such observationsthat s’hefeelswould
help her assimilate the gender segregation in performancein examinations. After a
specific period of time, say after afortnight, Yhewould revisit her diary and identify
major categoriesthat would give her insight into the problem. Likefor example s/he
findsthat girlsappear to belessresponsive.

2.4.2 Observation Schedule

Obsarvation scheduleisanother devicethat facilitatesobservations. Itisusudly designed
by theteacher after initia observationsin thedassand having derived specific categories
of observations. A sample observation format can be devel oped by ateacher to
understand children’sengagement inan activity. With thisformat ateacher would try
towork out amonthly schedulewhere during different activities shewould observe
some selected childrenin the beginning, middle, and towardsthe end of activity. A
teacher may aso sudy each child depending ontheclass-szeand thenature of questions
formulated by her.

2.4.3 Observation Based Anecdotal Record

Ananecdoteliterally meansbrief account of an interesting event. Thus, anecdotal
recordsare short narrationsor factual descriptionsof certain incidentsand eventsthat
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ateacher observesin context of her researchinterest. Eachincident iswritten shortly
after ittakesplace. Itisaso relevant to notethat anecdotd recordsareusudly beginning
pointsof research; they hel pinidentifying anissueof research and formulating aquestion.

2.4.4 Planned and unplanned conver sationswith children

conversation isanother set of toolsthat may be used by ateacher. Some of the other
commonly used methodsfor understanding children a so includeinteractionswith
children, studying previouswork and recordsof children, talking to parentsand teechers
who know thechild. It isessential that teachers notethe broad a ertsthat thismethod
givesto further understanding and investigate the problem in amore systematic way.
There can bemany waysof knowing fromthe parents.

2.4.5 Occasional home visits

ECCE teachers, Aganwadi workers, caretakersat centres can sometimes pay home
vistsand enquireabout overal well-being of children. Inthisway small talk between
theteacher and parent can resolve small issuesthere and then. It must be noted that
timely remedy of issuesand not letting them settle or seed isthefirst stepinachild’'s
successful educationa journey.

2.4.6 Short talkswith parents at dispersal time

Casual message conveyed by ECCE teachersduring child’s pick up and drop by
parentshelpin solution of minor issues, asoit hel psboth parentsand teacherstogain
confidence about each other.

2.4.7 Involve parentsin field visitswhenever feasible

Thiscan beagood idea. Whenever possible centres can ask parentsto accompany
their childrentofiddtrips Another way isthat if any parent runsafactory, manufacturing
unit, small handicraft businessthen centres can organize educational tripsto sucha
place. If aparent isinvolved, shewill have persond interest and they will try to make
thetrip engaging and useful. Small children gather moreinformation asthey aremore
inquisitiveand lessdisturbed by the outer world. Asaresult, the benefitswill also be
moreandlonglasting.

2.4.8 Other waysto make observationsare

M aking observations during reaching out to the parentsfor certain events such as
talking to parentsregarding helpinfund raising for acause, decoration of centreand
classrooms, preparing teaching learning material sunder teacher’sguidance, doing
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sarviceinfreetimelikestory reading, play activitiesat the centre, helping during festivals
and annud functions.

25INTERVENTIONSFOR DIVYANG CHILDRENBY EARLY IDENTIFICATION
OF DEVELOPMENT PARAMETERS/MILESTONES

Gothroughthefollowing cases:

Case1l

Baljeet was a normal, healthy infant belonging to a middle-class family.
However, at two years of age, he had difficulty in walking. He walked
unsteadily swaying fromone sideto the other and also fell down frequently.
Whilerising on a sitting position, he would rest his arms on the floor for
support. His family initially thought that he had weak bones and later on
when he went to a nearby pre-school the teacher told the parentsthat he
had possibly contacted polio. After examination at the health centre, he
was advised for using crutches and braces for walking. The doctor told
the parents that children affected by polio have a physical disability, but
their mental abilities are just like those of other children. They can
participatein the activities you organize for the childreninyour preschool
centre, within the limitations of their handicap. Hetold them that Baljeet
would benefit from physiotherapy.

Case 2

Uvaisis a child with delayed speech development. He was born normal,
but at 18 months, he suffered from brain fever that lead to hearing
impairment although he has normal intelligence. He wears hearing aids
all the time. At 5 years Uvais was admitted to a Balwadi for pre-school
education to help himimprove language and social skillsbeforegoingto a
formal school. After Uvais attended the Balwadi for one month, hisfather
went to meet the teacher and complained that he had not yet learnt to
speak fluently nor could heread and writelike other children. Clearly this
was over expectation by the father. The teacher explained that Uvais had
taken this one month to mixup with his 4-year-old normal hearing peers.
He now plays with them and tries to communicate. The other children
have got used to seeing him with his learning aids. She assured Uvais's
father that hissonisa bright child and attempts to speak, hence he should
be patient. With time and emotional support from home Uvais's language
and reading-writing skills will improve. In the above case, we have seen
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that even though Uvais was intellgent his scholastic performance
deteriorated drastically due to his delayed speech development. At the
same time, parental over-expectation brought lack of confidence and
insecurity inthe child. The child may actually possess many good qualities
and abilitiesbut he or shewill experience severeinferiority feelingsdueto
the critical attitude of the parents.

° Case 3

Mariaisasix-year-old, lively girl, eager to answer questionsin class. She
often comes forward to help the teacher and class mates in tasks like
getting the attendance register from the office, or helping a younger child
to open her lunch box properly. She speaks with a slight slur. Her neck
sometimes bends a little to one side or tilts a little backwards. Her finger
movements are not under her control. So she is not able to move her
pencil clearly, definite strokes and her writing is not clearly. Her legs
sometimes do not movein co-ordination. She can read simple Hindi words
and can-do pre-reading activities such as picture comprehension. Mariais
achild with cerebral palsy.

There are many issues faced by children during early years of education like —
adjustment, sociaizing with children, feeling of insecurity and emotiona stress. This
hamperstheir ability tolearn and respond in classand to others. Hence these problems
during early childhood education period need timely attention of parentsand teachers.
A healthy and constructive discussionisamust fromtimetotime. Thiswill helpin
overall development of children and lay strong and sturdy foundation of directional
growth and development in children. Proper dlocation of timeand dlowing parentsto
talk about their issueswith children at home especialy concerning educationwill help
both overcomeissues.

Childrenwith specid needsisabroad umbrelawhich subsumesanumber of categories,
rangingfromchildrenwithmildlearning disgbilitiesto childrenwho areseverdy mentaly
challenged. Itincludeschildren who are physically challenged with visua or auditory
impairment, children who are affected by polio or accidents, asalso children who
have health problemslike severe asthmaor heart problems. The nomenclature also
includes children with behavioura problem like autism and children with learning
difficultieslikedydexia Although not often seen particularly in the Indian context it
asoincludeschildrenwith psychologica problemslikedepression. Theteacher hasto
deal with children with special needsin her/his career. Some of these problemsare
evident and thereforetheteacher isaware of them and can includetheir needsin her/
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histeaching and classroom plan. However, sometimesthe problemsare not asevident
and manifest themselvesasalearning or behavioura problem. Theteacher hasto be
vigilantinher observationsandlearntoidentify thered problemwhich may bedeeper
than just delayed devel opment. A teacher may haveto seek help of other professionas
likedoctors, counsdllorsor specia education teachersso that Yheunderstandschildren
with specid needsbetter and isableto plan aresponsiveteaching learning programme
for them and work out atruly inclusive programmefor them.

2.5.1 Early identification of learning difficulties and disabilities

You may be awarethat there are many educationa problemsfaced by children. One
of themisdifficultiesinlearning. Whilelearning difficultesaremore psychologicd in
nature, learning disabilitiesare physiologica and biologicd innature. Both need different
formsof intervention programmes. Simpleexamplesof difficultiesinlearning can be—
difficulty influent reading and speaking, difficulty in comprehending, difficulty in
remembering, difficulty inwriting etc. whileless chronic ones can be sorted out with
help andintervention programmes. The seriousonescomeunder learning disabilities.
Let uslook intothemaswell.

1. Dydexia - Dydexiais learning disorder charecherized by difficulty in
auditory processing and visual processing that affectschildrenand adults. It'sa
condition that makesit challenging to understand text or speech. If you have
dyslexia, reading, writing, and speaking can be difficult and overwhelming
despitenormal intellegence.

Some symptoms of dyslexia include: Reversing the position of letters,
struggling with reading comprehension load, delayed speech and difficulty in
learning, auditory processing disorder, new vocabulary or rhymes. Having
disordersinvisua processing that may trouble understanding directions.

2. Atention Deficit Hyperactivity Disorder (ADHD) - Did you know that
over 6 million children are diagnosed with Attention Deficit Hyperactivity
Disorder (ADHD). Many childrenwithADHD aredisciplined for misbehaving,
but they can’t control their actions. ADHD makesit difficult to concentrate,
which canlead to onechild distracting othersaround themin aclassroom setting.
Some symptomsof ADHD areasfollows:

e Unabletostdill
e beingdisorganized or forgetful

e Difficulty staying quiet and attentive
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e Lackof motivation
e Mood swingsor emotional outbursts

3. Dyscalculia- Many people dislike maths, but they’re eventually able to
understand it with enough practice. Dyscal culiaismore severe becauseit'sa
learning disability that makesit challenging to understand even themost basic
maths concepts. Sincemathsbuildsuponitsdlf, childrenwith dyscalculiacanfdl
behind and struggleto catch up for years.

Some symptomsof dyscalculiainclude:

e Struggling with concepts such asmeasuring, timeand estimating,
e beingunsureof how to approach word maths problems

e Difficulty followingtheorder of operations

e findingit challenging to count and group numberstogether.

4.  Dysgraphia- Dysgraphiaisanother learning disability that makesit hard to
writelegibly. Some peoplewith dysgraphiastrugglewith spoken languageto
hold awriting gadgets comfortably while otherslack the spatial awareness
needed to producelegibletext.

Some symptomsof dysgraphiaareasfollows:
e messy handwriting
e takingalongtimetowrite

e holdingapencil or pen improperly

e struggling to expressthoughtsinaclear sentence structure
e Poor grammar

e gspeskingout doudwhilewriting

5.  Dyspraxia- Although dyspraxiaisacondition that affectsone smotor skills, it
still hasthe potential to hinder or affect specificlearning. Thereason isthat a
child with dyspraxiamay not be ableto hold apencil or participate by speaking
regularly. Dyspraxiamostly interfereswith hand-eye coordination skills. It
presentsitsalf differently in each affected person, but some symptomsinclude
poor balance and struggling with fine-motor tasks.

Theselearning disabilitiesar edifficult todetect if they aremild during early
yearsof lifebut aschildren grow up these symptomsbecome profound. Itis
better that such disabilitiesare detected early and parentsare well informed so that
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they can search for appropriate educational solutionsfor affected child/children. Who
can bemore significant than ateacher, who through her/hisdaily observationsisable
toreport correct facts about the child to the parent and hel p them to find suitableaid
and needed trangition from normal school to specid schoal if theneed arises. Attimes
normal schooling may not be suitablefor thewel lbeing of thechild.

Oneof the strategiesof communicating with the parentsin thiscontext could be parent
teacher meeting (PTM). PTM isafeedback timefor dl, students, teachersand parents.
Thetimeof PTM should bewell scheduled. It should not be at quick intervalsor too
late. There must be proper record of the child from the problem noticed and to be
discussed after areqular interval childisneeded to observe any changeinthechild's
behaviour. Hencetimeto conduct aPTM isvery crucia. Other considerationsthat a
teacher may keepinmind are;

2.5.2 Prepareallist of issuesto be discussed in common with parents

Asan ECCE teacher/caregiver, parentsand children canlook for solutionsto problems
at any front. For the purpose of the child’s progress and problem solving, teachers
should keep track of performances, achievements, problemsand concernsinaproper
manner al thetime. Sometimesitisseen that small issuesget neglected and withtime
they grow big. Hence do not | et them root deep into the child's persondity, itisbest to
be discussed when they surface. Mental blocksare not good for achild’seducation.
Parentswill aso be clear onwhat issuesthey haveto focusif thingsare properly laid
beforethem by theteachers. Marking the areaof concernsismost important.

2.5.3 Prepareallist of student’s achievementsin all areas

Itisnot only theacademicsthat areof primefocusduring PTMs, but other activities
which childrendo at the centrearead so equally important intheir overal devel opment.
Teachers should maintain arecord of all achievements made by childrenin every
activity. Thishe psin getting rewardsand acknowledgement. Rewardsplay animportant
roleinachild’ seducation. Rewards are motivating and provide apositive experience
inlife.

2.541nform parentsthrough circulars, group natificationswell intime

Parentsand other concerned peoplelikeguardiansshould beinformed through available
channelsof communication about PTM well intime so that they can schedul e other
work accordingly.
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2.5.5Makeagendavery clear, straight and smple

Agendaof PTM isone- to discuss children and things concerning their education,
growth and devel opment. Still eachtimeit can bedifferent leading tothe samegoal.
Hence what the main point isthat each time should be clear, sothat goa and purpose
of PTM isachieved.

2.5.6 Proper allocation of time to all visiting parents

Giving parentstimeto spesk and discussthe r issueswith childrenand dlow themtime
to seek remedies is most important to make the process of education a success.
Teachersshould provide sufficient timeto each visiting parent and not rushto finishher
task.

2.5.7 Organize classroom and other related things properly

Proper display of children'sworks, clean and inviting environment, being politeand
usepositivewordsfor children and seek parental support in problem solving rather
than pointing out only faultsof children. A teacher should remain calm and beopento
suggestionsfrom parents. Centreworksin co- operation with parentsand community
aswe have studied in the above sectionsin detail s. Hence ateacher must welcome
feedback and suggestionsfrom parents. Being organized will help her/him listen and
givesuggestionstoo. A well organized classroom gives confidenceto parentsthat their
childisin good hands and this confidencein theteacher will help childreninalong
way. For childrento grow and devel op, it’ simportant that teachersfeel confident and

positive.
2.5.8 Keep proper recordsof PTM

Thiswill help teachers, parentsand children every timeto match up with suggestions
madeand proper follow ups. Thiswill also create keennessto attend further PTMsin
parents asthey know that the discussion will be based on factsand real information
and they will get redressal to their issues.

. INTEXT QUESTIONS?2.2

1.  Writedownthesymptomsof dyscaculia.
2. Why should the PTM benot organisedinavery short or too longintervals?

Notes
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ASSIGNMENT 2.1

1.  Prepareacomparative note onthe pre-school education system of Indiaand
that of any other country.

2. Vigtany twoAnganwadisand pre-schoolsand critically study their functioning
intermsof their infrastructure, administration facilitiesprovided and thedaily
routine of children. Writeareport.

©-| WHAT YOU HAVE LEARNT

Inthislesson, you havelearnt that:

You have studied theimportance of parent community partnership with ECCE centers
and ECCE teachersfor thewellbeing of children. Early childhood education holds
primeimportancein on€e'slife because much of what webecomeisdueto our grooming
and education during early childhood. 0—8 yearsof ageisvery crucial and needs
utmost care and asmuch exposureto right kind of educational process. During these
yearsthebrainisvery activeand brain cellsdevelop very fast. During thisperiod the
child'sbrainisableto absorb asmuch asit can befed with and later onitisthisstored
informationwhichisprocessed. If during thistime, al thevariablesnamely teachers,
parentsand the community work jointly and in cooperation with each other, itissure
to producefavourableresultsfor children both educationally and personally.

GLOSSARY

Community Resour ce- Someexamplesof community resourcesarefactories, post
office, banks, educationd indtitutions, cinemahdls, libraries, rdigiousplaces, hospitals,
community centers, parks, etc. It would beagreat ideato make use of theseresources
ineducation asit devel opsasense of vaueand belonging among students. Theseare
also important to make the system of education comprehensive and job oriented.
Childrenwill get firsthand knowledge and devel op professiond skills early intheir life.

qﬁ TERMINAL EXERCISE

1.  "Educationasatri polar processwith thecommunity asone of itsimportant
variables' Judtify thestatement.

2. Why the parental involvement isanimportant component in early childhood
educstion.
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3.
4.

Why should parents be aware of their child’seducation process?

How muchinvolvement isdesirablewhen wetak about community and parenta
involvement inachild’seducation?

Discusssomeinnovativewaystoinvolve parentsand thecommunity inchildren's
education.

Enumerate benefitsof parent ECCE centre partnership on the child’ seducation.

How do ECCE centres or preschool benefit from parent community
involvement?

How can ECCE center involve parentsand community at centrefor children's
education?

‘&, ANSWER TO INTEXT QUESTIONS

21

2.2

A w poE

@

(d)

(d)

Using right communication tool sand techniques
Designing academic caendar

Cdlingfrequent PTM.

Some symptomsof dyscalculiainclude: Struggling with conceptssuch as
measuring, time and estimating, being unsure of how to approach word
math problems, Difficulty following the order of operations, finding it
challenging to count and group numberstogether.

It should not beinquick intervalsor too late: There must beagood record
of the child to be discussed from the previous meeting. A period of time
interval isneeded to observe any changein the child’sbehaviour. Hence
timing to conduct aPTM isvery crucidl.
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KEY LEARNING OUTCOMES

After reading thislesson, thelearner will beableto:

explainthedifferent typesof caregiving.

collaboratewith parents, community and anganwadi in childcare.
demonstrate methods of observing children at stagesof development.
early identification and interventionsfor Divyang children.

predict interventionsfor specia children by early identification of development
parameters.

#u| REFERENCES

https.//blogs.ifas.ufl.edu

wWww.Spriglearning.com

National Curriculum Framework for Foundational Stage (NCF 2022)
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HOW CHILDRENLEARN

INTRODUCTION

Accordingto Right to Education (RTE) Act, 2009 aswel | asthe recommendation of
Early Childhood Care and Education by the National Education Policy (NEP) 2020,
focushasbeen given onlearning through play, activity, discovery, inquiry, and engaging
learnersinachild friendly and child centred manner. It also encompasses making the
childfreeof fear, traumaand anxiety and hel ping the child to expresstheir viewsfredly.
Furthermore, it hasd so been emphas zed on continuousand comprehensveeva uation
of child’sunderstanding of knowledge and hisor her ability to apply the same. For
realising and practising right of educationinavery true sensefor thechildrenweneed
to bring acompl ete revamping in the schooling system asper the NER, 2020. It may
include child centred content, engaging pedagogy; dealing with the children, coming
closeto the community, and making thechildren learn from their own experiencesand
make them ableto construct their own knowledge and understanding.

Thislessonisal about what we have mentioned above. To beagood teacher, specidly
dealing with children, we need to know, ‘ How Children Learn’. Herewe can stress
upon the psychological principlesand the maxims of education such as: to proceed
from simple concept to complex ideas, concrete examples to abstract thinking,
particular happening to generd rules, etc. and to makethe childrenlearn by justifying
thethingsand using their reasoning.

Another important issuethat you will learnin thislessonisto makethechildrenlink
their experiences and knowledgeto construct new ideasand understanding. Rightly,
youwill experiencehow the paradigm shift hasoccurred inthe sphere of early education
to providethem an environment of constructing new knowledge by themsel vesbut not
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encouraging rotelearning and cramming. Theroleof teachersfor enabling childrento
construct their own knowledgeisal so another section of discussion here. In support
of thisyouwill get adetail picturelike; * How thelearning processisundertakeninthe
early childhood days’ Inthissection, you will learntheimportance of play, activity,
imitation, identification, and observation etc. at the pre-school stage. Over al, it will
provideyouto establish astrong foundation to understand theyoung learner and their
learning processthat need to be practised at the pre-school stage. Again, you will fed
that thiswill providethe baseto understand other lessonsinthismoduleasmost things
arelinked with each other.

OBJECTIVES

After reading thislesson, youwill beableto:

° awareof factorsaffectinglearning and processesof learning a theearly childhood
stage;

° Describeprinciplesof learning;
° comprehend theinterrel ationship between learning and socidization;
° understand waysto create conducive environment in ECCE centrefor learning;

° know theroleof teachersfor enabling childrento construct their own knowledge.

3.1HOW CHILDREN LEARN: FACTORSAFFECTINGLEARNING

L et usstart our discussion by citing one conversation with theteacher and the four
yearsold children studying inaKindergarten.

Teacher: Dear Children; what do you do at home every day?

Shikha: | watchtelevision, play with my elder sister and parentsand take my foodin
time

Jagat: | watch alot of Kidschannelsin YouTube and other social mediaby using
smart phone and enjoy watching the cartoonsand try to do it on my own.
Priyanka: | loveto sleep, but do my other work also.

Teacher: What €l seyou do at home?

Sashi: | play video gamesin smart phone, draw picturesalso.

Abhiman: | read books, do puzzles, and do the singing and jumping.
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Khushi: | dance, and paint picturesand put coloursin them.
Syrians: | play music and mathematical games.

From this conversation, we get an ideathat children do many thingsat home. We
cannot say that only aspecific activity isclosely linked with thelearning aspects of
childrenrather al theactivities that the children do at home, somehow helpintheir
learning in this or that way. Sometimes we have observed that the young children
understand many conceptsthough we have not taught them. Many thingsdevelop
systematicaly coping with the principlesof growth and devel opment. Weknow certain
psychologicd principleswhich can beeffectively used in theteaching-learning process,
but the principa work with or without the knowledge of theteacher or thelearners.
Here, wetry to comeat the point that, unless, we understand thelearner, their interest,
strong points, weaknesses, etc. wefail to make aproper design of teaching-learning.
You might haverealised how the children do anumber of things/activitiesat home,
school, playground, and other places. Unlesswe observetheactivitiesof thelearners,
we cannot adopt asuitable strategy to make them learn and engage them injoyful
learning.

Theimportance of teaching-learning processbecomes much morewhen wetak about
teaching pre-school children. It iseasy to teach the grown-up child but difficult to
teach theyoung childreni.e. asoin pre-school children. Inthelndian school system,
we consider, pre-schooal i.e. for the children of the age group threeto six, that isthe
foundational stageas per the NEP, 2020. In the 5+3+3+4 system of education as per
NER, 2020, thefirst 5 yearsschooling isthefoundationd stagethat includesAnganweadi,
pre-school and Balvatikafor first three yearsof schooling and further 2 yearsof formal
schoolinginClass-1& 2.

Theabovediscuss on might have encouraged you to understand how childrenlearnat
thefoundational stage and, what ateacher must do to makethechildrenlearnat this
stage.

To get the answer to these two questions, let us discuss some of the principlesthat
teachersfollow to makethechildrenlearn.

Accordingly, many atime, teachers provideinstructionsand explain aconcept by
cregting Stuationsand examplesbut children donot follow it. Why isit so?1t may be
because of many factorsthat affect learning. Factorsthat affect |earning may bethe
attributes of thechild likeintelligence, aptitude, creativity, self-concept etc. and also
his’her wider social environment wherethechildlives. It thissection, youwill learn
particularly thefactorsthat affect learning.
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Figure: 3.1 Environment for Learning

Therewere many research studieson what could affect learning, some of them are
listed below:

3.1.1 Simpleto Complex

“Whenwelearn any new skill, itisbest to begin with fundamentalsand movetowards
mastery of themore complex techniques’ (Craig Wall, 2007).

The above statement makesusto think that our mind receivesasimple concept first
and slowly enter to the more complex things by linking the simple concepts. If you
start teaching from acomplex ideaand dowly try to makeit smple, you may not get
much success, but if you start from the simplest ideas and proceed towardsthe complex
concept, theretention may be high and meaningful learning bepossible.
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Let usseethisexample:
Example-1
Suppose a teacher needs to teach about flowers to the pre-school children.

She should take children to the garden to see actual flower or its pictures and
ask about the name, colour and fragrance of the flower. Then the children may
become curious to know more about flowers.

Figure: 3.2 Concrete to Abstract

3.1.2 Concreteto Abstract

To understand this concept, we need to go through the idea of Herbert i.e. “Our
lesson should start from the concrete and end in the abstract. We must |ead the young
children to abstraction asand when required” (fromWalia, 1997).

The statement makes us awarethat, children at the early age start to devel op their
reasoning through the concrete thingswhat they see and deal with and dowly develop
certain abstract ideas connecting to the concrete experiencesthat they gained. Inthis
context, to make our teaching-learning process more contextua and meaningful, we
should start the discussion with the concrete things and makethe childtodevelop a
shapeand ideafrom the examplesand concrete objects. For thisyou can usevarious
examplesand objectsavailableat home, school or intheenvironment withinthereach
of thechildren. Asitisat thefoundational stage, again we haveto be more cautiousto
set examplesand usethe objects.

L et usgo through another example:
Example-2

How to teach addition by using the principle of “ concrete to abstract” ?
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We want to make the child learn about simple addition. WWe know that it is an
abstract idea for the children if we start teaching 2+3=5 or 3+4=7, but if we
connect it with some examples by taking certain concrete objects such as: take
two pens and again put three pens, then to count all the pens, the children may
developtheideathat itisfive. Herethe physical object ‘ pen’ isa concrete example
for the children that helped them to add and reach at the result. By doing this
repeatedly, children learn addition and they proceed towards constructing
knowledge abstractly.

Figure: 3.3 Concrete to abstract

3.1.3Inductive/DeductiveApproach

Ininductivelearning principles, children proceed from specific examplesto genera
ruleswhere asin deductive principle, learning startsfrom ageneral formulaand
accordingly goesforward to solvevariousexamples.

L et usdiscussan examplerelating to the principle of particular to general approach
mostly used inteaching at thefoundationa stage:

Example—3

How learning takes place from particular to general for the children at the
foundational stage?

The teacher can use particular to general and general to particular principles
for developing a sense among pre-school children about “ men are mortal” . But
itisimportant to note herethat, particular to general principlewill work effectively
to make thelearner understand. For this, the teacher can cite one example from
thelocality of thechild that, * X’ died, ‘Y’ died (some similar examples) and then
the teacher can say that X died, Y died, P died it implies that, one day all man
will die, soit can besaid that, ‘menaremortal’. By analysingit, we can say that,
here, learning takes place froma particular incident to general principles.
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3.1.4 Known to Unknown

Onemoreimportant principle by which childrenlearnisknown to unknown. You
might haveredised that at thefoundationd stage children start understanding the concept
from theknown factsand dowly they enter into the realm of unknown facts. No child
isempty; ¥heknows something and continuously constructsknowledge at their own.
Asateacher at thefoundational stage, you haveto usethat pre-experiencesor the
knowledgeand for experiencesaready availableto thechild and connect it tothenew
factsor concepts, so that the children feel easy to coordinate, link and learn. If we
remember our school days, we realise that, when we established a better linking
between old knowledge and the new task, learning became meaningful, effective, and
permanent.

L et usdiscusswith an example:
Example—4

How the principle of learning, known to unknown can be used clearly and simply
in the foundational stage.

° We want to enable the child to solve simple mathematical solutionswhich
require simple knowledge in the children like; addition and subtraction.

° For making the children writing meaningful words, we have to find out,
whether the children know to write letters or not.

° For teaching our environment, we can start by asking the known things
available in the environment like; water, light, plants, animals, birds,
mountain etc. and then after they can develop the idea of environment.

All the above exampl es start from the known things/experiences of children and
proceed towards the unknown concepts.

Figure: 3.4 Learning to solve simple Mathematical problems
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. INTEXT QUESTIONS3.1

Notes: Answer thefollowing and compare your answerswith those given at the
end of thelesson.

1. Explainwithanexample, how to usethe principleof smpleto complex for
teaching the children at thefoundationa stage.

2. How psychological principleshelp pre school children for meaningful
learning?

3. Giveoneexampleeach of inductive and deductive principleof learning
especidly for teaching Mathematics.

ASSIGNMENT 3.1

Engageyour learnerstoidentify different coloursby usingtheblocksmadein different
colours. What you observe? They did it perfectly or mixed different colour blocks.
If not practiseit again and finally namethe colour.

3.2 CONDUCIVE LEARNING ENVIRONMENT IN EARLY
CHILDHOOD YEARS

Upto now, youmight havelearnt, how the psychologica principlesof learninghepthe
young childrento learn easily and proceed from the eas est task to themore and more
complex concepts, accordingly they construct their own knowledgeand understanding.
Again, you havelearnt in the previous sectionsthat | earning does not taken place
vaguely rather themeaningful effort and principlesbecomeresponsiblefor meaningful
and permanent learning. For this, you havea so discussed * child friendly classroom’
Pprocesses.

Inthissaction, wewill try to understand, how learning takes place during early childhood
years. We will also examine, in what way, principles of learning help to develop
constructivelearning processin the children at thefoundationa stage.

L et usdiscusssomeof thecommonly used learning processesin thefoundationd stage:

3.2.1Through Play

Childrenin early school stage use play to understand many things, whichisdifficultto
makethem understand by using any other meansor technique. Littlechildren naturally
and spontaneoudy engagein many formsof play whichthey enjoy and learn. According
to Montessori play iswork because play devel ops sensory abilities of children.
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AccordingtoKatz (2001), “ play consstsof activitiesthat childrenfind enjoyableand
participatein voluntarily to havefun.” Theactivitiesinclude designing housesor any
other shapesby using blocks, play with numbersand | etters, playing with water and
pour water indifferent containers(small/bigin different sizes), digging insoil, mud or
sand, moulding clay and prepare some objectswhich the children usein day-to-day
life, arrangetheobjectsin different formsand shapes, etc. Sometimeschildrenliketo
play done; itisbecause of the developmenta characteristicsand principles, but many
playsare socialy interactive and demand the sense of negotiation, problem solving,
decision making, co-operation, collaboration aong with using language purposefully
and meaningfully. Asexample: when two children mutually performto construct a
tower/house of blocks, they usually uselanguageto decide which blocksto use, what
colour blocksto be used, whereto placethe block, and how highto build thetower/
house so that it will not collapse or fall. Children can a so be madeto play various
socia games, through which we can devel op asense of number, letter, moral values,
cooperation, brotherhood, friendship, unity, shareand livetogether among thechildren
at thefoundationd stage.

Notes

Module-3

ECCE Journey with
Formal Education
System

Early Childhood Care and Education



Module-3

ECCE Journey with

Formal Education

System

Notes

How Children Learn

&)
~\

§ 1 Y / g ),/\' 70
7z {/ v‘ \ Wity

Figure:3.5 Play asalearning strategy

Whenachildis engagedinplay it placesthechild at the centre of hisor her universe.
Through activeinteraction, exploration, and observation of theenvironment, the child
actively createshisor her ownlearning. Play helps children attain self-esteem and
competence.

3.2.2Through Imitation

You must have observed that childrenin early yearssay; 3-6 years, start imitating
many thingswheat they seewithintheir surroundings. They imitatetheactionsof others;
especialy, what theadultsdo. Imitation isalearning strategy which both childrenand
adultsdo. L et usdiscusshow imitation can be used to makethelearnerslearn at the
foundational stage.

For example, whenthechild observesthe parentsor shlingsdoing athinginaparticular
order, thechild imitatesit and accordingly doesit also. When every oneiswishing
each other politely, the child also startsto behave that way. It happensin school also.
Atschoal, childrenusudly imitatether teachersand many timesthey dsogetinspiration
through their teachersto do thingsin aproper way. Children alsoimitate peersinthe
school withwhom they areengaged inlearning. So, imitation helpschildrentolearn.

Children usethetechniqueimitation whichisoneof theimportant waysto learn about
their environment, home, school, and their social world.
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Figure:3.6 Learning Through Imitation

Inthis context, though egocentrism devel opswithin the behaviour of children, still at
thefoundational stage childrenlearn many thingsthroughimitation.

Observation 1

Raziaisagirl of 3 years. Both her parentsareworking. Her mother isa computer
professional and father is a teacher. Usually, they talk in Malayalam at home
because they are from Kerala. One day, Mrs. and Mr. Abraham, parents of
Razia, observed their daughter using certain good English sentenceslike; ‘ come
on’ ‘officetime’ ‘naughty girl’ ‘ market vegetables' ‘happy birthday’ etc. sometimes
She starts to work on computer, polish shoes, arrange her clothesin order.

What do you think, from where did Razia learnt all this. Is it by imitating the
behaviour of her parents, adults or watching television?

From the above observations, we can say that, imitation isaconstructive strategy, by
which thefoundational stage children learn. Teacherswho comein contact with the
children need to usethistechniquein avery positiveway. Here, the most important
concernis, teachersor the parents should not use any such words, or do any such
wrong activity at home or at school, that the children may get imitate and learn
wrong thingsaccordingly.

3.2.3Through Identification

Like imitation, identification is also another important learning strategy that the
foundationa stage children effectively use. Identificationisdifferent fromimitationin
theway that; identification involves several behavioursbeing adopted by thelearners
whereasimitation usudly involvescopying asinglebehaviour or activity of others.

According to Bandura (1977), “ behaviour islearned from the environment through
the process of observation. Children observe the people and environment around
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them behaving invariousways, from themthey imitateand identify themselves.”

Asexample: Children sometimesliketo identify themselveswith other persons (hero/
model in his’her life) and they behave like their model character. They observe
behaviours, values, attitudes and beliefs of the personswith whom they liketo be
identified.

Example—5

Children often use various TV shows specially the Cartoon Networks, POGO,
Discovery Kids etc. Many a timesit has been observed that, the children triesto
identify himself / herself by the name of the character which they like in the TV
show such as. some say they are ‘ Chhotabhin ....... ‘Krish' ....... * Soiderman’
etc. and in future thistendency transformsin the behavior of the children just to
select their model character in life like; may be Svami Vivekananda, Abdul
Kalam, Mahatma Gandhi, Mother Teresa etc. It isthe tendency of identification
of self, that the children usually do.

We can conclude here by saying that, teachers must perform a very important
responsi bility toidentify thistype of tendency of thefoundational stagelearnersand
alsoto help them for selecting the best character to beidentifying with themselves.

3.2.4Through Observation

Sometimeswetakethe children to various sitesto see and observe the procedures
adopted indifferent workslike; let it bein anindustry, workshop, exhibition, historical
places, banks, post officeetc., fromthere childrenlearn alot.

Bandurahasidentified three basic model s of observational learning:

e Alivemodd,whichinvolvesan actud individua demonstrating or acting out a
behaviour;

° A verbad ingtructiona model, whichinvolvesdescriptionsand explanationsof a
behaviour;

e A symbolic model, which involvesreal or fictional characters displaying
behavioursin books, films, television programmes, or onlinemedia.

Theabovethreeformsof observation makethe children contextua learning. Learners
imitate the behaviour that they have observed in various situations. Teachersneed to
bekeener to usevariousformsof observation and engage young childrento makea
small report, present it and al so behave accordingly.
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".J' ACTIVITY

Make a detailed planning of visiting a bank situated nearby. Takethe childrento
the bank and ask them to observe various activities performed there. On the
next day, ask them to perform the activities observed by them at the bank. What
did you observe? Does the earlier observation of the children at the bank help
them to learn and perform about banking system?

Figure: 3.7 Learning Through Observation
3.2.5 Through Conditioning

A child gartstoliketheearly child care centreand later the school dueto theconducive
or supportive environment provided by theteacher. That isthe conditioning whichis
desirable. When theteacher isrude and shoutsfor every mistake, anegativefedingis
created in the child towards the centre that is also the effect of conditioning. The
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teacher could useappreciation or praisefor theright behaviour and cresteaconducive
environment helping childrentolearn.

= |z
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Figure: 3.8 Conditioning asa Source of Learning

3.2.6 Through Experimentation L ear ning

Experimentation isal so another techniquethat helpslearnersto examinethe process
of development of certainthingswhich arevery much related with the day-to-day life
of children. Itislearning by doing. Thisisalso based upon the observation that you
have studied in the earlier section. Whenever thechild observescertain things, asense
of inquiry and inquisitivenessdevel opsamong the children and that further makesthe
childrento experiment it. It may berelating to thegrowth of asmall plant from the seed
and many othersthat the child experiencesat home, society and environment.

Figure: 3.9 Learning through Experimentation
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. INTEXT QUESTIONS3.2

Notes. Answer thefollowing and compareyour answerswiththosegiven at theend
of theUnit.

1. What typeof play can bearranged for establishing better learning among
thefoundationa stagechildren?

2. Explainimitationlearning. How canit beused for the children studying at
thefoundationa stage?

3. How does Conditioning work to reinforce and motivate young children?

ASSIGNMENT 3.2

As a teacher in foundational stage and dealing with the age group 4 — 6, you
have been instructed to arrange a play activity for the children. Prepare a
detailed plan, what play will you like to organize keeping in mind the concept of
conditioning of learning. Smilarly, prepare another plan, to motivatethelearners
to learn language (word and meaning) by using the principles of conditioning.

Interrelationship in lear ningand matur ation:

Inthe case of very young children, theage of child and theactivity givenfor learning
should be matching. The physical maturation providesthe child to perform tasksbut
theearly introduction of learning taskswhen the childisnot ready canharmthelearning,
asevident from many studiesabout ‘ L earned hel plessness’ and Damaged Disposition.
L earned helplessness or learned stupidity makes children think that thetask istoo
difficult and beyondtheir ability. The* damaged disposition’ theory statesthat if children
areforced to do tasks, they may acquiretheability but may have anegativeattitude
towardslearning. Thetask of reading and writing for instance, should not be started
too early when the child isnot ready. But readinessto read and readinessto write
should bethefocus. Over emphasi son memorization especially rote memorization
when the child cannot understand the meaning a so may affect theinterestin studies.

3.3 ROLE OF SOCIALIZATION IN LEARNING IN EARLY
CHILDHOOD YEARS

Learningintheearly yearsduring childhood startsfrom thehome. It isbased upon the
socidization of thechild. When the children are engaged in day-to-day activitieswith
thefamily membersparticularly with the parents, grandparents, siblings, other family
members, they get socidized and learn. Further, thefamily socialization experience of
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the children helpsthem to participate socialy inthelarger unit of community and
school aswdll tolivetheir life. So, sociaization hasagreater influencefor thelearning
of thechildintheearly childhood years.

3.3.1 Interrelationship in Learning and Socialization

L earning takes place through interactionwith others, peers, parents, family members,
teachers, and others. We can say that family, school, community, mediaetc. arethe
sub-systemsor miniature of the society. Process of sociaization startsfromthevery
beginning inthefamily when the new born child comes acrossthe nourishment and
grooming by the membersof thefamily. The child learnslanguage, values, positive
attitudeand socidly desirablewaysof living when they observeand interact withthe
peers, parents, siblings, teachers, and other membersof the society. Socidizationisa
processof learning. Themorethe child socidizesthemores/helearns. Learning and
socidization arepositively interrelated with each other.

S " i bl
N s v L/
= YN I
C r/ N\ W \”1, // 2 ?W % v /
2 | 25 7(y Z =S A/
/7 ! &YW\ 7 )™

Figure: 3.10 Learning is Construction of Knowledge
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3.4 CONSTRUCTIVE LEARNING

Inthe constructivist perspective, learning isaprocess of construction of knowledge.
Learner actively congructstheir ownknowledge by connecting new ideastotheexisting
ideason the basis of materia /activities presented to them (experience) (NCF 2005).

Example- 6

Using a printed text or a set of pictures/visuals on a transport system coupled
with discussion will allow young learners to be facilitated to construct the idea
of a transport system. Here the learners construct their own knowledge about
the ideas of road transport system. Arural student, may formtheidea centred
on the bullock cart. Whereas a urban student may formthe idea centred on bus/
car (NCF, 2005)

L et ustry to understand, what constructivismisand, how it can be better used by the
teacher for constructing theknowledge of theyoung children.

Basically, constructivismisatheory based upon positive observation of thefacts
availablewithintheloca environment of thechildren. They do/experiencemany things
during their day-to-day activity, at home, school, with peers, and outside the school
and home surroundings. What the children experience today, becomesold tomorrow
but the old experiencewhat they gained on the previousday can beused congtructively
for gaining new knowledgetomorrow. If oneclosely thinksand worksonit, S’hecan
create new knowledge and understanding, ask questions, explore new factsand assess
theknowledgegained.

Congtructivigt classroom for theyoung childrenisjust likelinking past experiencesto
the present knowledgethat |ead the children towardsthefuture.

Inacongtructivist classroom, learning takes placein varieties of waysand classroom
practices. Itisnot only that theteacher deliversalecture beforethelearnerseveryday
rather the learners have also to do a variety of activities like seminars, debates,
workshop, group discussion, experiments, reporting the observation facts, organising
theevents which demand creetive devel opment of thelearners, analyse, and synthesise
theevents, organisedataintables, figures, etc. Inthisway, an environment of knowledge
construction can be devel oped. We know that, no child comesto school with an
empty mind and experience. Herethe duty of theteacher isto usethe experiencesthat
thechildren have gain earlier and help them to construct their new knowledge.
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Figure: 3.11 Learning by Experiencing

In the constructivist way, it isimportant to mention that the social aspect in the
congtruction processisimportant andin the sensethat knowledge needed for acomplex
task can resdeinagroup Situation. Congruction indicatesthat each learner individualy
aswell as socialy constructs meaning as s/helearns. It can also be realised that,
collaborativelearning providesroom for negotiation of meaning, sharing of multiple
viewsand changing theinterna representation of the externa reality (NCF, 2005).

3.5 ROLE OF TEACHERS

Teachersplay avery important roleto facilitate thelearnersespecialy inthe early
stageto makethelearnerscongtruct their own knowledge. Some relevant pointsare
mentioned bel ow, that createaroomfor children’sconstruction of knowledge promoted
by theteachers.

e  Ateacher shouldwork asafacilitator for the children and help them shaping
their own knowledge.

° Allow childrento ask questionsrelating to what they learn in schoaol.

° Encourage childrento answer intheir ownwordsand formtheir own experiences
rather than s mply memorising and getting answersright injust oneway.
e  Teachersshould encourage'intelligent guessing' amongthelearners.

° Engage children through well-chosen tasks, creativetal ents, and questions of
variousnatures.

° Teacher should create an atmosphere of active engagement of the children by
organising, enquiring, exploring, questioning, debates, application, reflection,
and leading to building theory.
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° Encourage children to frame questionsto aparticular given answer; thisisan
‘answer to aquestion, but not aquestionto ananswer’.

. INTEXT QUESTIONS 3.3

Notes: Answer thefollowing and Compareyour answerswith thosegivenat theend
of theUnit.

1. Definecongructivisminyour ownwords.

2. Asateacher what will you do for enabling the children to construct their
own knowledge?

ASSIGNMENT 3.3

Asateacher, suggest certain answersto the children relating to simple mathematics,
environment, habits, and common rules and ask them to frame questions to the
suggested answer. You can practiseit inyour everyday classto enablethechildrento
congtruct their own knowledge.

©-| WHAT YOU HAVE LEARNT

Inthislesson, you havelearnt that:

e  Thislessonhasbeen specidly desgnedto examinehow childrenlearn. Justifying
the concept, we discussed thewhol elesson inthree sections. Inthefirst section
of thelesson, wetried to explain variousprinciplesof learningwhichformed a
definite baseabout thetheoretica construct of * how childrenlearn’. Wediscussed
the said section with suitable examples, activitiesand observationsleading to
proceed learning Ssimpleto complex, concreteto abstract, particul ar to generd
and knownto unknown facts.

° Second section of the lesson dealt with the process of |earning which takes
place during thefoundational stage of schooling. In thissection, we discussed
certain specific techniques and strategies of children'slearning process by
connecting withthetheoretical congtructswhich had been andysedintheprevious
section of thislesson. Under thissection, wetried to examinethetechniquesof
play and activity, observation, identification, imitation, and conditioning, etc.

° Inthelast section of thelesson, wededt with congtructivist pedagogicd gpproach
to makeyou understand how learning takesplacein children. In thissection, we
covered, how children construct their own knowledge by using their
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previousexperiencesand facts. M oreover, wea so discussed therole of teachers
tofacilitate children for constructing their knowledge and experiences.

qﬁ

TERMINAL EXERCISE

nNoe

ol

Explainfactorsthat help childrentolearnin thefoundationa stage.

Discuss each principle of learning with suitable examplesfrom the context of
foundationa stagelearners.

Explainwith suitableexamples, how play and activity areused aslearning practice
at thefoundationd stage.

How canimitation bebetter used asalearning strategy a thefoundationd stage?
Explanwithexamples.

Explainthe concept of constructivismwith suitableexamples. How canit help
thefoundational stage children to construct their own knowledge?lllustrate.

What aretherolesteachers supposed to perform for enabling the childrento
construct their own knowledge at the foundational stage?

‘&l ANSWER TO INTEXT QUESTIONS

31

3.2

Makeasmall meaningful sentenceby using smplewords, explainthemto
construct two- and three-digits numbers by using the singledigit number
1-9, etc.

Psychological principlesof learning have been specialy designed keeping
inmind the aspectsof human growth and devel opment and the structure of
our mental functioning. Human mind developsin such away that we can
better accept the easy and simplethingsfirst before we proceed to the
complex task.

Deductive show different shapesand the child observe side deach shape.
Deductiveteach them the square have four equal sidesthenlet thechildto
identify asquare by observingand wrong side

Group and socia play & activity needsto be practised during foundational
stagefor better learning.
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2.

3.3
1
2

r

©

Imitationisto adopt the behaviour of othersin one'sown life. Foundational
dagelearnersuseimitation asaninteresting learning tool for moulding their
behaviour. Teachers need to observe the behaviour of the children and
alwaysshow positivedealing with them asthey imitateteachers.

Conditioninginvolvesreinforcing positive behavioursthrough repetition,
rewards and encourgement hel ping childrento learn. Asexample—we
motivatethelearner to assure aprize after successfully completion of the
task assgnedtothem. Inthisregard’, childrenwill dothetask first kegping
motivationinmind so that they will get acertain prize.

Constructivism refersto the approach where children activily constant
knowledge through hands on experiences, exploration and social
interractions.

Cresteadtimulating learning environment with handson activities, encourage
exploration, questioning, collaborative learning discover and experiment
enabling them to construct their own knowledge.

KEY LEARNING OUTCOMES

After reading thislesson, thelearner will beableto:

° describefactorsaffecting learning at the early childhood stage.

° Principleof learning childrenwhich help childrentolearn such asplay, imitation,
identification, observation, conditioning, etc.

° discusstheinterrel ationship between learning and maturation.

° explantheinterre ationship between learning and sociai zation.

° discusswaysto create conducive environment in ECCE centrefor learning.

° discusstheroleof teachersfor enabling childrento congtruct their ownknowledge.
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CURRICULARLINKAGESBETWEEN

PRE-PRIMARY AND PRIMARY

NTRODUCTION

-

Example-1

It's7.00inthe morning, my mother woke meup and gave meaquick bath. | atemy
favorite breakfast that isbread jam and rushed towards the school bus stop. Bus
cameaét the stop and suddenly athought cameinmy mindthat itismy last day inthis
pre-school. I will missal this. | sat onaseat nearby thewindow and started thinking,
tearsrolling down my cheeks. Suddenly ahand came on my shoulder, | heard the
voiceof my friend Adityaaskingif | amaright. | told himthat | am sad, thesedays
will not comeagaim. | will missal thisfun, today isour last day. | asked Aditya, if he
can stop histransfer to the new school because | want to enter the new building
with him. Adityaconsoled methat | will get new friendsand will enjoy there. | told
himmy thoughtsthat | amworriedif my other friendsmanagethe academic burden
orif I would get timeto play after school or not because of long school hours, if the
play ground will bebig and have swingsand dides, what if nobody isinterestedin
becoming friendswith me. Adityatold me not to overthink and enjoy the new life.

J

Thecurriculumisthetool inthehandsof theartist (teachers) tofacilitateor guidehis/
her material (the pupil) according to his/her ideals (objectives) in hisher studio (the
school). Curriculuminitsmost general way isconsidered ameansor acourseto be
run by thelearnersunder the supervision and guidance of their teachers, trainersor
supervisorsfor taking themto thedesired god sor endsof theteaching learning process.

Notes
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A pre- school refersto atype of educational institution whereachild studiesbefore
commencing formal school whereas primary school isfor elementary learning where
studentslearn basi csof foundational skillsand subject matterslike Hindi, English,
Maths, Scienceand Socia Science.

OBJECTIVES

After reading thislesson, youwill beableto:
° know curricular linkages (vertically and horizontally) acrossaress,

° understand the need for multilingua education, trangition to school languageand
explain promotion of language development during early years,

° describethe strategies suitableto hel p childrenlearn language;
° awareof theactivitiestofoster pre-writing skills;
° plantheactivitiesfor learning of pre-number concepts,

° devel op waysto enhance social competence among children.

4.1 MEANING OF CURRICULUM

A curriculumistheinstructiona and educative programmewhich hel psthelearnersto
achievetheir learning goals, idealsand aspirationsof life. Curriculumisaseriesof
potential experiences, set-up in educational ingtitutionsfor thereason of disciplining
thelearnersin desirableways of thinking of the concerned society. Itisapath by
following which we can reach aspecified destination. Furthermore, itisconsidered to
beaseriesof learning opportunitieswhich are planned and carried out by teachers
and learnersworking together and gaining experienceof learning instances. Curriculum
isdescribed in many ways.

Cuningham—* Curriculumisatool inthe hands of the artist (teacher) to mould his
materia (pupils) according to hisideas (aimsand objectives) inhisstudio (school)”.
Morroe—* Curriculumincludesall those activitieswhich are utilized by the school to
attaintheaimsof education”.

Crow and Crow —" Thecurriculumincludesall thelearner’ sexperiencein or outside
school that are included in a programme which has been devised to help him
developmentally, emotiondly, socidly, spiritualy and mordly”.

Open Vocational Educational Programme



Curricular Linkagesbetween Pre-Primary and Primary

Previous academic New Pedagogical &
structure Curricular Structure

2 4

72
2
g
(Ages 16-18) (Class 9 to 12) =
(Ages 14-18) 13
=
3 g
EClass 6 to 8; =
Ages 11-14 T =
10 S £
(Ages 6-16) (Class 3 to 5) 5
(Ages 8-11) -T=
=
2 years %
(Class 1 to 2)
(Ages 6-8) g
3 years =
RS s g

(Ages 3-6)

Figure4.1 NEP 2020 : Curriculum perspectives

Notes

. INTEXT QUESTIONSA4.1

1.

A curriculumistheingtructiona and the educative programmewhich helpsthe
learnersto achievetheir ....................... e and

Describethe meaning of theterm curriculum.

AccordingtoNEP2020................... ) eeerenneeeree ) ereereneene e ) e are
different stagesin curricular structure.

ASSIGNMENT 4.1

Interview any fivechildrenin your neighbour about their purposeinlife. Describeeach

purposein the context of not taught till now.

Conducting
Examindtion

Not taught
till now

Preparation Determining
o the Structure
Textbooks of
Content

Deve opent
of
Persondity

Figure 4.2 Sources of Curriculum
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4.2 CHARACTERISTICS OF CURRICULUM

A good curriculum hasthefollowing fegtures:
4.2.1 The curriculum is continuously evolving

Society of alearner ischanging dynamically. Adapting to thischangeisanindicator of
successin negotiating everyday problems. Elementsof curriculum areembeddedin
the society. Every modificationinexperiencewill reflect in changein the elements of
curriculum. For acurriculum, to beeffective, it must have continuous monitoring and
evaluation. Curriculum must adapt itseducationa activitiesand servicesto meet the
needs of amodern and dynamic community.

4.2.2 Need based curriculum

A good curriculum reflectsthe needs of theindividual and the society asawhole. The
curriculum meetsthechalengesof time by making education moreresponsiveto needs
of itslearners.

4.2.3 It isdemocratically conceived

A good curriculum isdevel oped through the efforts of agroup of individualsfrom
different areas of society who are knowledgeable about the interests, needs and
resources of thelearner and the society asawhole. Curriculum isthe product of
many mindsand energies.

4.2.4 Curriculum istheresult of alongterm effort

Itisthe product of along, in-depth learning and hard work. It takesalong period of
timein the planning, management, eval uation and devel opment of agood curriculum.

4.2.5 It iscomplex

A good curriculum provides cognitive plan and instructional designto meet thegoals
of learners. It includesthe student-teacher rel ationship, guidance and counselling
programme, health services, school and community projects, library and laboratories,
and other school related work experiences.

4.2.6 It providesthelogical sequence of subject matter

Learningisdevel opmentd. Classesand activitiesshould beplanned. A good curriculum
providescontinuity of experienceand alogica sequence.

Open Vocational Educational Programme
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. INTEXT QUESTIONSA4.2

1.  Sayweather the statement istrueor false. * Thecurriculumiscontinuously
evolving'.
2. Fillintheblanks.

1. Thecurriculumprovidesthe.......... and.......... for preparing text books.
20 e methods are selected and used in view of the curriculum.
3. Curriculumdevelopmentisa........cccccceeuene.. and......ccceeveuenen process.

ASSIGNMENT 4.2

Listtopicsand aplan of activitiesto introducesearly math conceptsin aclass period
of say about thirty fiveminutes.

4.3 NEED AND IMPORTANCE OF CURRICULUM

Theneed for education determinestheimportance of curriculum. Need for developing
acurriculum:

a  Humanscanacquireknowledgewnhileother speciescannot acquire knowledge.
Itisanimportant aspect of human beings.

b.  Thementa aspectsaretrained and devel oped, thusmental facilitiesaretrained
by teaching various school subjects.

c.  Thevocationa andtechnica education preparesthe studentsfor different jobs.
During the British period the educational curriculum wasdesigned to prepare
clerks.

d. Theinterestsand attitudesare devel oped according to thelearner's potentialities.
Curriculumisdesigned asachild centered approach.

e.  Goodcitizensareprepared by developing ademocratic way of life. It also
developstheabilitiesand capacities of theteachers.

f. Theability of salf-redlizationisaso developed by education and to make good
humanbeings.

It also devel opsthefeeling of appreciation and sound judgments.

Educationisadwaysgivenfor futurelife sothat thelearnerscan earntheir living
face and adapt for unforcseen futureand also ableto challengesat all walksof
life
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I. It also preparesfor scientificinvention and technica devel opment.

J. It brings performanceto children. It hel psin their al-round devel opment.

4.3.1 Comparison between Pre-Primary and Primary Curriculum

(@ PrePrimaryCurriculum

e Thislevel isalso called KG or kindergarten. There are a number of

Montessori schoolsand pre-schoolsspread al over India. Although earlier
of pre-primary education was not given much importance, now it is
considered crucia before formal education is provided. Pre-primary
educationin Indiaisencouraged by the government with the help of the
Anganwadi scheme. In cities, thereareanumber of pre-schoolsthat offer
thiseducation. These schoolsarea so called play-schoolsaschildrenlearn
alot by playing andinteracting with each other. They includealot of toys,
swing sets, and colourful learning aidsto help children get acclimatized with
thefutureschool curriculum. Itisdsoagreat exercisefor childrentobecome
socid by interacting with other children.

Thepre-primary classesaredivided into two sets- Junior KG for children
of 3-4yearsof ageand Senior KG for up to 4-5 yearsof age. Children at
this stagelearn the fundamental concepts of shapes, numbers, colours,
animds, plantsetcthat help easethetransitionto formal schooling.

(b) PrimaryCurriculum

Indiahastaken great stridestowardsimproving the education system,
especidly- primary education. Inalandmark achievement by Kerda, which
isachieving a100% literacy rate, we have shown that with the suitable
effort and moves, wetoo, can achieve greater heights. Primary education
inIndiahasreceived mixed reviewswithregardtoitsquality and structure.
Although there are government reformsto redesign the structure of schools
inIndia, we areyet to seeagreater level of momentum. Earlier Primary
school classes start when achild is approx. 5 yearsold. But now NEP
2020 changed the structure and primary education becomesathe age of 6
years. Thecurriculumisstandardized al acrossIndiaand though mixed
reactions have been received from the public and parents about the quality
of learning, therearea so government reformsto amendiit.

Thedifferent primary education boardshaveasmilar structurewherethey
teach the fundamental subjects of Mathematics, Science, History,
Environmental Science, English, and aVernacular Language. Thisisthe
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basic structure of theformal education that aperson needsto have before
they can call themselvesliterate. Some Schools, give moreemphasison
practical and experiential learning to help children develop a better
understanding of their curriculum.

4.3.2 Similarities between Pre- Primary and Primary Curriculum

Both pre-school sand primary school sprovide children with aplethoraof opportunities
to experiencefun and meaningful learning.

(@)

()

Curriculumthat simulatechildren’sminds

They haveprogrammesand curriculumthet dlow childrentoenjoy playful learning
through gamesand age-appropriate activities. Young childrenlearn best through
exploration, discovery and hands-on experiences. And these are exactly the
thingsthey get from preschool and primary school.

Evenif they spend their day inthe classroom, they aregivenrich opportunities
to experienceawidevariety of fun activitiesthat teach them the foundation of
literacy, maths, science, art, music and alot more.

Warm and safeenvironment

Nurturing a child’ssocial and emotiona growth isimportant. Thisisoneof the
goal s of both pre-school and primary education—to create awarm and safe
environment that will foster kids' emotional and socid growth.

In a pre-school and a pre-kindergarten setting, children have plenty of
opportunitiesto get d ong with other children. They learn socid skillsnot only
through mentoring and direct teaching but also learn through their daily
interactionswith their peers. Moreover, they have more opportunitiesto play
with other children and evenlearn how to deal with minor conflicts.

. INTEXT QUESTIONSA4.3

1
2.

What istheimportanceof curriculumin childrenlife?

Writeany onesimilarity between pre primary and primary curriculum.

4.4 NEED FOR CURRICULAR LINKAGE (VERTICALLY
AND HORIZONTALLY ACROSS AREAYS)

Introduction

Organization of contents according to the sequence and continuity of learning withina

Notes
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givenknowledgedomainor subject over time(verticd articulationtoimprovecoherence)
and thescopeand integration of curricular contentsfrom different knowledge domains
withinaparticular gradeleve (horizontal articulation or balanceto developintegration
between subjects, disciplinesof knowledgedomains).

a. Vertical

Vertical ismore of aheterogeneousgroup of school employees. Thesegroups
typically span various grade levels. They include both teachers, staff, and
administratorsoften are part of these groupsaswell.

In other words, vertical aignment enhancesthe power of ateam of teachersto
set long-term goalsfor instruction and create aplan for meeting thesegoals.
Vertical aignment teamsmay cons st of teachersfromthe same school or digtrict
who teach the same subject in two or more successivegrade levels.

b. Horizontal

Horizontal, one should picture the group of teachersworking with the same
group of learners. For example, whendl of thefirst gradeteachersmeet together.
It can al so happen when the school counsellor and other mental health staff
meet. Specia education teachersare another group of professiona swho often
collaboratehorizontally.

Horizontal collaboration worksgreat when teachersinthe same grade are preparing
their learnersfor state assessmentsor grade-level projects. All teacherscan discuss
the standards and strategieson how to get their learnersto meet their goals. They can
also discuss specific learners and their needsto see how other teachers may have
found successwith similar typesof learners.

Another great use of horizontal collaborationisfor teachersfor speciaised coursesto
create common themesin their [essons.

4.4.1 Need for linkage

Verticad and horizontd integrationformsthekey to achievethe optimum intheoutcome-
based curriculum.

Although severa studieshave shown thebenefitsof integrated teaching, educationists
haverai sed concernsover theexisting traditional examination pattern. Integrationin
the curriculum becomesre evant only when the examinationsa so becomeintegrated.

Vertical and horizontal linkageformsthekey to achievethe optimumin the outcome-
based curriculum. Although severd studieshaveshownthebenefitsof linkageteaching,
pre-school expertshaverai sed concernsover theexisting traditiona education pattern.

Open Vocational Educational Programme
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Thismeansthat acourse should be considered asawhole, rather than just aseriesof
Separate modular components. It meansensuring that therearemodulelevel learning
outcomes. It dso meansensuring that alearner'slearning at different academiclevels
can belinked (verticaly) and a so that there are opportunitiesfor themesand modules
within oneacademiclevel to bethematically connected (horizontal integration). This
hel psunderpin acohesivelearner |earning experience.

. INTEXT QUESTIONS4.4
Correct the statement.

Vertically acrossthe areaisahomogenous group of school employees.

45 MULTILINGUAL EDUCATION

TheNationa Education Policy (NEP) 2020 hasasignificant portion dedicated to the
importance of multilinguaism in education and recognisesthat the homelanguagefor a
child may bedifferent fromthelocal language of their State. The policy aso outlines
that wherever possible the medium of instruction upto Grade 5 should be the home
language or the mother tongue or the local language or theregional language. An
artideexploressomefurther evidencethat hel psusgaugethesgnificanceof thisdirective
and some possi bleroadbl ocksto itsimplementation.

Early
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education
1.1t01.9

National Education
Policy 2020:
SCHOOL EDUCATION

Efficient
resourcing
& effective
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Equitable &\\ 7.1t0 7.12
inclusive
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environment
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Restructuring
school curriculum

& pedagogy
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Figure: 4.3 NEP 2020 School Education
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Multilingualism isimportant and someeffortsareasfollows:

Wherever possible, themedium of ingtruction until at least Grade5, but preferably
till Grade8 and beyond, will bethe homelanguage/mother-tongue/loca language.
Thereafter, the home/l ocal language shall continueto betaught asalanguage
wherever possible by both public and private schools.

Therewill beamajor effort from both the Central and State governmentsto
investinlargenumber of languageteachersinall regiona languagesaround the
country, and in particular all Schedule 8 languages. States, especialy states
from different regionsof India, may enter bilatera agreementsto hireteachersin
large numbersfrom each other, to satisfy thethree-languageformulain their
respective states, and al so to encourage the study of Indian languages across
the country.

L earnerswhose medium of instructionistheloca/homelanguagewill beginto
learn Science and Mathematics, bilingually in Grade 6 so that by the end of
Grade 9 they can speak about Science and other subjectsboth intheir home
languageand English.

Indian Sign Language (1SL.) will bestandardi zed acrossthe country and National
and State curriculum materia sto bedevel oped, for useby learnerswith hearing
impairment. Loca signlanguageswill berespected and taught aswell, where
possibleand relevant.

a) Multilinkageeducation

b) Specia needseducation

C) Inclusiveclassroom practices

d) Curriculumadaptation

€) Teachertraningondiversty

f)  Parentsand community development

g Accesstotechnologies

Figure: 4.4 NEP 2020 Waysfor Inclusion
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. INTEXT QUESTIONS 4.5

1. Writethefull formof ISL.

2. What doyou mean by multilinguaismfor students?explainwith examples.

Example2

Today | (Tom) got up carly without my mom'’s shouting, becausel amworried
what will happen today if 1 would not be ableto read the chapter from the Hindi
Book intheclass, what if theteacher scold me. Somehow | let go thisthought and
started getting ready for school. | went to school and first period bell rang, |
started sweating becausetoday ismy turnto read the chapter. | started reading
thechapter loudly, suddenly | stopped because | was confused how to pronounce
someal phabets. | skipped those wordsthinking that my teacher will not notice but
stuationswent different from my expectations. My teacher scolded me. With sad
facel reached home, my momimmediately sensed that something wrong happened
withme. | informed her about today'sincident and told her that | cannot pronounce
three a phabets &z dueto which | wasnot ableto read the chapter properly. My
mother inquired about it and found that many studentsarefacing thesameproblems.
My mother and other student's parents collectively found that while shifting from
kindergartentofirst classthat isshifting from nursery wing to primary wing teacher
skipped three alphabets. All the concemed parentsinformed the school authority
and they apologized for themistake.

4.6 PROMOTION OF LANGUAGE DEVELOPMENT
DURING EARLY YEARS

4.6.1 Introduction

A languageisasystem of communicationwhich consstsof aset of soundsand written
symbolswhich areused by the peopleof aparticular country or region for speaking or
writing.

Human languageisunique among theknown systemsof animal communication. Itis
not dependent onasinglemode of transmission (Sight, sound, tc.). Itishighly different
between culturesand acrosstime, and affordsamuch wider range of expression than
other systems. As children devel op speaking and listening skills, they build the
foundationsfor literacy and learning and they learn key skillslike how to express
themsalvesand makefriends.
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4.6.2 Languagedevelopment at an early age

Herearejust afew of theimportant signsor indicatorsyour child might achievein
language devel opment between threemonthsand elght years.

(@)

(b)

©

(d)

(€)

3-12months. Atthreemonths, your baby will most likely coo, smileand laugh.
Asthey grows, your baby will beginto play with soundsand communicatewith
gestureslikewaving and pointing.

At around 4-6 months, your baby will probably start babbling. Baby will make
single-syllable soundslike*ba’ first, before repeating them—*bababa .

Babblingisfollowed by the*jargon phase’ whereyour child might sound like
they’ retelling you something, but their * speech’ won'’ t sound likerecognisable
words. First wordswith meaning often start at around 12 monthsor so.

If your baby isn’t babbling and isn’t using gestures by 12 months, talk to your
personnel guidanceor child and family health doctor/nurse.

12-18 months: At thisage, children often say their first wordswith meaning.
For example, whenyour childsays‘ Dadd , your childisactudly caling for dad.
In the next few months, your child’s vocabulary will grow. Your child can
understand morethan he can say. S’hecan dsofollow smpleinstructionslike
‘Sitdown’.

18 monthsto 2 years: Most children will start to put two wordstogether into
short * sentences . Your child will understand much of what you say, and you can
understand most of what your child saystoyou. Unfamiliar peoplewill understand
about half of what your child says.

If your child doesn’t have somewords by around 18 months, consult to your
doctor/nurse counsdller for guidance.

2-3years: Your child most likely to speak in sentences of 3-4 wordsandis
getting better at saying words correctly. Your child might play and talk at the
sametime. Strangers can probably understand about three-quarters of what
your child saysby thetimeyour childisthree.

3-5years: You can expect longer, more complex conversations about your
child'sthoughtsand feglings. Your child might al so ask about things, peopleand
placesthat aren’t in front of them. For example, ‘Isit raining at grandma's
house, too?

Your childwill probably a so want to talk about awide range of topics, and their
vocabulary will keep growing. Your child might show understanding of basic
grammar and start using sentenceswithwordslike* because , ‘if”, * so’ or ‘when'.
Andyou canlook forward to some entertai ning storiestoo.
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() - 5-8years: Duringtheearly school years, your childwill learnmorewords | ECCE Journey with
and start to understand how the sounds within language work together. | Formal Education

Your child will also become abetter story teller, as s/helearnsto put words System
together in different waysand build different types of sentences. Theseskills
alsolet your child shareideasand opinions. By eight years, your childwill be
ableto haveadult-like conversations.
Notes

Why Co-curricular Activitiesaresignificant for development?

Art
* Improve Motor Skills
» Develop Problem Solving Skills

* Encourages Self Expressions
* Encourages Creativity

» Encourages Acceptance of others

Music
* Improves coordinations
* Encourages concentration

» Develops patience
» Improves self-confidence
» Helps in relaxation of mind and body

Drama
* Improves social awareness and social interaction
* Improves language and communication skills
* Encourages emotional expression and empathy
* Encourages creativity
* Improves Confidence and self-estern

Enviromental Education
* Improves social awareness
* Improves reading abilities
* Encourages sustainable life choices
* Encourages creativity

Sports
» Teaches coordination
* Improves overall health
» Improves reflexes
» Builds strength
» Teaches team work

Figure: 4.5 Co-Curricular Activities: Significance
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. INTEXT QUESTIONS 4.6

Write any three co-curricular activities for children to improve their language
development/vocabulary.

ASSIGNMENT 4.3

1.

Observe four childreninyour neighbourhood or an ECCE centre and observe
their dialogues. Note down how children’s conversations promote language
development.

Prepare areport having profilesof any five children of variousage groupsfor
itsrelation with development in socia competenciesby narrating fivestories.

4.7 FUN ACTIVITIES THAT HELP TO DEVELOP
LANGUAGE LEARNING IN CHILDREN

Children can benefit from playtime. Gamesoffer afun-filled, relaxed environment
where they can practise using new words and are free to express themselves.
Participating inrecreationa activitiesisan effective way to develop language and
communication skills. It dso hepsyour childrento bemoresocialy confident and may
beaway to develop friendships.

Givenbdow aresomeexamplesof gamesand playtimeactivitiesthat integratelanguage
learningwithfun:

@

(0)

Word games: Expand your children’svocabulary with word games. It can be
assmpleaspointing outitemsat homeor duringawalk e.g. “I annow mixing
the butter into the batter” or “ Tall buildingsare also called skyscrapers’. You
might even givethedefinition or share background informeation about thesewords.
Games like Scrabble, Pictionary or a round of Charades also encourage
vocabulary development and communication skills.

Jokes: Telling age-appropriate punswill also help foster good humour and
creativity in children. Thisa so encourageswordplay and imagination. You can
read through children-friendly joke booksand take turnstelling funny stories.
Avoidbeing too critical of their gags, speech, or articulation. Instead, model
proper pronunciation or grammar by repeating the statement back to themin
the correct way e.g. when your child says*| goed sofast!” instead of saying,
“That’snot how you say it”, you can opt to say, “ Yes, you went so fast!”
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©

©

©

()

@

)

Riddles: Riddlesarefun waysto use words and paint pictures of scenesor
situations. Read or say riddlesa oud to each other and explain to your children
thedifferent definitionsof asingleword e.g. school asinaplaceof learning or
school asinagroup of fish to help them understand theriddl e better.

Rhymes Therepstitive chanting, reading, writing, or hearing of rhymespromotes
good listening skillsand memory retention, besides devel oping Speech. You can
also narrate what you do at homewith rhyming wordsor let your childrentell
you about their favouritetoysusing rhyming words.

Homonyms: Promotelistening and compreheng on skillsby playing withwords
that sound the same but have different meanings. Allow your childrentothink of
wordsthat sound alikeand et them try to defineeach one. Thisisalsoagood
gauge of how much your children’s vocabulary has expanded and if their
understanding of thewordsiscorrect.

Soryteling: While story books provide ampl e entertainment, sharing stories—
whether real or make-believe— can provide agood bonding timewith your
childrenwhilehe ping devel op their communication skills. Exchange storiesabout
daily events. Broaden their imagination with fantastical storiesand let their
creativity grow asyou make up stories about anything and everything around
them.

Songs. Besidesharnessing their musical abilities, songsaso help childrenlearn
new words. Lyrics have asense of rhymeand rhythm so it will be easy and
entertaining for themto sing dong. Inaddition, smply putting atuneto an activity
can beafun gamethat you can play with your children.

Tonguetwigter s: Tonguetwistersare an excellent and funway toteach children
correct pronunciation and enunciation of words. Itisafunway totraintheir
tongueto pronouncewords. Start with ssmple onesand work your way up.

Wordscan bealot of funif weknow how to maximizetheir use. Together, they canbe
made up into stories, songs, and awholelot of other thingsthat will help your children
be more e ogquent. Continueto encourageyour children to speak well by constructing
ahealthy and fun learning environment wherethey can unleash their creativity and
broadentheir linguistic skills. Guidethem on how to expresstheir thoughts, feelings
and actionsbetter through the use of wordsasthiswill preparethemto facetheworld
with confidence asthey grow.
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Activitiestofoster pre-writing kills

Standing lines, danting lines, scrambling, and colouring .

4.7.1 Pre-Number Concept

M athematiciansand psychol ogistshave often argued that before children start counting
objectsor devel op an understanding of number, they need to be ableto classfy, order
and set up one-to-one correspondences to some extent. Since these skills are
preliminary to the understanding of numbers, they are called as pre-number
concept.Nipun Bharat Guiddineshave classified them under seventhemes:

Pre-Number concepts
Numbersand operations on numbers

Shapesand spatial understanding

1

2

3

4.  Measurement
5 Patterns

6 Datahandling

7 Mathematica communication.

Let'sstart funtodoactivity 2

W ACTIVITY 1

Activitiesfor learning of pre-number concept.

@ ACTIVITY NAME

Sorting

Aim: to enablethe child to gain knowledge of pre number concept.
Objectives:

e toimpart knowledgeof numbers

e toprovidethebas cconcept of mathematics

e todeveoplogicd thinkinginchildren
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Material required ECCE Journey with
Formal Education

° Key System

° Bdl

° Pencil, pen

e  Apple any other fruit
° Box having number 1,2,3,4,50nit

1 2 3 4 5

Table4.1Activity
Method
° Firgtly youwill introducetheactivity nameand material.
e  Youwill mixupdl theobjectsinonebox.

e  Thenyouwill tel childrentoidentify the number of given objectsand then put
them according to their numbersin thebox.

Thenthey will sort thematerial according to their number and put that as per thegiven
number box.

Observation

e  Youwill observeeachand every child very carefully .

° If any child needshe pthenteacher will provideguidanceor ingtructionto children.
Precaution

e  Thechildrenwill dotheactivity inthepresence of theteacher.

e  Observethat children don’t get any harm during theactivity.

4.8 WHAT IS SOCIAL COMPETENCE?

Socia competenceisone’ sability tointeract effectively with other peopleinasocial
setting. Itinvolvesbeing ableto read social cues, respond appropriately, and resolve
socid conflictswhenthey arise.

In social situations, competenceinvolvesinteracting with others, influencing them,
engaging the environment, or using personal resourcesto achieve social goalsin
gopropriateways. Itisasotheability to solvesocia problemsin complex interpersona
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ECCE Journey with Personal .
Formal Education mzn;gn
System adaptation to
changes
L
Aaivity Cognitive
component: Social components:
— o object usage, Sensory-perceptional
Notes immitation, . competence . e
communication intelligence
&
Mord andvaluable
component:

interactionswhilemaintaining apostivereationship.

Figure: 4.6 Social Competence
4.8.1 Why IsSocial Competence Il mportant?

Socid competenceisimportant for the socia development of thechild. A child should
be able to interact and communicate with their peers and other people in their

environment.
4.8.2Ho 7 Important Social Skills for kids
‘
=
1. Sharing 2. Cooperating
3. Listening

)5

6. Making eye contact 7. Using manners

Figure: 4.7 Waysto Develop Social Competence In Children

Thereare several stepsparentsand teacher can taketo improvetheir child’ssocial
ills.
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1.

Follow Ther Interests

Enjoying otherswill comemorenaturaly whenachildisdoing something gheis
genuindy interested in. Whether it’s participating inafavourite sport, playing an
instrument they likeor being part of aclubthey’ reinterestedin, thisisthefirst
step towards building social skills. It also placesachild around like-minded
individua sthat thechildwill probably fed moreat easewith. Whileit'simportant
to beableto socialize with those of varying interests, starting out with other
childrenwho likethe samethingsisan excellent way to moreeasily build socid
ills

LearntoAsk Questions

Sometimeswhen children get nervousor aconversation lags, they may become
moreintroverted and ultimately strugglein futuresocia Situations. Accordingto
the Center for Devel opment and Learning there are several wayschildren can
initiate and carry on positive conversationswith others. Oneimportant way is
to ask questions. Thebest way to find out about othersand form connectionsis
to ask questionsthat specifically pertain to the personthe childistalking with.
Encourageyour child to ask questionsthat can’t be answered with just ayes
or no.

PractiseRolePlaying

Pretend-play, with both younger and older children, isagreat way for kidsto
actively practisetheir social skills. These are some books and websitesthat
may giveteacher/parentspractical tipsfor effectiverole-playing. Have your
child pretend to be the person they have difficulty talking to or getting along
with. Thiswill giveyou anideaof what thispersonislike, or at |east how your
child percelvesthisparticular person. Then switch rolesto seehow your child
doeswhen pretending to interact with the person. Suggest waysyour child can
moreeffectively tak with theindividua. Don't forget toinclude body language,
such assmiling and making eye contact, when advising your child.

Teach Empathy

If children have abetter understanding of how othersfed, they aremuch more
likely tofed connected to other peopleand form positivebonds. Suggest teaching
empathy by talking about different Stuationsand scenarioswith your child. Ask
how other peoplemight feel when each of these things happen. Part of teaching
empathy isto help childrenlearn how to actively listento others. Thisinvolves
focusing on what others are saying and then thinking about what the speaker
has said oncethe conversationisover.
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5. Be a Good Role M odel

It’simportant to be consciously aware of how you interact with otherswhen
your childiswatching. Areyou asking questions of othersand then taking the
timeto actively listen? Do you show genuineempathy for friendsand family in
your life? The Center for Parenting Education statesthat being an effectiverole
model requiresconsciouseffort and forethought. Children are congtantly weatching
theadultsintherr lives.

It'simportant to remember that it will taketimefor your child to develop good socia
skills. Socid skillsare something that are devel oped and improved upon over alifetime.

Useliterature
Srategiesfor
Teaching
Social Skills
Practisesocia Usesocid skill Createsocial
problem-solving writing prompts scriptsbinders
i
0
Moded and Intergrateart Play games
practisetogether activities and sports

Figure 4.8 Strategiesfor teaching social skills

W@ ACTIVITY 2

Group activity name:- good touch and bad touch
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Inthisactivity try to explainwhat isgood touch and bad touch and how to differentiate
between them.

Thisisvery helpful for children at thisage, thisisa so donewith the help of parents.
They would asotakeinterestinit.

Talking about Good and Bad Touches:

Good touches:

1.  Hepyour childidentify goodtouches(e.g., hand holding, hugging, highfives).

2. Letthemknow that thesekindsof touchesaregenerally okay, but if they make
them feel uncomfortablein any way, then they are not okay.

3. Alsoteachyour child about touchesthat might not feel okay, but arestill good
for thebody (e.g., shots, cleaning acut).

4.  Takwithyour child about grown-upswho are allowed to touch their private
partsat specific times(e.g., doctor, parent).

Bad touches:

1.  Talkabout touchesthat are not okay becausethey hurt or leaveabruise, acut,
or aburn(e.g., hitting, kicking, pushing).

2. Letthemknow that itisnot okay for other childrento do thesethingsto them
andif anadult does, itiscalled physical abuse.

3. Tdlyourchildthatitisnot okay for grown-upsor older kidstolook at or touch

thelr private partsand that it alsoisnot okay for agrown-up or older child to
makethem | ook at or touch their own private parts. Touching of privatepartsis
called sexua abuse.

Whenyou completed dl my explanationsthen you may takeaquiz fromthem. Children
saw the picturesand gaveal theright answerscarefully.

Then you may give some suggestionsto parentsa so:-

1.

Start telling Children about their private parts: No one hasthe permission to
touchtheir private parts.

Givethem ownership of their body: Tell them that their body belongsto them.

Yell and Tell rule: tell themto Say abig“No” tothe persontrying to touch them
without their permission.
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4.

Usetheswimsuit rule: Tell themthat the Areacovered by aswimsuitisyour
private part and no one should seeor touchiit.

Takehelp of books: Get your child the book based on it and ask them to read.

Helpthechildtrust his’her fedings: Do not forcethem to hug someoneif they do
not want to.

Listen and Observe: Listentoif they are saying something which may come
under bad touch and respect it.

6-

WHAT YOU HAVE LEARNT

Inthislesson, you havelearnt that:

Theterm Curriculuminitssuitableway isconsdered ameansor acourseto be
run by thelearnersunder the supervision and guidance of their teachers, trainers
or supervisorsfor taking themto thedesired goa sor endsof theteachinglearning
process.

You havea solearnt that acourse should be considered asawhole, rather than
just aseriesof separate modular components. It meansensuring that thereare
course level learning outcomes. It also means ensuring that a learner's
learning a different academiclevelscan belinked (vertically) and dsothat there
are opportunities for themes and modules within one academic level to be
thematically connected (horizontal integration). Thishelpsunderpinacohesive
learning experience.

You aso learnt that PROMOTION OF LANGUAGE DEVELOPMENT
DURING EARLY YEARS is more important A language is a system of
communicationwhich consstsof aset of soundsand written symbolswhichare
used by the peopl e of aparticular country or region for talking or writing.

Human languageisuniqueamong theknown systemsof anima communication
inthat itisnot dependent on asinglemode of transmission (sight, sound, etc.).
It is highly variable between cultures and acrosstime, and affords amuch
wider range of expression than other systems.

Socia competenceisone’ sability tointeract effectively with other peopleina
social setting. It involvesbeing ableto read social cues, respond appropriately,
and resolve social conflictswhenthey arise.
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q&.

1
2.

3.
4.

TERMINAL EXERCISE

Describe any four aspectsof curriculum development.

What isthe difference between vertically and horizontally linkages across
areas?

Describeany four waysto promote language development during early years.

Why issocia competenceimportantinyour life?

‘&, ANSWER TO INTEXT QUESTIONS

41

4.2

4.3

4.4

4.5

God's, asprations.

2. Morroe—"Curriculumincludesall thoseactivitieswhich are utilized by the
school to attaintheaimsof education”.

3. There are four stages.-foundationa stage, preparatory stage, middliestage,
secondary stage.

true.

Fill intheblanks:

1. guidelineandbase

2. Theingtructiona method
3 longandtedious.

1. A good curriculum providesaplan andinstructional designto meet the
goasof learning.

2. Curriculum gimulateschildren’sminds

Vertica ismoreof aheterogeneousgroup of school employees.

ISL :- Indiansignlanguage

2. Multilingudismfor sudentsmeansproviding educatinin multiplelanguages
to enhancelearning as per the need of child. For example offering core
subjectsin English, Hindi and regiond language

Notes
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4.6

©

1. Storeytelling, Rhyming gamesand songs, Role play dramaplay, picture
book discussionetc

KEY LEARNING OUTCOMES

After reading thislesson, thelearner will beableto:

discusstheneed for Multilingua Education

trangtionlinkage.

explain Promotion of language devel opment during early years.
discussstrategies suitableto help childrentolearn language.
suggest ectivitiestofoster pre-writing skills.

list activitiesfor learning of pre-number concepts.

discusswaysto devel op socia competence among children.
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FACILITATINGLEARNING:
PHYS CAL EDUCATION,ARTSAND
AESTHETICS ENVIRONMENT

INTRODUCTION

In previouslessons, you learnt about the significance of early childhood careand
education. You learnt that it leadsto sound and holistic devel opment of children. In
order tofacilitate holistic development of childrenweneedto deliver an appropriate
ECCE programme so that the devel opment of achild isaddressed and eval uated
acrossfivediginct but interconnected domains—L anguage Devel opment and Emergent
Literacy, Cognitive Development and Pre-Numeracy Skills, Fineand Gross Motor
Skills, Socio-Emotional Development, and Creative Expression and Aesthetic
Appreciation. Thesefivedomainsareinterdependent. In other words, we can say that
eachdomainislinked with theother and affectsitsdevel opment. Each skill isablending
of other skills. For example, recognizing and naming the colour of an objectisa
combination of cognitiveand language skills. Development in each of theseareasis
dependent onthegppropriate stimulation and opportunitiesto learn provided to children.
Inthislessonyouwill belearning about methods of creating anintegrated approachin
learning about theenvironment. Children liketo exploreand discover and that’swhy
you can easly adopt integrated gpproachin learning about environment. Theactivities
that can be conducted at an ECCE centrein order tofacilitate art education, aesthetic
gppreciation and ensurethe physical development of thechildrenarea sodiscussedin
thislesson.

OBJECTIVES

After reading thislesson, youwill beableto:

° awareof effectivemethodsof teaching arts& aesthetics;

Notes

Module-3
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° understand integrated gpproach inlearning about environment;

° plan, prepare and implement different activities pertaining to physical
development.

5.1 METHOD OF TEACHING ARTS AND AESTHETICS

Thechildwhiledrawing givesvent (expression) to hisher cregtiveurgesandimagination.
A lot of activitieslike painting, printing, clay model ling, creative movement and dance
and aesthetic appreciation offer possbility for thedevel opment of creetivity and aesthetic
appreciation inchildren. Someof the activitiesthat can be conducted by you are:

Figure: 5.1 Arts and Aesthetics

° drawing for creativeexpression

° colouring, largetosmall pictures’ drawings, gradudly increasing details,” gradualy
increasing use of colours- oneto four colours

° painting, with one colour, going on to maximum three colours; initial thick
cons stency to thinner consistency of paint, with thick to thinner brushes

° printing with fingers, hands, feet, toes, thumbs, prepared blocks of potatoes,
onions, lady finger, lotusstem, leaves, flowersor any other objectswith attractive
shape or which can be madeinto ashape. Lids, bottletopsor caps can be used

° paper folding to make objectsof uselike caps, boats, fish, ballsto stick down
ascollage

° clay work, onitsown, with accessoriesto make themerel ated objects. Initially

Open Vocational Educational Programme
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may be soft but dightly harder consistency likethat of thedoughfor ‘puris be § ECCE Journey with
giventoolder ones also useother malleablematerial likedough and plasticine || Formal Education

System
° pattern making with used buttons and bottle tops/capsand flat lids
Another impact of these activitiesisthat they also help infinemuscle coordination
(fingers, wrigt, eye, hand) .Someother activitiessuggested are:
° dramatizing Sories " Notes I
e  singingsongs
° reciting poemsinrhythm
° dressing up dollsimaginatively
° speaking about something

Figur:e5.2 Playing with Dolls

You can decorate the centres’ space aesthetically and attractively from whatever is
availableat an appropriatelevel (eyeleve of children), not too crowded or loud yet
colourful, blending and relevant meaningful tothechild. Usechildren’swork aswell;
changefrequently but long enoughfor childrento haveseenit dl; ask themto sdlect for
display; seek suggestionsfor display from children of 5+ years.
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Childrendevelop socid and emotiond skillsduring theart and aestheticrelated activities
asthey work inthese playful activitiesingroups. They learn how to share, taketurns
and understand that each person hasaspecia identity. Whileengaging in play, they
alsolearntorecognizether limitationsasthey may ‘ havetowait for their turn’. Such
moments provide understanding emotionsand regul ation of feglings. So, wecan say
that many social and emotional capacitiesare acquired whileengaging in group or
individud activities.

. INTEXT QUESTIONSS.1

1. Stateany two activitiesthat can be adopted by youfor art education .

2. Isittruethat children develop socia and emotional skillsduring theart and
aesthetic related activities? State any two pointsin support of your answe.

ASSIGNMENT 5.1

Choosean activity of your choicefor facilitating development of arts and aesthetics
/ physical development /integrated gpproach inlearning about environment. Conduct
thisactivity at an ECCE centre. Writeareport .

Note: Perform the activity under the guidance of ateacher and in-charge/head of the
ECCE center.

5.2 INTEGRATED APPROACH IN LEARNING ABOUT
ENVIRONMENT

In her classtoday, Neetu isshown an object. Her teacher showsto her and draws
attention toredtomato, cherry, an apple, ared clothesbeing worn by some child,
red colour inapicturebook and so on. Thentheteacher providesher an opportunity
to observe and point out the commonality. Neetu observesandisableto identify the
common aspect (colour), Sheisthenintroduced to theword “red” then given more
activitiestodifferentiateit fromgreen, black, whiteand other coloursgradudly. Initidly,
thenameof the other colour isnot considered. As Neetu gradualy learnsthe name of
other colours, sheisableto namethemwhiledifferentiating them fromred. Thiscan
bethrough activitiesthat require Neetu aoneor in pairsor small groupswith other
childrento sort out or locate more all-red objectsfollowed by other same objectsor
other objectsthat are not red.

Trees, animals, birds, flowers, and insectsarejust afew of the many themesthat are
connected to children’senvironment. Diverse activitiescan be planned and scheduled
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acrossthemes. Theideal method for adopting integrated approachin environment is
thereforethrough play activities that can be closely related to the surroundings of
children. It will provideachanceto foster their intrinsic ability to broaden concepts
that they arealready quitefamiliar with. They sharetheir opinionsbased on thefirst-
hand, tangible, and sensory-perceived experiences.

It hasthe potential for incredibly beneficial and enjoyable pre-school programmes,
primarily for addressing all their developmental needs. Topicsor themesthat provide
the children with experiencesrelated to the environment can include: Myself, Food,
Water, Mother, Father, Thingsaround me, peoplewho help us. Themeslike: Child
and her/hisenvironment: vegetables, animals, fruits, pollution, automobiles, sky, sun,
moon, festivals. Thechild simmediatefamily, neighbours, friends, thechild’sschooal,
volunteersinthecommunity, etc. can be explored through activitiesthat can be planned
for aweek or two.

Theactivities conducted here need to be so designed so asto providethechild a
direct interaction with his/her environment (who isaround him/her and what exists
around) that isthe child must first know about himself/herself and through his/her
environment. Allow and encourage children to comment on the environment;
opportunitiesmay beprovided during freeconversation, after gory telling, dramatisation,
freeplay or any other item.

Anattitude of careand nurturancetowards plants, animalsetc. can a so be devel oped
by introducing themesthat arelikely tolead to such reactions. You can plan Situations/
activitiesfor developing habitslike:

° not breaking, plucking plants, branches, flowersunnecessarily
° gardening evenin pots
° keeping apet, giving respongbility for cleanlinessdevel opssensitivity

° awarenessof environment-conversation through stories, rhymes, dramatization
onrelated themes

° lending support to and ensuring care of disabled children at the centre, carefor
sick, disabled and needy so asto feel with others

° conducting conversation, telling stories, dramatization for understanding about
othersneeds care/concern

° devel oping va uesthrough stories, dramati zation, puppet playsof helping, caring
and conservation of environment
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° cleaning thework place after the art and aestheticsrelated activities, using
theseactivitiesduring the celebration of festivals, birthdaysof children, each
child beingrewarded for good work arethe suggested experiencesfor adopting
integrated approach for learning about environment. Children al so enjoy and
learn socia vauesin group celebrationsand organi zed festivities

Some of the activities adopting integrated approach for learning about
environment areasfollows:

,’.'} ACTIVITY 1

ThingsTake Shape

Children can be asked to |ook for the shapes and col oursthat characterise both the
constructed environment and natural environment during theseactivities.

@ | ACTIVITY 2

A

Environmental Sounds

Children can bemadeto learn about the sounds of nature by meansof visit to parks/
gardens. Through theseinteractionswith nature, they can bemadeaware of thesounds
around them and recreate those soundswith their own voicesand instrumentsgivento
theminclass.

Figure: 5.3 Environmental Activitiesby Childrenin Park
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@ | ACTIVITY 3

A

Getin Touch with Trees

Duringthevisttoapark thechildrenwill usetheir senseof touch toinvestigatetrees
and their componentsin these experiences. Rough bark, spongy moss, pointed thorns,
and sticky secretions can be experienced by them .

@ | ACTIVITY 4

o

Different Trees

Thereareflavouring fruits, savoury spices, pungent twigs, and aromatic woods. You
canmakechildren usetheir tonguesand nosesto examinetreesduring theseactivities
with care and under the supervision of teacher/paretnts.

,’.“ ACTIVITY 5

Observing Trees Throughout the Seasons

Childrenwill learn about the seasond changesand havefunwith changing, andfaling
leavesduring autumn. Evergreentreesin winter provideasensory overloadin activity
number six. Childrenwill beableto touch, smell, see, hear, and tastethewinter season
through theseexperiences. Springisatimeof growth for treesand other plants. Children
may |learn about twigs, buds, and tree blossomswhile celebrating thearrival of spring
withtheseactivities.

@ ACTIVITY 6

A

Bea Tree

Treeshaveleaves, trunks, and bark. By meansof painting children create acostume
for atreeand learn about the different components of atreeviathese activities.

@ | ACTIVITY 7

A

Trees as Habitats

Treesprovide shelter for awiderange of plantsand animalsbecause of their leafy
branches and tangled roots. By going on nature walks, enacting stories, poemsand
studying tree parts, childrenwill learn how plantsand animalsdepend on trees.
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pIACTIVITY 8

Trees Give Many Things

Every day, treesserveeveryonein severa ways. Childrenwill learn about themthrough
naturevists.

Theseactivitiesnot only lead to cognitive devel opment but d so tolanguage deve opment
and motor development, observation skills and socio-emotiona devel opment too. In
thisway we seethat the child learns quickly and hasadirect interaction with those
thingsthat areeasily availableintheenvironment.

Some of the activitiesthat can be conducted can be woven around the topicsthat
include exploring the naturewith five sensesand a so experiencing the plantsand trees
around. For instance, for teaching about “animals’, avariety of experiencescan be
integrated with the activities pertaining to the other areas of development such as
language, aesthetic, cognitive, socio-emotiona etc.

Numeracy :
Sorting pictures of
animals and their
young ones

Creative Art :
Models of
Animal
Homes

Language :
Rhymes and
storeies on
Animals

Physical &
Motor : Animal

Race Tearing and
Pasting on Animal
Drawings

ANIMALS

Cognitive:
Animal
Names

Types:Pet/wild/aquatic

Animal food,

sound home

Music &
Movement :
Song and
Dramatization

Socio-
Emotional :

Free
conversation

Figure: 5.4 Activities to be Conducted for Teaching the Theme of Animals
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Module-3

SampleL esson Plan for aMonth I ntegr ation with the Environment ECCE Journey with
Theme: Animals Formal Education
System
Areas of 34 4-5 5-6
Learning Years Years Years
Objectives e Knowledge e Knowledge e Knowledge
about theanimal about different about animasand
world animals foundin | their specid " Notes -
e Awareness differenthabitats | featuresaccording
about andtheir totheir habitats
characteristicsof characterigtics e Knowledge
animds e awarenessabout | about lifecycleof
e Awareness animdslivinglike | animasas
about petanimas | families sometimeshaving
and domestic e knowledge different stages
animds aboutanimasas | e Awareness
e Awareness egglayingand about importance
about animalsas givinghirthto of dl animasto
livingthings babies humans, to other
e Awareness animalsandtothe
aboutimportance | environment
of animalsto e Awareness
humansandto about preserving
other animas animds
e Awareness e Knowledge
about extinct about differencein
animds plantsand animals
aslivingthingsand
their
interdependence
Areasof Learning
Language and e Tak about e Talk about e Tak about
Literacy Skills animals, birdsand | animasaspet, animasin specific
insectsseen domesticandwild | habitat with
around and their regardstotheir
e Talk about body | characteristicslike | specia featurefor
parts, shapeand body partsshape, | adaptatione.g.,
Szesof various Sze, colour fisheshavefinsfor
animasandther e Tak about svimming
behaviour animalsasaquatic, | e Talk about
e Tak about life desert, jungleor groupsof animals
cycleof animds garden and how they live
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similar tothat of
humens

e Talk about
animals babies,
their sounds, food
and homes

e Talk about pet
and domestic
animadsandthe
importance of pet
and domestic
animds

e Picturereading
bookson various
animas, their
young onesand
thelir homes

e Phonologicd
awareness about
thefirst letter of
theanimals and
relaingthemtothe
letter flash cards

e Tak about
animal sounds,
babies,homes

e Tak aboutlife
cycleof animds
and that some
animalsgivebirth
toyoungonesand
somelay eggs

e Tak about
animasandthelr
families

e Tak about
animalsas
carnivores,
herbivoresor
omnivores

e Tak about
importance of
animasinour daily
livesand how our
activitiesare
afectinganimas

e Tak about
extinctanimdslike
dinosaurs

e Picturereading
bookson various
animdsindifferent
habitats

e Phonological
awareness about
thesounds inthe
namesof animals,
their babiesand
their products and
relatingthemwith
flash cardswith
initial letter written
onthemandtry to
formtheletterin
front of pictures

Facilitating L ear ning: Physical Education, ArtsAnd Aesthetics,Environment

likesocid animals
e Tak about
importance of
animasto other
animdslike
carnivoreseat
smdl animds

e Tak about
importance of
animasinthe
environmenteg.,
earthwormsmake
thesoil fertile

e Tak how plants
andanimalsare
differentasliving
thingse.g., plants
do not moveand
animasmove

e Tak about
preservingwildlife
and animasfrom
becoming extinct
Picturereading on
animasindifferent
habitatsand
Specia features

e Recognizing
soundsof |ettersin
namesof animals,
their young ones
andther products
andblendingthem
toformwordsand
try towritethe

spellings
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Physical e Hop andwalk | e Raceinanima e Imitateanimals
Development likeanimds costumes andexploreagility
(Grossmotor e Funracesin ePayin of their bodiesby
and Finemotor) | anima masks playgroundlike different
e Colouringin animalseg.,dogs | movements
outlineof animas | playingtogether e Walking
e Freehand e Freehand backwards
drawingof animals | drawingof animals | exploringnew
they seearound they haveseen movements
e Arrangingseeds | aroundor in e Freehand
onoutlineof letters | pictures drawingof a
rdatedtoanimas | e habitat withits
e Pinching Freehand drawing | animalse.g., fishes
activitiesfor of animalsand inpond/ insectsin
attachingpictures | their youngones thegarden
of animason e Arranging e Stick figuresof
ribbon blocksto make animalson paper
e use body anima homes e Patternwriting
languagetomake | e Tracingfingers
animaslikehands | onlettersand
tomakeearsor relatingthemto
trunk andtail of sounds
elephant e Manipulating
shapeswith clay
e Manipulating
body posturesto
enactlikean
animd
Numeracy Skills | e Counting e Counting with e Begintouse
number of animals | flash cardsfrom1- | vocabulary
indifferent pictures | 20withpicturesof | involvedinadding
andrdaingthem | animdsin likecountif two
tonumber flash corresponding moreaddedin
cards numbersand group of 5animas
e Counting1-10 | number symbols therewill besaven
and 10-1with e Countinganimds | because5and 2
number flashcards | ingroupsfrom1- | makesy.
onanima cutouts | 20andwritingthe | e Counting 1-100
e Guessthe corresponding with number flash
missngnumberin | number cards
the sequence e Groupingthings | e Sequential
e Backward accordingtotwo | writing numbers1-
countingwithfive | numbersshown 100
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picturecardsof an | anddifferentiating | @ Dicegames
anima ingroupsof | themassmaller e Comparing two
1-5andarranging | andgreater group | groupsand
theminfrom throughvisud throughvisud
bigger groupto assessment assessment and
smdler e Assessing two telingthemas
e Completethe similarobjectsas | greater and smaller
sequenceby biggerandsmaler | or sameand
placingonecutout | ingze checking by
of animal and e Concept of counting
counting and backward
placing counting 10-1 by
corresponding removingthings
number card. Then | oneby onefroma
addingonemore | group
and repeat the e Smpleproblems
activity by placing | withadditionif one
the next number moreisaddedtoa
card to develop group 3animals
senseof addition
Per sonal and e Rhymeson e Rhymeson e Rhymeson
Socio-Emotional | animaswithaction | animds animds
Development e Story tellingwith | e Story telling e Story telling
puppetsand throughroleplay | through
masksof animas | asanimalsand dramatizationand
e Discussstory sequencingthe sequencethestory
and events story and interpret | eventsand discuss
e Discussabout theeventsin themoral of the
your pet animal sequence Sory
withfriendseg., e Senditizeabout | e Sengtize about
name, how you animalsthrough animalsand how
play withthem storiesandshare | animasteachus
e Share safety concernandcare | through stories
concernswhile forthem e Discuss about
handlinganimals e Express animalswhich are
encounter and useful to human
fedingsfor sck being and share
andgray animas | fedings forthem
e Share safety Share saf ety
concernswith concerns with
animasandhow | animals and how
onemust safe one must handle
guard onesdlf onesdf ingtuations
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Cognitive
Development/
Knowledgeand
Under standing of
theworld

o Obsarveanimals
andfind out
differencesinthem
accordingtotheir
physcd
appearance

e Observe
behaviour of
animasinreation
totharfedings
likedogswagging
tails, rabbits
swuggling

e Matchthe
product withthe
animd picture

e Discussroutine
of petanimal and
compareitshabit
withthat of
humanslikeesting,
deeping, taking
rest, needlove

e Matching
animaswithther
babies,

e Matching
animaswithther
homes

e Relate sound of
animastothar
pictureor actlike
one

e Relate namesto
animasinpictures
andvideos

e Observeinsects,
animasat home,
inthegardenand
discusstheir
actions

e Puzzleof animd
pictures

e Obsarveanimals
indifferent habitats
anddifferentiate
betweenthem
accordingtotheir
featureslike
animashave4
legsand insects
havemany

e Naturewaks
withmeagnifying
glassand describe
their observations
e Matching
animdswiththear
tals

e Discusshow pet
domegticanimds
aredifferent from
wildanimds

e Matching
animastoits
specid food

e Observeand
explananimas
behaviour through
picturesand
movieslikedeer
runfast, elephants
walk dowly, etc.

e Visit zoo or
aquariumand
observeanimas
behaviour , eating
habits, appearance
e Obsarveanimals
a differenttimes
of theday and
redizethe
differenceinther
behaviour likethat
of birds, hen,
iNsectsetc.

e group animals

e Visit zoo,
aguariumand
observe behaviour
andphysica
featuresof animads
andexplanwhy
they behaveina
certainway or
why dothey have
particular
appearance

e Observe
bahaviour of small
insectswith
magnifyingglass/
birdsinacageand
andyze

e Grouping
picturesof animals
accordingtotheir
habitat

e Observeand
discuss stages of
lifecycleof some
animdslikefrogs,
butterfly and
arrangepicturesin
sequence

e identify different
featuresof animads
indifferent habitats
anddiginguish
between them

e Observeand
andyze
adaptationsof
animalsfor
different habitats
andclimateeg.,
chameleon
changescolour
andwhy birds
havewingsand
feathers

Notes
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ECCE Journey with that givebirthto e Understand how
Formal Education babiesandthatlay humansare
System eggsanddiscuss  dfectinganimds
how babiesare anddiscusstheir
hatched importance
e discussextinct e Discuss
animalsandreason  preserving of
I “Notes forthemto _ §ni masandwild
becomeextinct life
efind o Classfy animds
dissmilaitieddiff- inagroupas
erencesbetween  insect, birds,
animasaccording  animals, aquatic
to gender e Groupanimals
e sortanimals andrelated
accordingto picturesof homes,
carnivores, babies, products
herbivoresand
omnivores
Creative e Observeanimas e Maskmakingof e Makingdifferent
Development andfind out animasby habitatswithwaste
differencesinthem  colouringand likeaguariumin
accordingtotheir  pasting shoe box, desert
physca e Collageof wild  onsand paper
appearance animds e Makinganimas
e Enact behaviour e Makinganimals  with cutoutsof
of animasin withclay andtheir  different shapes
relationtotheir homeswithwaste @ Animals masks
fedingslikedogs  boxesandcartons  withdifferent
waggingtals, e Watchinganimal  materid likewool,
rabbitssnuggling movies, making match sticks,
e Make soundof  animasinpant feather
animasoractlike  brush e Makinganima
one habitat inpaint
e Observeinsects, brush, watching
animasat home, animasindifferent
inthegardenand habitats
domovementslike
them
e Animal colouring
inpaint brush,
Table: 5.1 Sample Lesson Plan for a Month Integration with the Environment
Theme: Animals
100
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. INTEXT QUESTIONSS.2

1. Stateany twowaysinwhichyou candeve op habitsy/skillsof careand nurturance
towards plants among the children.

2. Writeany two waysinwhich you can make children learn about how animals
depend ontrees.

3.  Inwhat waysaretheactivitiessuch asnaturevists, hel pful inthe development
of children? Discusswith examples.

ASSIGNMENT 5.2

Vist the nelghbourhood ECCE Centreand notethe activitiesthat have been conducted
for:

e teaching any themerelated to environment to children
e adoptingintegrated approach inlearning about environment

e writeareport

5.3 PHYSICAL EDUCATION: ORGANIZATION OF ACTIVITIES
PERTAININGTO PHYSICAL DEVELOPMENT

You should giveas many asopportunitiesto childrento movetheir bodiesand use
their motor skillsif they areto develop properly. Common gross motor skillsare
walking, running, jumping, balancing, throwing, kicking, catching, hopping, swimming,
€tc.

Grossmotor skillsare physical skillswhich requirethe movement of largemusclesin
the body and the movement of the whole body. These are integral for every day
functioning from childhood to therest of theindividua'slife. Grossmotor skillsinvolve
coordination and movement of thearms, legs, and other large body movements. Itis
important for children to devel op their grossmotor skillsso that their musclesare
deve opedfor every day actionssuch aswalking, climbing, balancing, running, jumping,
throwing, catching, kicking, pushing-pulling, , peddling, crawling, stretching, walking,
rocking, swinging, diding, rolling, hopping etc. Grossmotor skillsalso help children
by improving their endurance, posture, and finemotor skills(writing, drawing, cutting),
whichinturn helptoimprovether academiclearning. FineMotor Skillsrefer tothe
coordinatin of small muscles; typicaly inhandsand fingersto perform prcisemovement
likewriting buttoning, picking etc. It hasbeen found that children who engageregularly
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inoutdoor play activitiesdevel op better grossmotor skills. Without fine motor skills,
children would face problemswith s mpletasks such asedting, putting their toys, or
using thetoilet independently writing, painting etc. You can makechildren play popular
local play activitiesduring outdoor play. During theseyou may ensurethesafety of the
childrenwhen supervisngthem.

5.3.1 Activitiesfor largeor gross motor coordination (muscles of legs,
arms, tor so):

walking, between objects/children, inlinetotoilet, playground

music beat being dteredi.e., faster, dower, so that they respond toitseffect
running and al so running between two pointsor objects

Jumping: on spot, over object or rope, down/up

creeping noiselessy between objects

crawling onfloor, through spacesto imitate animal movement
rollingonfloor, grass

swinging or hanging from high places
hopping, on onefoot aternately

climbing (ascending and descending
dairs)

rhythmic movement to copy movements
asof tail, trunk of elephant, trees, crop r /
infidd, dongwithmusic £

throwing balls, rings: straight, across,
above, below, through

catchingbdls. Kicking balls, objectsthat
canroll without getting damaged

Figure: 5.5 Skipping for Gross Development Walk inaLine

Note: Ball should be of rubber of 5" to 8" diameter.
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Get the children towalk in astraight line. Thisline may already beapart of the | ECCE Journey with
concreteflooring or could bemadewith chalk. Initially, let them keep their handson || Formal Education

the shouldersof the child in front to help them maintain aline. You can aso make System

outlines of shapesand figuresdrawn on the floor/ground and ask childrento walk

following the shape. Thesefigures can be acombination of various shapesand may

have curved linesaso. L
Notes

5.3.2 Do Not Spill

Organizearacefor the childreninwhich they should walk carrying someobject on
their head or intheir hands, for example, abook onthehead or aglassof water intheir
hands (without spillingthewater) .

5.3.3BalancingAct

Makebrick like shapes on thefloor/ground. Ask the childrento walk by stepping on
thebricks. Thiscould be madeinto adramatized Situation a so. For example, tell the
children"Let'sgoonthebridge. Thereiswater onall sdes. Becareful you don't step
intothewater," etc.

5.3.4 Creeping-Crawling-Rolling

Play gameswith children which dramatize anima movements. For example, best the

drum or daphli and say 'tortoise' or 'snake' and | et the children movelikethemtothe
beat of thedaphli or adrum. Similarly ask themtoroll likeadrum or aball. Let two
children hold aropeat an appropriately low height and get the other childrento crawl
under it one by one and run back.

5.3.5Rhythmic M ovement

Games can be played with songswhich require drameati zation of specific movements.
For example, get childrentowalk aroundin circlewith onechild inthecentreacting as
'peacock’. "Thechildren will then movein acircle making the sound and movementsof
apeacock. Children can name other birdsand maketheir soundsalso.
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Figure: 5.6 Paper Tearing for Fine Motor Devel opment

5.3.6Activitiesfor Finemusclecoor dination (fingers, wrist, eye, hand)

Some of the activitiesthat can be conducted for developing fine motor skillsare
drawing, tearing, pasting, cutting, painting, sorting, colouring, stringing of wooden beads
withlargeholesand different colours, freehand moving exercises, thread printing, leaf
or vegetable printing, working with paper (tearing, cutting, collage making), making
different shapes, using clay and constructive play with sand and mud. Inadditionto
theseactivitiesthat havebeen discussed inthesection onfor facilitating atsand aesthetics
suchas freepainting, drawing, cutting, pasting, folding and clay modelling etc canaso
beused. Threading objectslikerubber rings, leaves, flowers, later smaller wooden or
plastic beads. Later on, in patterns- in termsof object, colour, size. Tearing, cutting,
pasting of paper -thick to thin; as sequential activitiesmay be undertakenin2or 3
phases. Pouring with sand, then with water intrays, tubs, buckets, with different szed
and shaped contai ners having open and thin mouths can be another activity.
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. INTEXT QUESTIONS 5.3

1. Giveexamplesof any three finemotor sKills.
2. Howdogrossmotor skillshelp children?

3. Stateany two activities that can be conducted for gross motor coordination
among thechildren.

ASSIGNMENT 5.3

Vigt the neighbourhood ECCE Centre and notethe activitiesthat are being conducted
for activitiespertaining to physical development of children .Writeareport.

©-| WHAT YOU HAVE LEARNT

Inthislesson, you havelearnt that:

Methodsof creating anintegrated gpproach inlearning about theenvironment . Children
liketo explore, discover and play andif they get the best environment, it will ensure
proper cognitive, socio-emotional and physical development. A lot of activitieslike
painting, printing, clay modelling, creative movement and dance and aesthetic
gppreciation offer possihility for thedevel opment of creetivity and aesthetic gppreciation
in children. Theideal method for adopting integrated approach in environment is
thereforethrough play activitiesthat can be closely related to the surroundings of
children. You havedsolearnt about different activitiesthat helpinfacilitating thephysica
devel opment of thechildren.

q&' TERMINAL EXERCISE

1.  Describeany two methods of teaching artsand aestheticsto children.

2. Discussany two strategiesyou will adopt for integrated approach inlearning
about environment.

3. How will you conduct activities pertaining to grossmotor development of
children?

4.  Discussany two activitiesthat can be undertaken by you for facilitating fine
motor devel opment of children at an ECCE centre.
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‘&l ANSWER TO INTEXT QUESTIONS

5.1

5.2

5.3

Activitiessuch asdrawing ,colouring, painting, printing ,paper folding,
clay work, pattern making can be adopted by you education.

Yes, itistrue. Childrenlearn how to share, taketurnsand understand that
each person hasaspecia identity. Such moments provide understanding
emotionsand regulation of feelings. So, we can say that many social and
emotional capacitiesare acquired while engagingingroup or individual
activities.

One can develop an attitude skills of care and nurturance towards plants
among the children by introducing themesthat arelikely tolead to such
reactions. Theteacher can plan situationg/activitiesfor developing habits
likenot bresking/ plucking plants, branches, flowersunnecessarily, gardening
eveninpots.

One can make the children learn about how animals depend on trees
through naturewalks, enacting stories, poems and studying tree parts.

Naturevisits/ walksnot only lead to cognitive development but also to
language devel opment and motor devel opment, observation skills and socio-
emotiona development too. Inthisway we seethat the child learnsquickly
and hasadirect interaction with thosethingsthat areeasily availableinthe
environment.

Examplesof finemotor skillsare:drawing, tearing, pasting, cutting, painting,
sorting, colouring, stringing of wooden beadswith large holesand different
colours, freehand moving exercises, threed printing, lesf or vegetableprinting
(any three).

Gross motor skillshelp children by improving their endurance, posture,
andfinemotor skills(writing, drawing, cutting), whichinturn hel psimprove
their academiclearning.

Activities such as the following can be conducted for gross motor
coordination among the children are ( any two):
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e walking, between objects/children, inlinetotoilet, playground ECCE Journey with
) ) _ _ Formal Education
e musicbeat beingateredi.e., faster, dower, sothat they respondtoits System
effect or running and al so running between two pointsor objects
e jumping: on spot, over object or rope, down/up
e creeping noisdesdy between objects
e crawlingonfloor, through spacestoimitateanima movement Notes
e rollingonfloor, grassetc.
[@ KEY LEARNING OUTCOMES
After reading thislesson, thelearner will beableto:
° describe, effective methods of teaching Arts& Aesthetics.
° adopt integrated approach inlearning about Environment.
° conduct activitiespertaining to physica development.
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FOUNDATIONAL LITERACYAND | _=—=\"
NUMERACY GOALS e

INTRODUCTION

IntheNationa Education Policy (NEP), 2020 the Government of Indiahasddinested
thevision of India’'snew education system. Thisisaclear message of moving towards
transforming the Indian education structure to ensure that al children have accessto
quality care and education. The policy recommendsfirst building astrong basefor
their learning and holistic devel opment by providing opportunitiesto acquirerequisite
skillsandlearn basic concepts, particularly related to languageliteracy and numeracy.
Nurturing children’sabilitiesat thisstageisvita asthisisthe period when theyoung
brain devel opsfaster than any other stageinlife. Their ability to grasp the concepts
andlearn new skillsisremarkable. Therefore, thelearning experiencesmust start from
the pre-school to the early grades of primary schoolsin acontinuum, termed asthe
‘foundational stage’ envel oping the agegroup of childrenfrom 3to 8 years. These
children have diverse backgroundsand varied learning experienceswhich generally
leadsto differencesintheir learning levels (NCERT, 2022). Thus, under the NIPUN
Bharat— a National Mission on Foundational Literacy and Numeracy of the
Government of Indiadevel opmental god saredefined to achievetheultimatetarget of
addressing learning gaps among all children. Let us understand about these
developmental goalsand waysto addressthem.

OBJECTIVES

After reading thislesson, youwill beableto:
° awareof dl threedevelopmenta goasfoundationa stagewise,
° describe developmental Goal 1: Children maintain good health and wellbeing;
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° explain developmenta God 2: children becomeeffective communicators,

° explain developmental Goal 3: Children becomeinvolved learnersand connect
withthelr immediateenvironment;

° comprehend waysto addressthe devel opmenta goa sunder foundationd stege.

6.1 DEVELOPMENTAL GOALSUNDER FOUNDATIONAL STAGE

In figure6.1, therearethreegoa swhich cover theholistic development of thechild.
They cover domainsof development like physical and motor devel opment, socio-
emotiona development, literacy and numeracy devel opment, cognitive devel opment,
spiritual and moral development, art, and aesthetic development. All these domains
have been subsumedinto threemgor goa sand each god hasitsspecific competencies
to beachieved by every child. Thisisaclear indication that focusat thefoundationa
stageison children’slearning outcomeswhichisthe achievement of Lakshyas.

L et usexplore thesegoals, competencies, learning outcomes and lakshayas.

Developmental
Goal 1

Developmental Developmental
Goal 2 Goal 3

Keyv Competencies

Learning Outcomes

Lakshvas
Figure: 6.1 Developmental Goals, Key Competencies, Learning Outcomesand L akshyas
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6.1.1 Competency Based L earning

Competenciesare statementsthat specify what children will know, be ableto do, or
be able to demonstrate when they have completed or participated in a course or
programme. In order to addressthe different learning needs of children who enter
formal school, to make children ready for grade-level content, to provide them
respongiveingtruction and to avoid one-size-fits-all ingtruction and testing that quickly
classfieschildrenintowinnersand losers, focusisnow given on competency based-
learning asan dternativetothetraditiond learning system. Competency based learning
targetson the devel opment of competenciesand children’slearning outcomes. Asper
NIPUN Bharat Mission Implementation Guidelines(MoE, 2021). Itsmain features
areasfollows:

° Explicit and measurablelearning outcomesare defined which are the pathways
for competency acquisition.

° Pedagogy is based on activities, experiences, integration of arts/sports/
technology, etc. and connecting thelearningsto red-life Situationsto help children
tolearn and apply knowledge.

° Theingructionsare designed to match the devel opmentd readinessof children.

° Children advanceto the next level of learning outcomesonly upon achieving
certainleve of proficiency at the current level rather than upon compl etion of
timeor age.

° For higher rate of success, indructionsareprovided at alevel that ischallenging
for children.

° Primarily formative assessment isused, and skillsor conceptsare assessed in
multiple contextsto ensure that both deep understanding and applicationsare
acquired by children. Assessment isused asaguiding tool, whichismeaningful
and providespositivelearning experiencesfor children.

6.2 THE DEVELOPMENTAL GOALSAND KEY COMPETENCIES
UNDER FOUNDATIONAL STAGE

All thedevel opmenta domaing/agpectswhich areinterrel ated and interdependent make
children competent to deal with complex lifesituations. All these domainshave been
subsumed into three major devel opmental goals under the Pre-school Curriculum
(NCERT, 2019), NIPUN Bharat Mission Implementation Guidelines (MoE, 2021)
and VidyaPravesh Module (NCERT, 2022) each having different aimswhich are
directed towardsthe holistic development of children. Thesedevelopmenta godsare
alsointerrel ated and interdependent which areaimed to provide opportunitiesfor the
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devel opment of competenciesfor ensuring holistic development of children, i.e.,
cognitive, language, physical, socio-emotional and creativity (MoE, 2021; NCERT,
2021; NCERT, 2019). These developmental goasareasfollows (NCERT, 2022):

Developmental Goal 1
Provide experiencefor hedth
and wellbeing, socio-emotiona
development, nutrition, hygienic
practicesand saf ety

Developmental Goal 3
Build thefoundationsof
numeracy, and providesdirect
experienceand interactions
withthephysical, social and
netura environment

Developmental Goal 2
Buildthefoundationsof language
andliteracy

Figure: 6.2 Developmental Goals at the Foundational Stage

6.2.1 Developmental Goal (A): Children maintain good health and
well-being

To provide experiences for physical and motor development, socio-emotional
development, nutrition, safety, hygieneand sanitation. Thisdevel opmenta god continues
to provide experiences for physical and motor development; socio-emotional
development including pro-socia behaviours, such ascaring, sharing, helping, etc.;
nutrition; hygiene practices, sanitation and safety throughout thefoundational years
and later. The activitiesand experiencesunder the developmenta goal 1 are covered
under broad key competenciesasfollow:

Developmental Goal 1 Broad Key Competencies .
Awareness of self and Development of positive self-concept: stating X
some physical characteristicsabout self, expression of likesand dislikes, "
identification of family membersand friends/ neighboursetc.
Sdf-regulation: wait for turn, following rules, adjustments, etc.
Decision-making and problem solving: resolving conflicts, taking ¢
respongibilities, etc. .

Open Vocational Educational Programme



Foundational L iteracy and Numeracy Goals

<e Development of prosocial behaviour: caring, sharing, collaboration, «

. compassion and respect for other’sfeeling and rights .
S e Deveopment of healthy habits, hygiene, sanitation, and awarenessfor self- S
s protection n
. e Deveopment of grossmotor skills: walking, running, jumping, hopping, o
. crawling, climbing, rhythmic movement, throwing, catching, kicking .
ce Development of finemotor skillsand eye-hand coor dination: threading, .
. tearing, pasting scribbling, drawing, colouring, printing, moulding, paper .
s folding etc.
+e Participationinindividua and team gamesand sports o

6.2.2 Developmental Goal (B): Children becomeeffectivecommunicators

Tobuild thefoundeationsfor languageandliteracy, theability to effectively communicate
hel pschildrento expressthemsel ves, understand others, think criticaly, solve problems,
and maintain relationships. The activitiesand experiences under the devel opmental
goal 2 are covered under broad key competenciesasfollows:

Developmental Goal 2 Broad Key Competencies
Talkingand Listening: listening with comprehension, crestive self-expresson
and conversation, language and creative thinking, vocabulary devel opment,
conversation and talking skillsand meaningful use of language

Reading with Compr ehension: Bonding with books, print awarenessand o
meaning-making, pretend reading, phonologica awareness, sound symbol S
association, prediction and use of previousexperiences and knowledge, and .
independent reading for pleasure and various purposes '

Writingwith Pur pose; early literacy skills, writing for self expression, make o
useof their knowledge of letter and sounds, invent spellingsto write, make .
effortstowritein conventiona ways, responseto reading with drawings, words .
and meaningful sentences, writing of rhymingwords, writemeaningful sentences E
using naming wordsand action words, write messagesto expressthemsalves, ¢
using mixed language codesand writefor different purposesintheclassroom’s ¢
activitiesand a home, such asmaking lists, writing agreeting to grandparents, o
messagesand invitationsto friends, etc.

s Participation inindividua and team gamesand sports
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6.2.3 Developmental Goal (C): Children becomeinvolved lear nersand
connect with their immediate environment

To build foundations of numeracy, and providedirect experienceand interaction with
thephysical, socid and natura environment. The activitiesand experiencesunder the
developmental goal 3 are covered under broad key competenciesasfollows:

o Developmental Goal 3 Broad Key Competencies
Sensory Development: Sight, Sound, Touch, Smell and Taste

Cognitive Skills: Observation, Identification, Memory, Matching,
Classfication, Patterns, Sequentid thinking, Creativethinking, Critical thinking,
Problem solving, Reasoning, Curiosity, Experimentation, Exploration

Conceptsrelated totheenvironment: Natura (animals, fruits, vegetables,
etc.), Physical (water, air, seasons, sun, moon, day and night) and Social
(mysdlf, family, transport, festival, community hel pers, etc.)

Concept Formation: Colours, Shapes, Distance, Measurement, Size, Length,
Weight, Height, Time, Spatial sense, and One-to-one correspondence

Number Sense; Count and tell how many, Numeral recognition and Sense
of order (can count ahead of anumber up to 10)

DataHandling
.e Calendar Activity

6.2.4 L earning Outcomesunder Foundational Stage

Learning outcomesareessentidly theevidence of having acquired competencies. They
arethe specific statementsthat describe exactly what childrenwill beabletodoina
measurable way. There may be more than one measurabl e outcome defined for a
given competency. Itisexpected that at thefoundational stageall activitiesunder each
developmenta god arelinked to thelearning outcomesand bespiraling and progressive
innaturethat would eventualy help theteachersto seetheoverall progressof children
in each component and subcomponent. Thelearning outcomes outlined under each
developmenta god intheAnnexure-1 of the NIPUN Bharat Mission Implementation
Guidelines(MoE, 2021) for dl six levelsof Foundational Stage under NIPUN Bharat
Mission. Thesearearranged in aspira and progressive continuum to enableteachers
to track the progress of these learning outcomes. Refer to Figure 3, 4 and 5 for
exemplar learning outcomesto show the progression. However, it isimportant to
assessthe progressof learning at different levelsof alearning outcomewithinaclass.
Thefact, that dl childrenlearn at their own paceand style, dso need to bekept inview
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whileassessing children on each of thelearning outcomes. They may show their progress § ECCE Journey with
a different levels. Formal Education
oo Learning Outcomes System
= g Preschool 1 Preschool 2 Preschool 3 Class 1 Class 2 Class 3
8 g, Level 1 Level 2 (Balvatika) Level 4 Level 5 Level 0
E Level 3 -
Waits for Waits for Follows Follows  Follows Follows Notes
their turn their turn instructions  three to complex  complex
o - and follows and follows andsimple  four instruction instructions/
E ;E simple two-line rules at the  instructio s/ rules; rules;
- 5,  instruction  simple same time ns/ rules  starts frames their
g % with instructions ata given creating own rules
O “ teacher’s time theirown for invented
support rules games and
activities
Table: 6.1: Exemplar Key Competency-wise,
Level-wise Learning Outcomes under Developmental Goal 1
:
E E Preschool Preschool2 Preschool3 Class 1 Class 2 Class 3
&) E‘ Level 1 Level 2 (Balvatika) Level 4 Level 5 Level 6
S Level 3
Attempts Attempts to Engages in Uses own Uses Uses school
to engage engage in conversatio language/ school language/
in conversatio 1 in school school language  own
conversat n in school and home language to express language to
o4 ion/small and home with to opinion, express their
) § talk with with unfamiliar express ask likes/
E E known/ unfamiliar teacher, new their questions  dislikes,
% E unknown teacher, new friends, needs and for responses to
8 éﬂ children/ friends, school staff, ask different familiar
= adults in school staff, other adults, questions purposes  incidents/
their own other adults, ete. in their to gain events/
language/ etc. own informati radio/ TV
home language on programmes
language
Table: 6.2 Exemplar Key Competency-wise,
Level-wise Learning Outcomes under Developmenta Goal 2
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ECCE Journey with
Formal Education Preschool Preschool2 Preschoold Class1 Class 2 Class 3
System 1 Level 2 (Balvatika) Level4 Level 5 Level 6
Level 1 Level 3
Compares Compares Compares & Compares Compares Compares
§ two objects &classifies  classifies &classifie  &classifie  &classifie
- m *;;- basedon  objectsby  objectsby sobjects/ sobjects/ s objects/
= one two factors  three factors  pictures pictures pictures in
g observable like shape like shape, basedon  basedon  different
% property. and color, color and multiple  multiple categories
: For size & size etc. factors factors and
:51 example-  shapeetc. Correctly and and describes
f_j length, Describes uses position demonstra describes the
E weightor  objects words tes them properties
§ size using words (besides, understan  using used for
; like big/ inside, ding of properties  classificati
g small, tall/  under) to position on
g shortetc. describe
objects
Table: 6.3 Exemplar Key Competency-wise,
Level-wise Learning Outcomes under Developmental Goal 3
6.2.5 Lakshyasunder Foundational Stage
TheNIPUN Bharat Mission hasdeclared theoverall national targetsin achieving
learning outcomes, including year wise outcomesto beachieved by 2026-27 by each
Stateand UT. Theoveral literacy and numeracy targetsto achievethe objectives of
theMission aresetintheform of Lakshyaor Targetsfor Foundational Literacy and
Numeracy starting from the Balvatika (Preschool 3) to Grade-111. However, the
progression of learning outcomes has been prepared from Pre-school 1to Gradelll
(Age3t09). That isLakshya/Targetsare set for Balvatikaor Age 5-6; Grade-| or
Age6-7; Gradell or Age 7-8; Gradelll or Age8-9. Detailed Lakshyasaregivenin
the NIPUN Bharat Mission Implementation Guidelines (MoE, 2021). Refer tothe
Figure6for brief [akshyas.
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| I =Read with meaning
E -at least 40 words per

minute

Read and write numbers

| I » Read with meaning S1=18
» Reads small E - 45-60 words per - gplio '3'_99?I
sentences consisting minute u = O \I!:l! T‘ImFi’iE =
of at least 4-5 simple mulfiplication problems
« Recognises lefters and words in an age

comresponding sounds appropriate unknown
* Reads simple words text.

comprising of at least 2

to 3 alphabets. Read and write

numbers up to 99
n = Perform simple
- Recognizes and reads mg e

numerals up to 10.

- Arranges
numbers/objects/shapes
Joccumence of events in
a sequence

Read and write

n numbers up to 999
[x]+] - subfract numbers up

to 99

(=

Grade 3

Grade 2

subtraction

Grade 1

Balvatika

= [x]+]
== M

Figure: 6.3 Lakshyas under Foundational Stage

In the year 2022, the Foundational Learning Study (FLS) was conducted by the
Ministry of Education that established abenchmark in math skillsand the language
proficiency in 20languagesincluding English. Itisimportant to consider thet thelakshya
for grade-3 for reading would be the same asthe reading benchmark established in
FL Sfor eachlanguage.

. INTEXT QUESTIONS 6.1

Carefully read thefollowing statements and indicate whether they are True or False.

1.  All devdopmenta domainshavebeen subsumed into devel opmentd goals.
(T/IF)

2.  Competenciesare statementsthat specify what children will know, beableto

do, or beableto demonstrate. (T/IF)
3. Lakshyasarethedevelopmental goals. (T/F)

4.  Learningoutcomesareessentidly theevidenceof having acquired competencies.
(TIF)

5.  There arefour developmental goalsunder foundational stage asper NIPUN
Bharat Misson. (T/F)

ASSIGNMENT 6.1

Read the NIPUN Bharat Mission Implementation Guidelinesand VidyaPravesh
Module. Prepareabrief report onthemain featuresof both the documentsand submit.

Notes

Module-3

ECCE Journey with
Formal Education
System
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ECCE Journeywith § | g NIPUN Bharat Mission VidyaPravesh Module

Formal Education | mplementation Guidelines
System

Notes

6.3 WAYS TO ADDRESS THE DEVELOPMENTAL GOALS
UNDER FOUNDATIONAL STAGE

TheNIPUN Bharat Mission Implementation Guideines(MoE, 2021) suggests many
waysto addresstheall three developmental goals. L et usunderstand them one by
one.

6.3.1 Developmental Goal (A): Children Maintain Good Health and
Wellbeing

Thisgoa continuesto provideexperiencefor health and wellbeing, physical and motor
development, socio-emotional devel opment, nutrition, hygienic practicesand safety
from FY 1-FY 6. Assessment under thisgoal needsto keepinview thefollowing:

° Physica and motor devel opment isanimportant area. [t consistsof devel opment
of grossmotor skills (jumping, hopping, etc.) and fine motor skills (drawing,
colouring, threading beads, etc.), which affect educationa advancementin
the child. Thismust be ensured by the parentsand the school system.

° Exercises and games must be designed and encouraged that give strength,
coordination, flexibility, and endurance. Enhancement of grossand fine motor
skillsisessentid for the child'sability towork on activitiesdemanding eye-hand
coordination. Thus, physicd ability becomesavita part of thechild’'sassessment
intheearly years.
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° Aspectsof hygieneto maintain good heathincludeobservation of practicesand § ECCE Journey with
habits such aswashing hands before and after themeal, coveringmouthwhile | Formal Education
coughing, throwing thelitter inthedustbin, taking bath regularly, etc. System

° Keeping objects, toys, etc. in an organised manner - Children follow what they
see, so the teacher needsto work with them to keep things at the right place,
then only it will becomeahabit with thechild. Cleanlinessisavaluewhichis
‘caught’ and cannot be ‘taught’. If achild watchesmother taking her shoesoff Notes
onreturning fromwork, and keeping it properly before entering theroom, the
childlearnsto do so. Teacher can observethe child’shabitsin ensuring that they
keep their belongings back to the appropriate place.

° Socia and emotional progressisbased on the experiencesthat the children
gather, reactionsto pleasant and unpleasant stimuli through verbal and non-
verbal expressions, learning to regulate their emotions, and theinitiation of
relaionshipswith others. These processesof regulating emotionsand consequent
behaviour asapart of interaction and communication need to be documented
aspart of the progresscard.

° Gregariousness (enjoying the company of others) gets devel oped around the
ageof sx, when children areready to spendtimewiththeir peersandin groups.
Using the techniques of peer assessment and self-assessment provides great
insightsinto the child’sworld and their personal, social, collaborative, and
emotiond devel opment.

e  Allformsof credtivity, at and desgnareanintegra part of foundationa learning,
such as, poetry, rhymes, songs, music (vocal or percussion/string /wind
instruments), drawing and painting, puppetry, clay modelling, papercraft, toy
making, choreography, etc.

° Every child must be exposed to variousart formsand theteacher must actively
watchfor interest, ability, aptitude, imagination and crestivity, expression and
correlation with outer environment and inner values, withinthechild. Thesame
must be noted, necessary encouragement and opportunity must be provided by
the school system aswell asthrough communi cating the sameto the parents.

° It must form animportant and integral part of the child’sassessment and fina
sharing. For example, the use of paper toy-making or paper folding activities
for ng the child, helpsto understand asto whether the child canfollow
the sequencesand imitatethebehaviour demongrated by theteacher. Thefinesse
of theartwork produced and the ability to perceivethe detailsare some of the
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assessment criteriawhich can be demonstrated by the paper folding activities.
Origami isthe process of producing an aesthetically designed product by
following sequencing and eye hand coordination. It introducesthechildtothe
power of imagination coupled with the dexterity of the hand to transform a
simpleraw product into an object of delight, of useand beauty.

6.3.2 Developmental Goal (B): Children Become Effective
Communicators

Oncethefoundationsof language and literacy arelaid during the pre-school stage (3-
6 years), thisgoal leadsto subject- first/second language for example Hindi/state
language/English. Following need to be considered under thisgod for assessment:

Themother tongue of the child must bethe Language of communication (if not
the medium of ingtruction) with thechildin school intheformativeyears, sothat
thechild doesnot suffer any confusionin understanding thetransactionsand is
ableto grow with freeexpression.

Theability to communicate must be devel oped both astheinitiator aswell as
therecelver. Thismeansthat the child may beassessed in percelving theneed to
communicate, forming theideato be communicated, use of the appropriate
words, verbalizethemin amanner that isunderstandabl e and substantiate the
communicationwith gppropriatefacia expressonand body languageandfindly
receiveverba and non-verbal feedback fromthereceiver.

Threeimportant aspects of communication arelistening, to empathise and the
need to collaborate. Assessment tasks may be designed to gauge these aspects
along with other aspectsin holistic manner.

Giving importanceto non-verbal communication, the child may beexposed to
thedifferent ‘ bhavas (emotions) andthe mudras’ (gestures), whichwere part
of our rich Indian culture. A ssessment tasks may be devel oped to identify the
bhavasand themudrasand further ask the child to élicit situationsinwhich the
bhavas and mudras are observed. Sign language may also be used for this
purpose.

The development of a* sense of humour’ isanimportant areaconnected to the
development of language and communi cation, which should be encouraged so
that it developsgradually asthechild grows.

Theimportance of foundationd literacy hasbeen established beyond any debate
to bean important contributor to future successin academics, decreased failure
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rate, better overall scholastic achievements, and generally greater adult life § ECCE Journey with
SUCCESS. Formal Education
System
° Thedevel opmentdly gppropriate exposureto language and foundationd literacy

at this stage has a direct correlation to the future ability to read. Literacy

assessment isall about whether the child can read fluently with comprehension.
Thereading text may bearoad sign, aposter, grocery rapper, train schedule

given onthe platform etc. For example, thechild may beaskedtoread aposter § Notes
as shown bel ow, followed by asking simple sentencesrelevant to the poster

such as, ‘what doesthe poster tell usto do? .

e  Theassessment rubric may be devel oped by theteacher including threefour
levelsasper the needs:

Levels of Assessment

1
1 | ! 1

Beginner Progressing Proficient
Advanced
Whether the cluld The child can The child can value : ] ;
: ) S ; Whether the cluld
can locate the interpret the the information as .
v : : : o : : ok can use the
information given in informationlocated being usetul or not i :
7 RS N y = < mtormation
the text 1n lus/lier own words so useful

Figure: 6.4 Levels of Assessment

6.3.3 Developmental Goal (C): Children becomeinvolved lear nersand
connect with their immediate environment

Thefollowing need to bekept in view for assessment under thisgod:

° Mathematicsformsthefoundation for theexpansion of essentia gptitudesinan
individua andthisisespecidly vitd intoday’ srapidly progressing digital world.
M athematics can beintroduced in thefoundational yearsof educationthrough
exposureto solve puzzles, devel op the concept of distances, weightsand time,
three dimensiond cognizanceinformsof geometry and sizesand shapes.

° Assessment of children must essentidly includethe ability to make sense out of
numbers, prepare groups, shapes, patterns, understand direction, distances,
weight, andtime.

° Learning numeracy isnot limited to counting numbers, rather it entailslearning
thelanguage of mathematics and use of mathematicsby the childtorelateto
her/hisenvironment. It isnot about following dgorithmsto arrive at asolution,
but itismore of grouping and regrouping to perceivethethings better.
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Anexampleof an assessment task that triesto analyse mathematical thinking
cgpahilitiesinchildrenisgiven beow. Inthisactivity, instead of just asking children
to count the stars and col our them, children can be prompted to make groups of
2, 3and 4 and colour them differently on different papers and observe how
many groups of 2, 3 and 4 are formed and to see the rel ationships between
them. Thisactivity of grouping and regrouping enhancestheanaytical ability of
the child. Thus, it may be emphasized that learning numeracy is not just
understanding of continuous mathematicsand applying d gorithmsbut d so about
discrete mathemati csand using mathemati csto makeasense of theworld around
us, i.e., mathematica thinking.

Assessment should support learning of mathematicsand furnish useful informetion
to both teachersand children.

Someof the suggestionsfor undertaking assessmentsinfoundationd yearshave
been shared below:

Multiplicity of Assessment Testsand Techniques- Indiaisadiversenation; hence
‘singular’ test cannot be used to assessthe numeric skillsof dl thechildrenof a
nation. Multiple assessment tests need to be created according to the socio-
cultural, economic, geographica, and linguistic demands of theareas. Further,
the assessment techniques al so need to beinnovative and should try to explore
theattainment of learning outcomesby the childrenintheir classsooms. However,
childrenmust not fedl the pressure of assessment. Hence, it should beundertaken
asajoyful activity in class, preferably through collaboration or group work.

Development of Model Assessment Test based on L earning Outcomes- The
assessment tests should be subjective and according to thelearning level of
childrenof theclasses. But thissubjectivity should not maigntheamof attainment
of foundationa numeracy among thelearners. So, thelearning outcomeswhich
have been developed by the NCERT should be in the prime focus while
devel oping these assessment tests, so that parity can be maintained inthetests
designed for two different classes.

Development of Question Bank- The organizationslike NCERT and SCERTs
can also develop apool of questionsrelated to varied aspects of foundationa
numeracy for thechildren of different age group. Thelearning outcomesof each
classshould be cons dered while devel oping the questionsfor the question bank.
These question banks can be used as quizzes addressed to groupsin class, or
children can be asked to work in groupsto devise quizzesfor other groups.
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° Creation of Audio-Visua toolsfor Assessment- Some audio-visual testscan | ECCE Journey with
al'so be devel oped to understand and assess the attainment of numeracy and |  Formal Education
mathematicd skillsamong thelearners. They may begppropriated by thedifferent System
state governmentsas per their needs. These audio-visua toolscanbecreatedin
different languagesandin different states, so that these can be more gppropriate
for ng thelearning outcomesof children of different stateswhich come

from different socio-cultura, economic, and linguistic backgrounds. “Notes

° Portfolios: Portfolio isan anecdotal record of child’swork during teaching-
learning. It givesaholisticideaabout the child's progress, learning strengths of
thechild and learning gapsvis-avislearning outcomes. A portfolio also provides
necessary inputsto theteacher of anew class(if any) about the child’sprogress
and learning processin earlier classes. Portfolios need to be devel oped by the
child in consultation with the teacher and can also be used for peer and self-
assessment. Take carethat portfolio should not only haverecord of good work
done by the child, but it isarecord of all noteworthy activities including,
assignments, worksheets, projects, record of observationsinthe classroomand
ord interaction with thechild intheform of theteacher’snoteetc.

e  Adeguaeopportunity must beprovided tothechildrento exploretheimmediate
physical environment, theresidents, floraandfauna, people, placesof importance
andinterest (their need, importance, and utility), theavailablefacility including
technology (their need and utility) in thefoundational years. Children canlearn
about their family history by talking totheir parents, and grandparents. They can
be encouraged to take care of aplant or animal and to study their growth.

° Theteacher must, through observation, interaction, and projects/tasks, assess
the level of interest and engagement of a child in comprehending and
understanding theworld around hinvher.

e  Assssingthroughsory tellingisauseful way by whichtheteacher canfacilitate
the understanding of theworld around them. In addition to asking open ended
guestionsto children, they may be encouraged to frame and ask questions.
Assessment rubric could be designed to understand thelevel and therange of
guestionsbeing asked by thechild.

° Children can also be encouraged to build stories around their toys based on
their interaction with their surroundingsand society.
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. INTEXT QUESTIONSG.2

Q.1.Answer thefollowing questions:
(& Whatistheroleof mother tongueat thefoundationa stage?
(b) Writedownthemainfeaturesof each of thethree developmenta goals.

(6 Write down the assessment process for each of the developmental goals
separately.
Developmenta God 1.
Developmenta God 2:

Developmenta God 3:

ASSIGNMENT 6.2

Based on theinformation and processgiven under each developmental domain, design
at least 3 activitiesunder each development god aong with assessment process, conduct
them with children and writeareport on your learning experiencesduring designing
and conduct of theactivities.

©-| WHAT YOU HAVE LEARNT

Inthislesson, you havelearnt that:

FOUNDATIONAL LITERACY AND NUMERACY GOALS
Developmental Goalsunder Foundational Stage

° What iscompetency based learning?

e  What arethedevelopmental goalsand key competenciesunder foundational
stege?

e  What arethelearning outcomesunder thefoundational stage?

e  What aretheL akshyasunder thefoundational stage?
WaystoAddressthe Developmental Goalsunder Foundational Stage
Developmenta Goal 1: Children maintain good headlth and well being.
Deveopmenta God 2: Children become effective communicators.

Developmental Goal 3: Children becomeinvolved learnersand connect with their
immediateenvironment.
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N ECCE Journey with
q‘-' TERMINAL EXERCISE Formal Education

1.  Definethefollowinginyour ownwords: System
a.  Key competencies
b. Learningoutcomes
c. Lakshyas " Notes .

2.  Discusshriefly, dl thethree developmentad goals.
3.  Distusshriefly, any threeof thefollowing:
a. Gregariousness
b. Questionbank
c. Useof mother tongue
d. Portfalio
4.  Discussthe processof assessment at thefoundational stage.
5. Discussdl thesix levelsof thefoundationd stageunder NIPUN Bharat Mission.

6.  Describethelearning outcomesunder each developmenta goal, with examples.

‘&l ANSWER TO INTEXT QUESTIONS

6.1
1. T
2. T
3. F
4. T
5. F
6.2

a.  Mother tongue playsacrucid roleat thefoundation stage so that the child
doesnot suffer any confusion in understanding thetransactions, and better
expression.

Early Childhood Care and Education 125



Module - 3 Foundational L iteracy and Numeracy Goals

ECCE Journeywith J [&
Formal Education L@ KEY LEARNING OUTCOMES

System

After reading thislesson, thelearner will beableto:

° explain all thethree developmental goalsunder thefoundationa stageviz.

° developmenta God 1: Children Maintain Good Health and Well being.
Notes § o  developmental Goal 2: Children Become Effective Communicators,

° developmental Goa 3: Children becomeinvolved learnersand connect with
theirimmediate environment.

° suggest waysto addressthe devel opmental goalsunder thefoundationa stage.

#u| REFERENCES

° NCERT. (2021). VidyaPravesh Guidelines. New Delhi
° NCERT. (2019). The Pre-school Curriculum, New Delhi

° MHRD. (2020). Nationa Education Policy 2020. Government of India, New
Ddhi

° MOoE. (2021). NIPUN Bharat Miss on Implementation Guiddines. Government
of India, New Delhi
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COMMUNICATINGAND
REPORTING CHILDREN'S
PROGRESS

INTRODUCTION

Theearly education of young childrenisashared responsibility of parents, schools
and the community as a whole.Early childhood teachers/caregivers spend a
consderabletimewith children and can givepreciousingghtsinto achild’ sdevel opment
behaviour, preferred learning stylesand potential developmentd issues. Their daily
observationsensurethat parentsdon’t missabit of their children'sdevel opment and
also helpteachersprovidethe best care possiblefor their children.

Parentson the other hand, best know what motivatestheir children, what appea sto
them, what they aregood at, and which devel opmentd i ssuesthey may beexperiencing.

Therefore, parentsand communities have areciprocal responsibility to engagewith
pre-schools/ ECCE centres. The quality of thispartnership isessential to providing
high-quality carefor young children through the ECCE programme. For that reason,
effective and on-going communication between teachersand parentscan help tailor
thelearning approach to achild’sunique needs.

Therearemany waysthat can be adopted to promote the parent-teacher relationship.
For example, asthey get to know the parents, teachers can ask each parent’sparticular
interest in being involved inthe children’seducation and care. Some parentsmay be
happy participatingin classroomactivities. Othersmay prefer to contributeascommittee
member of aboard, writein anews etter, design aweb page or participatein fund
rasngefforts.
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OBJECTIVES

After reading thislesson, youwill beableto:

° describe the need and importance of communication and itsimpact on the
stakeholders;

° explain different aspects of assessment and methods of assessment pertaining
to Growth, Hedlth and Learning;

° list different typesof communication that must be undertaken between teacher-
parent-community;

° develop an understanding of how to observe children and the stepsthat need to
be adopted for effective communication withthem,

° develop different activitiesfor communication.

7.1 NEED AND IMPORTANCE OF ASSESSMENT OF
YOUNG CHILDREN

7.1.1 Early Childhood Assessment

7.1.1.1 What ischildhood assessment and what isitsneed?

Assessmentisacritical part of ahigh-quality, early childhood programme. When
educators do an assessment, they observe a child to get information about what
g/heknows and what s/he can do.

Observing and documenting achild’ swork and performance over the course of ayear
allowsan educator to accumul ate arecord of the child’sgrowth and devel opment.
With thisinformation, teachers can beginto plan appropriate curriculum and effective
individudizedingructionfor each child.

Therearesevera reasonswhy assessment isnecessary for early childhood education
teacher. Herewe haveincluded information and resourcesthat help teachersfor early
childhood assessment programmes.

7.1.1.2ToMonitor Child Development

Assessment dlowsteachersto monitor children’sdevel opment and i dentify areeswhere
they may need additional support. Thisinformation can help teachersto design
appropriateactivitiesand interventionsto promote children’ sgrowth and devel opment.
Assessment hel psECE teachersto understand the devel opmenta stlagesand milestones
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of young children. Thisknowledgeisessentid for planning andimplementing gppropriate
learning activitiesand interventionsthat support the child’sdevel opment.

7.1.1.3 Individualized I nstruction

Assessment alows ECE teachersto identify the strengthsand weaknesses of individual
children and provideinstructiontailored to their needs. This personalized approach
ensuresthat each child receivesthe support they requireto succeed.

7.1.1.4To Communicateand engagewith Parents

Assessment results can be shared with parentsto provide them insightsinto their
child’'sdevel opment andtoinvolvethemintheir child’ seducation. Thiscommunication
helpsto build astrong partnership between parentsand teachers, whichiscrucia for
the child’ssuccess. For example, if achildisfound to have strong socia skills, the
teacher can sharethisinformation with the parents and suggest waysto support the
child’scontinued growthinthisarea

7.1.1.5Informing Curriculum Development

Assessment data can be used to inform curriculum devel opment and improvement.
ECE teachers can use the datato i dentify areaswhere children may need additional
instruction and modify or changetheir teaching strategiesto meet those needs.

7.1.1.6 To Meet Regulatory Requirements

Assessment isoften required by regul atory bodiesinIndiato ensurethat early childhood
education programmes meet certain standards. Teachers who work in these
programmes must be ableto assess children’s progress and report on their growth
and development. For example, the Indian government’sNationa Early Childhood
Care and Education (ECCE) Policy 2013 mandatesthat early childhood education
programmesuseregul ar assessment and eval uation to monitor children’ sdevel opment.

7.1.1.7 Early I dentification of Developmental Delays

Assessment can help identify devel opmental delaysin children, allowing teachersto
provideearly interventionsthat canimprove outcomes. For example, if achildisfound
to havedifficulty with language devel opment, theteacher can provideactivitiesand
strategiesto support their language kills.

7.1.1.8 Differentiated I nstruction

Assessment allowsteachersto understand the diverse needs of their l[earnersand
change/modify their indtruction to meet those needs. For example, if achildisstruggling
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with number sense, the teacher can provide hands-on activities to help them
to develop their understanding of numbers.

7.1.1.9 Programmel mprovement

Assessment datacan be used to identify areasfor programmeimprovement, such as
theneed for additional training for teachersor resourcesto support specific areas of
development. For example, if assessment datashowsthat many children arestruggling
withfinemotor skills, the programmecaninvest in additional materidsand activitiesto
support thisareaof development.

7.1.1.10 Evaluating Teaching Effectiveness

Assessment data.can be used by ECCE teachersto eval uate the effectiveness of their
teaching strategies. Teacherscan usethe datato reflect on their teaching practicesand
make changesthat better support children’slearning.

7.1.1.11 Promoting Equity

Assessment can promote equity inearly childhood education by identifying children
who may need additional support. ECCE teacherscan use assessment datato advocate
for resourcesand support that hel p children overcomebarrierstolearning.

7.1.1.12 Supporting Transition to For mal Education

Assessment can help to prepare children for thetransition to formal education. By
identifying areaswhere children may need additional support, ECCE teacherscan
help to ensurethat children areready for the chalengesof primary school.

7.1.1.13 Providing Feed-back to Children

Assessment can provide ECCE teacherswith valuableinformation to give feed-back
to children about their progress and achievements. Thisfeed-back can help children
to devel op agrowth mindset, build confidence, and motivatethemto continuelearning.

7.1.1.14 Supporting Curriculum Alignment

Assessment data can be used to support curriculum alignment between ECCE
programmes and primary schools. ECCE teachers can use the datato ensure that
their teaching isaligned with the skills and knowledge that children will need in
primary school.

7.1.1.15 Enhancing Professional Development

Assessment can help ECCE teachersidentify areaswherethey may need additional
traning or support. Thisdatacan guideprofessiona devel opment opportunities, enabling
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ECCE teachersto continueto grow and develop their teaching skills.
7.1.1.16 Building Evidence-Based Practices

Assessment data.can be used to build evidence-based practicesin ECCE. By andysing
dataover time, ECCE teacherscan devel op best practicesthat are grounded inresearch
and effectivein supporting children’sgrowth and devel opment.

7.1.1.17 Informing ProgrammeEvaluation

Assessment data can be used to eval uate the effectiveness of ECCE programme over
time. Thiseval uation can guide decis on-making about programmeimprovement and
ensurethat ECCE programmes are meeting the needs of children and familiesinthe
community.

Obsarving
/ Students \\
Providing Feedback Desgningruction
Andyzing The Pre-Assessng
Post-Assessment data Assessment Students
\ Cycle 71
PostAssessng Andyzing
Students Pre-Assessment data
\ Ddivering //
Ingtructions

Figure: 7.1 The Assessment Cycle
7.1.2 Scopeand importance of child assessment
Assessment isan essentia component of early childhood education andisparticularly
important for teachersworking with young children. Assessment isacrucial aspect of

early childhood education andisparticularly important for Early Childcare Education
(ECCE) teachersand caregiversinIndia.

7.1.2.1 Providearecord of growth in all developmental areas

Cognitive, physical & motor, language, socia-emational, and approachesto learning
arenothing but includesall development areas. Thusincludes:
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° I dentify children who may need additional support and determineif thereisa
need for intervention or support services.

° Help educatorsplanindividudizedingructionfor achild or for agroup of children
that are at the same stage of development.

° | dentify the strengths and weaknesseswithin aprogramme and information on
how well the programme meetsthe goal sand needs of the children.

° Provide acommon ground between teachersand parentsor familiestousein
collaborating on astrategy to support their childen.

7.2 VARIOUS ASPECTS OF ASSESSMENT : GROWTH,
HEALTH AND LEARNING

Assessment isacritical component of Early Childhood Care and Education (ECCE)
inIndia. The assessment of young children at an ECCE centre should cover various
aspectsof their growth, health, learning, and development. Here are someimportant
aspectsthat should be considered while assessing young children at an ECCE centre.

7.2.1 Growth and Development Assessment

ECCE teachers should monitor and assess children’s physical growth, motor skills,
cognitive devel opment, social-emotiond devel opment, and language devel opment to
ensurethey aremeeting their devel opmenta milestones. Thisincludesmeasuring height,
weight, and head circumference, ng grossand finemotor skills, and evaluating
children’scognitiveabilities, emotiona regulation, and communication skills. They can
usevarioustoolssuch asdevel opmentd checklists, standardized tests, and observations
to assesschildren’sphysicd, cognitive, socia, and emotional devel opment.

For example, an ECCE teacher can assessachild’sfine motor skillsby observing
how they hold apencil or crayon, or they can assessachild’slanguage devel opment
by monitoring their vocabulary and sentence structure.

7.2.2 Health Assessment

ECCE teachersshould assesschildren’shed th and well-being, including their nutrition,
hygiene, and health statusto ensurethey are physically and mentally healthy. This
includes monitoring children’ seating habits, ensuring they are getting enough physica
activity, and checkingfor sgnsof illnessor injury. They can monitor children’snutrition
by orienting parentson how to makefood hedlthy and/ or providing healthy medsand
snacksand ensuring that children are consuming the recommended daily intake of
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essential nutrients. They can also check children’s hygiene practices such as
handwashing, and monitor for sgnsof illnessor injury. For example, if achild gppears
to belosing weight or isfrequently absent from the ECCE centre, the ECCE teacher
may need to investigate and identify any underlying health concernsthat need to be
addressed.

7.2.3 L ear ning Assessment

ECCE teachers should assess children’ slearning and academic progress, including
their literacy and numeracy skills, critical thinking, and problem-solving abilitiesto
identify their strengths and areasfor improvement. Thisincludesusing avariety of
assessment methods such as observation, testing, and portfoliosto evaluate children’s
progressover time and ensurethey are meeting learning objectives. For example, an
ECCE teacher may use an observation checklist to monitor achild sreading skills, or
they may useastandardized test to evaluate achild’smath proficiency.

7.2.4 Social and Emotional Assessment

ECCE teachersshould assess children’ssocial and emotiona development, including
their salf-esteem, social skills, and emotiond regulationto ensurethey aredevel oping
strong socid and emotiona skills. Thisincludeseva uating children’sinteractionswith
peersand adults, their ability to expresstheir emotionsappropriately, their understanding
of social normsand expectationsand al so evaluate their emotional regulation and
empathy skills. They can dso provide opportunitiesfor childrento expressthemsalves
cregtively throughart and music activities. For example, an ECCE teacher may observe
how achildinteractswith their peersduring playtime, or they may evaluateachild’'s
emotional responseto adifficult Stuation.

7.2.5 Family Engagement Assessment

ECCE teachers should assessthelevel of family engagement and involvement in
children’slearning and devel opment to ensurethat they areworking in partnership
withfamilies. Thisincludeseva uating the quaity of communication betweenfamilies
and teachers, understanding family needsand expectations, and providing opportunities
for familiesto participatein the education and care of their children such asvolunteer
opportunitiesor family events. They can communicateregularly with familiesthrough
parent-teacher conferences, progressreports, and regular updates about children’s
learning and development. For example, an ECCE teacher may invite parentsto
sharether culture and traditionswith the children.
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ECCE Journey with Child Assessment Cycle:
Formal Education Stagesby McAfee, Leong, and Bodrova (2016)
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Figure: 7.2 Stages of Child Assessment cycle

7.3 MAINTAINENCE OF RECORD OF ASSESMENT

Maintaining records of child assessmentsisan essential part of teaching in Early
Childhood Careand Education (ECCE). Itiscrucia for teachersto keep arecord of
the progress of each child in their care to assess their strengths, weaknesses and
growth in various developmental areas. Here are some guidelinesthat teacherscan
follow when maintaining recordsof child assessment:

7.3.1 ldentify the developmental areasto assess

Teachersshouldidentify theareasof devel opment they want to assesssuch ascognitive,
language, socid, emotional, and physical devel opment. Assessments should be based
on age-appropriate developmental milestones. For example, for achild between 2-3
years, teachers can assesstheir grossmotor skillsby observing how they walk, run,
jump, and climb.
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7.3.2Choose appr opriate assessment tools

Teacherscan use variousassessment tool ssuch asobservation checkligts, rating scales,
portfolios, and anecdotal records. The assessment tool s should be appropriatefor the
child’sage and devel opmental stage. Using avariety of tools can provideamore
holisticview of thechild'sdevel opment and helptoidentify their strengths, weaknesses
andinteredts.

7.3.3 Record observations

Teachers should observe and record the child’s behaviour, interactions, and
achievementsregularly. Itisimportant to use objective and descriptivelanguagewhen
recording observations. Teachers can record observationsin anotebook, using a
voicerecorder or avideo camera. For example, ateacher can observe and record a
child’suse of languageto assesstheir language devel opment. They can notedownthe
child’svocabulary, sentence structure, and their ability to communi catewith peersand
adults.

7.3.4 Analysethedata

After recording observations, teachers should analysethe datato identify patternsand
trendsinthe child’sdevelopment. Thiswill help teacherstoidentify areaswherethe
child needs support and to plan appropriateinterventions. For example, if achildis
struggling with language devel opment, ateacher can plan activitiesthat promote
language devel opment such asreading books, singing songs, and having conversations
withthechild.

7.3.5 Sharethe assessment results

Teachers should share the assessment results with parents, guardians, and other
professondsinvolvedinthechild'scare. Thiswill helpto cresteashared understanding
of the child’sdevel opment and enabl e effective support. For example, ateacher can
discussachild sprogressin aparent-teacher meeting and share specific exampl esof
the child’sstrengths and weaknesses.

7.3.6Maintain confidentiality

Teachersshould ensurethat the child’ s assessment records are kept confidential and
secure. Only thoseinvolved inthe child’s care should have accessto the records.
They can limit accessto therecordsto thosewho aredirectly involvedinthechild’'s
care.
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7.3.7 Plan interventions

After analysing thedata, teacherscan planinterventionsthat aretailored toeach child's
needs. For example, if achildisstruggling with finemotor skills, ateacher can plan
activitiesthat promote hand-eye coordination and dexterity such ascolouring, cutting,
and sorting.

7.3.8 Use assessment recordsto plan curriculum

Teachers can use assessment recordsto planthe curriculum for individua children or
for thewholeclass. For example, if agroup of childrenisstruggling with socid skills,
ateacher can plan activitiesthat promoteteamwork, sharing, and conflict resolution.

7.3.9 Involve parentsin the assessment process

Teacherscan involve parentsin the assessment process by sharing assessment results
and seeking their input. Parentscan provide va uableing ghtsinto achild’ sdevel opment
at homeand can collaborate with teachersto plan appropriateinterventions.

7.3.10 Use assessment recor ds to evaluate teaching practices

Teachers can use assessment recordsto eval uate their teaching practicesand make
changesasneeded. For example, if achildisconsistently struggling with aparticular
skill, ateacher can reflect on their teaching strategies and adjust them to better meet
thechild’sneeds.

7.4 VARIOUS METHODS OF ASSESSMENT

Observation, check-lists, interviews, conversations, anecdotes, portfolio, children’s
drawings, writings, activities, case studies are some of the methods are used for
assessment.

Thesemethodshel p teachersto better understand each child’ sdevel opment and learning
progress. Here are some commonly used methods:

7.4.1 Observation

Observationisone of themost commonly used methodsfor child assessment. This
involveswatching and recording achild' sbehaviour andinteractionswith theenvironment
and other children. Teachersobservethechild sbehaviour, interactions, and activities
invarioussettings, including during playtime, mealtime, and classroom activities. This
method hel psteachersto understand achild’'sdevel opment, interests, and needs. For
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instance, while observing achild during playtime, ateacher may noticethat achildis
having difficulty with finemotor skillswhile attempting to use scissors, indicating a
need for additional support.

7.4.2 Checklists

Thesearepre-designed listsof devel opmental milestones, specific skillsor behaviours
that a child should be ableto perform at aparticular age or developmental stage.
Teachers can useachecklist to monitor achild’ s progressin areas such ascognitive,
socia, emotional, and physical development and identify areaswhere they may need
additiona support. For instance, achecklist for a3-year-old child may include skills
such asidentifying colours, following smpleingtructions, and demondrating basic self-
hdpills.

7.4.3 Interviews

Teachers can useinterviewsto ask open-ended questionsto the child to understand
their thoughts, opinions, fedlings, perspectivesand experiences. Thismethod canalso
help toidentify any specific concerns or areas where the child may need support.
Open-ended questions, such as“What did you enjoy the most about your day?’ can
help teachersunderstand achild'sinterests, emations, and socid interactions. Interviews
can a so help teachersto identify specific areas of concern, such asachild sfear of
loud noi ses, which can betaken care of infuturelesson plans.

7.4.4 Conversations

Thismethod issimilar tointerviews, but teachers can use conversationsto observea
child’'scommunication skills, socid interactions, and emotiond development. Teachers
can ask open-ended questions such as* Can you tell me about your drawing?’ or
“How did you fed whenyou wereplayingwithyour friends?’ to understand achild’s
thought processesand emotions.

7.4.5Anecdotes

Thesearebrief written or oral storiesthat describe aspecificincident or behaviour.
Teachers can use anecdotesto record achild’s progress and share with parents or
other teachers. For instance, ateacher may describe an incident whereachild was
able to solve a puzzle independently, demonstrating progress in their cognitive
development.
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7.4.6 Portfolio

Thisinvolvescollecting and organizing samplesof achild’swork over time, including
drawings, writings, and other activities. Portfolioshel p teachersassessachild' sprogress,
identify strengths, and areas of improvement where they may need additional support.
For example, aportfolio may show that achild hasdevel oped strong artistic skills, but
needs more support in devel oping their reading comprehension.

7.4.7 Children’s drawings and writings

These are visual and written representations of a child’s thoughts, feelings, and
experiences. Children’sdrawingsand writingsprovideinsight to teacherswhich they
can useto understand achild'scretivity, imagination, and communication skillsand to
understand their devel opment in these areas. For instance, ateacher may noticethat a
child hasdifficulty in expressing themselvesverbally but hasstrong artistic skills.

7.4.8 Activities

Teacherscan observeand assessachild’ sabilitiesand skillsthrough different activities,
including play, puzzles, and other games. Activities provide opportunitiesfor teachers
to observeachild' sabilitiesand skillsin different areas, such ascognitive, socia, and
physical development. For example, whileplaying agame, ateacher may noticethat a
childishaving difficulty following rules, indicating aneed for additional supportin
developing socid kills.

7.4.9 Case studies

Theseinvolvein-depth analysisof achild sbehaviour, development, and learning
progress. Teacherscan use case studiesto develop individuaized plansfor each child.
For example, ateacher may devel op acase study for achild whoisstruggling with
reading comprehens on, whichinvolvesdeve oping aspecific planto support thechild's
learning.

7.4.10 Observing Children At Different Stage Of Development
7.4.10.1 Methods

Thereare several methods of observing children at different stagesof development
that can be used by early childhood care and education (ECCE) teachers. These
methods can help teachersto gainingghtsinto children’sabilities, interests, and needs,
andto plan appropriatelearning experiencesand activities. Hereare some commonly
used methods:
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@)

(®)

©

(d)

(€)

Anecdotal records. Thesearebrief, written descriptionsof achild’sbehaviour
or performancein aspecific Stuation. They provideinformation about what the
childisableto do, how they doit, and what they might need to work on. For
example, an ECCE teacher could write an anecdotal record about achildwho
isstruggling with sharing toysduring playtime. Theteacher could observethe
child asthey interact with other children and note down the specific behaviours
that are causi ng the problem, such asgrabbing toysfrom othersor refusing tol et
othersplay withtheir toys. Theteacher could then usethisinformationto plan
activitiesthat help thechild develop socia skillsand learn how to shareand take
turns.

Checklists: Thesearelistsof skillsor behavioursthat are expected at acertain
ageor stageof development. For examplean ECCE teacher could useachecklist
totrack achild sprogressin devel oping finemotor skills, such asusing scissors
or holdingapencil. Theteacher could observethechild asthey complete specific
tasksand check theskillsthat the child hasmastered. Thiscould help theteacher
identify areaswherethe child needsadditional support and plan activitiesthat
target specifickills.

Runningrecords. Thesearedetailed, written descriptionsor arunning record
by an ECCE teacher, of achild’sbehaviour or performance over aperiod of
time. They can provideamore complete picture of achild'sabilitiesand needs
than anecdotal records.. Theteacher could observethechild asthey engagein
conversationswith othersand note down the child’ s specific language abilities
and challenges. Thiscould help theteacher identify areaswherethechild needs
additional support and plan activitiesthat promotelanguage devel opment.

Rating Scales: An ECCE teacher could usearating scaleto assessachild’s
ability tofollow instructionsduring agroup activity. Theteacher could ratethe
child’sperformance onascalefrom 1to 5, with 1 indicating that the child did
not follow all theinstructionsand 5 indicating that the child followed arethe
instructions perfectly. They can be used to compare achild’s performanceto
that of other children of their age or to track progress over time. Theteacher
could then use thisinformation to provide feedback to the child and to plan
activitiesthat helpthechild and hisher parentsandto plan activitiesthat help the
child developligtening and following ingtructionsskills.

Event sampling: An ECCE teacher could use event sampling to observe a
child during amusic and movement activity that build onthechild’sinterestsand
strengths. Theteacher could note down the childslevel of engagement, their
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favourite songsor movements, and any challengesor difficultiesthey experience
during the activity. It can provideinsightsinto achild’sinterests, preferences,
and abilitiesin aparticular context and hel p theteacher plan future music and
movement activities.

() Timesampling: An ECCE teacher could usetime sampling to observeachild
throughout the day or week and notedown the child’sactivitiesand behaviours
at specificintervas. It can provideinformation about how children spend their
time, what they areinterested in, and what activitiesthey are engaged in and
identify areaswherethe child needsadditiona support or enrichment.

(g) Portfolios: Theseare collectionsor portfolio of achild’swork, including
artwork, writing, and other projectsover aperiod of time. They can beusedto
document achild’ s progress over time and to showcase their achievements.
The portfolio could showcase the child’ s strengths and achievementsand help
theteacher track thechild'sprogressover time. It could also be shared with the
child’ sparentsto providethem with arecord of their child’sdevelopment and
learning.

7.5. PROCESS OF COMMUNICATING AND REPORTING
CHILDREN'S PROGRESS

Asan ECCE (Early Childhood Care and Education) teacher, communicating and
reporting children’sprogressisan essential aspect of your job. It helpsparentsand
caregiversunderstand how their childisdevel oping and providesva uableingghtsinto
areasthat requireimprovement. Here are some stepsto follow when communicating
and reporting children’sprogress:

7.5.1 Establish clear communication channels

Itisessentia to establish clear communication channelswith parentsor caregivers
right fromthebeginning. Thiscouldinclude setting up regular meetings, parent-teacher
conferences, creating agroup chat or email group, or using aschool management
system. Additionally, you can use aschool management systemto providerea-time
updateson children’s progress and shareimportant announcementswith parentsor
caregivers. For example, you can send out aweekly newsl etter to parentsor care
giversthat includes updates on what the children arelearning, upcoming eventsor
activities, andtipsfor supporting their child’sdevelopment.
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7.5.2 Assess and record children’s progress

Asan ECCE teacher, you need to assess and record children’s progressregul arly
using arange of toolsfor further references. You can also involve childreninthe
assessment process by asking themto sharetheir work or explain their thinking. For
example you as an ECCE teacher might use an observation checklist to assessa
child’ssocia and emotiona devel opment or areading assessment to assesstheir literacy
ills.

7.5.3 Shar e assessment results

Onceyou have assessed achild sprogress, you can sharetheresultswith parentsor
caregivers. Itisessentid todothisinaclear and concisemanner, using Smplelanguage
that they can understand. You can useareport card, progressreport, or portfolio of
work to share assessment results. For example, an ECCE teacher might send homea
progressreport that highlightsareaswherethe child isexcelling and areaswherethey
need improvemen.

7.5.4 Discuss ar eas of improvement

When sharing assessment results, it isimportant to discuss areas of improvement with
parentsor caregivers. You can al so provide recommendations and suggestionsfor
activitiesor strategiesthat they can useto support their child's development. For
example, if achildisstruggling with reading skills, the ECCE teacher can provide
recommendations and suggestions for activities or strategies that parents or
care-giverscan useto support their child’sdevelopment. Thiscouldincludereading
bookstogether, playing word games, or practising sight words.

7.5.5 Provide on-going updates

Findly, an ECCE teacher can provide ongoing updatesto parentsor caregiversabout
their child s progress. For example, an ECCE teacher can share work samplesor
photosof thechildren’sactivitiesor send regular emailsto parentsor care-giverswith
updatesonwhat their childislearning. Thiscouldincluderegular meetingsor check-
ins, sharing work samplesor photos, or using aschool management systemto provide
real-timeupdates.

Findly, an ECCE teacher can provide ongoing updatesto parentsor caregiversabout
their child s progress. For example, an ECCE teacher can share work samplesor
photosof the children’sactivitiesor send regular emailsto parentsor caregiverswith
updatesonwhat their childislearning.
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7.5.6 Different methodsof reporting children’sprogress

Therearevarious methods of reporting children’sprogressat Early Childhood Care
and Education (ECCE) centres. Here are some exampl es of methods and content that
could beuseful for ECCE teachers:

(@ ReportingasAnecdotal Records

The content should be observations of the child’sbehaviour, interests, and abilities.
Thetarget group of thereport would bethe parents, so the content should beinsmple
language and easy to understand. ECCE teachers can use thismethod to provide
information onthechild'sprogressin different areas of development, such asphysicd,
socid-emotiond, and cognitive.

Here' san exampl e of an anecdotal record:

“During gtory time, Seemawasableto st till andlistentothestory for thewholetime.
Sheeven asked relevant questions about the characters afterward.”

Inthisexample, theteacher observed Seema sbehaviour during story timeand recorded
her ability to st ill, listen to the story, and engagein discussion afterwards.

(b) Reportingthrough Checklist

The content of thereport should includealist of skillsor behavioursthat the child has
acquired, along with any areaswhere the child may need additional support. The
target group of thereport would be the parents, so the content should bein simple
language and easy to understand. Here'san exampleof achecklist:

FineMotor Skills; 1 2

3 4 5
e Canholdapencil or crayonwithatripodgrip [ ] [] [] [] []
e Cancutwithscissorsalongadtraightline ] [ O O L

e Canuseaforkandspoontoeatindependently [ ] [] [] [] []

Inthisexample, the teacher has created achecklist of fine motor skillsthat achild
should be ableto demonstrate at acertain age. Theteacher can check off the skills
that the child hasacquired and highlight any areaswherethe child may need additiona

support.
(c) ReportingasPortfolio

A portfolioisacollection of the child’swork, observations, and assessmentsover a
period of time. The portfolio contains samplesof the child’sartwork, photos of the
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child engaged indifferent activities, and commentsfrom theteacher about thechild's
progress. Thetarget group of thereport would be the parents, so the content should
beinalanguagethat iseasy to understand and visua ly appealing. Here' san example
of aportfalio:

The portfolio may include aphoto of the child building ablock tower, along withthe
teacher’ sobservation that the child was ableto count the blocks and match them by
colourandsize.

(d) Reportingthrough Parent-teacher conferences

Parent-teacher conferences areface-to-face meetings between theteacher and parents
to discussthe child’sprogress. The content should includeinformation onthechild’'s
strengths, areas of improvement, and strategiesfor supporting the child'sdevel opment
at home. Thetarget group of the report would bethe parents, so the content should be
presented in aclear and concise manner. Here's an example of a parent-teacher
conference:

“During the conference, the teacher shared with the parentsthat their child hasshown
akeeninterestinreading andisabletoidentify severa |ettersand words. Theteacher
also discussed strategies that the parents can use to support the child’s reading
development at home, such asreading bookstogether and pointing out thelettersand
wordsintheenvironment.”

In thisexample, the teacher provided specific examplesof the child’sprogressin
reading and discussed strategiesfor parentsto support the child’s development at
home.

(e) Digital reporting

Inthepresent digital era, digital communicationisaso popular. Digita reportingisa
method of reporting that usesdigital platforms such as apps or websitesto share
information onthechild’ sprogresswith parents. The content should includeinformation
onthechild slearning goas, progress, and any areaswherethechild may need additiond
support. Thetarget group of thereport would bethe parents, so the content should be
inalanguagethat iseasy to understand and visually appealing.

Here'san exampleof digita reporting:

“The app containsaportfolio of the child’swork, aswell asdaily updateson their
progressindifferent areas of devel opment. Thegpp dso dlowsparentsto communicate
withtheteacher and receiverea-timeupdateson their child’ sactivitiesand behaviour
at the ECCE centre.”
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Inthisexample, theteacher usesadigital platformto provide parentswith regular

updates on the child’s progress, including samples of their work, commentson their
development, and opportunitiesfor parent-teacher communication.

. INTEXT QUESTIONS?7.1

A. Carefully read thefollowing statement and indicate whether they are True or
Fdse.

1.

9.

Teachersdo an assessment to observe achild and accumul ate arecord of
the child’sgrowth and devel opment.

Assessment isoften required by regulatory bodiesin Indiato ensurethat
early childhood education programmes meet certain standards.

Assessment isnot an essential component of early childhood education.
Assessment isnot necessary for early childhood education teachers.

Assessment allows ECCE teachersto monitor children’ sdevel opment and
identify areaswherethey may need additiona support.

Assessment cannot be used to identify devel opmenta delaysin children.
Assessment cannot promote equity in early childhood education.

Assessment datacannot be used to support curriculum alignment between
ECCE programmesand primary schools.

ECCE teachersshould only assess children’sacademic progress.

10. ECCE teachersdo not need to assess children’shealth and well-beingin

an ECCE centre.

B.  Fill intheblankswith appropriateword(s).

1.

2.

3.

Assessment data can be used to build evidence-based practicesin ECCE
by analysing dataover time, ECCE teachers can devel op best practices
that aregroundedin

Assessment can provide ECCE teachers with valuable information to
evauate the effectivenessof their

Assessment should beongoing and toensurethat children’s
progress is regularly monitored and appropriate interventions are
implemented when necessary.

Open Vocational Educational Programme



Communicatingand Reporting Children'sProgress

4. Parenta involvement isimportant in the assessment process, as parents
can providevaluableinformation about their child's and
skillsoutside of the classroom.

5. Theassessment of childreninan ECCE centreshould cover variousaspects
of their growth, hedlth, learning, and

6. ECCEteachersshould monitor and assesschildren’sphysica growth, motor
skills, cognitive devel opment, socid-emotiond development, and language
development to ensurethat they aremesting their -------
objectivesof

7. ECCE teachersshould assess children’slearning and academic progress,

including their literacy and numeracy skills, critical thinking, and
abilities.

8. ECCE teachers should assess the level of family engagement and

involvement in children’slearning and devel opment to ensurethat they are
workingin withfamilies.

9. ECCEteacherscan provideopportunitiesfor childrento expressthemselves
creatively through and activities.

10. ECCE teachersshould assess children’s physical growth, motor skills,

cognitive development, social-emotional development, and
development to ensure they are meeting their
developmenta milestones.

7.6 DIFFERENT METHODS OF REPORTING
CHILDREN'S PROGRESS

Parent-teacher communication can look different for different teachersand parents.
Some relationships may be more difficult to establish than others, but therearea
number of communication strategiesthat can help teachersand parentsto increase
engagement invariousstuations.

Discovering thebest methods of communi cation and formulating messaging plansearly
intheyear isimportant, asit will maintain cons stent communication throughout the
year. Teachersshouldn’t be afraid to be persistent in establishing relationshipswith
parents, and viceversa. Teachersand parentscantry thefollowing tacticsfor changing
attitudesand actionsthat encourageinvolvement of parentsand helpinimproving
parent-teacher communication:
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7.6.1 Using arange of communication toolsand channels

It refers to including newsdletters, websites, e-mails, assemblies, parent/teacher
interaction, and PTMs. Some of them areasfollows:

@)

(®)

©

©

(€)

(f)

()

Regular in-per son communication: Thistype of communication workswell
with parentswho typicaly drop off and pick up their children from schoal.

Par ent-teacher conferences. Thistypeof communicationislessconsistent,
but parents and teachers can schedul e meetingsto discussachild’ swork and
futuregoals.

Phonecallsand emails: Parentswith busy work or personal schedulesmay
not havethe opportunity to goto centre or schedule conferences. These parents
maly beeasier to reach onthe phoneor viaemail. Teacherscan also usephone
calsand emailsto regularly communicatewith parents.

Text messages. Someteachers use masstext messagesor specia messaging
appsto communicate with parents.

Open houses. Most schoolshost annual open houseswhere parentscan visit
thelir children’sclassrooms. Thisallowsteachersto meet parentsor tomeet a
second parent who may not bein regular communication.

Par ent-teacher associations. Parents and teachers can establish ongoing
rel ationshipsthrough board meetings or PTA meetingsinwhichthey helpto
make decisionsfor theschool.

Homewor k handoutsand newsletters: Teachers can create handoutsfor
children to take homewith them contai ning informati on about homework and
other tasks. Teacherscan a so writeweekly or monthly newd etterstolet parents
knowwhat is going onintheclassroom and how they can participate.

Developing apre-school activity calendar outlining activities, celebrations, eventsand
holidaysin the pre-school year where engagement of the parentsand community is
very important. Specific activities can be used to engagethem for example, volunteer
parent comingtotell astory/rhyme.

Using Parent Teacher M eeting (PTM) to talk about children’sdevel opment
andtheir progress.

Planning HomeVisits, if required, asit will help theteachers, get acquainted
withthefamiliesof thechildren. Theteacher canlearn about thefamily’s culture
and special talents, etc.

Open Vocational Educational Programme
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Theteacher can communicate with the parentsduring dr op off and pick up
time. Thisalows parentstoinformally interact with theteacher.

Usebulletin and noticeboar d specificaly meant for the parentsto share notice
for the meetings, nutrition menu, and other relevant issues.

Involveparentsonfield visits/excur sions.

[ Parenting ]

A

|

Callaborating wit

[Communicati ng]

h
the community ]

Types of School-
Family-Community
I nvolvement

[Decision-making] 1} [ \olunteering ]
Learning at
home

Figure:7. 3 Communication toolsand channels

Figure:7.4 Typesof School-Family-Community involvement

7.6.2 Sharing I nfor mation about the Child

@

el

I nfor mal Conver sations. Conversationswhich parents, teachers, and children
have on aninformal basisareamong the most natural and successful ways of
sharing information. They provideopportunitiesto:

a) sharecurrentinformation about the child and upcoming activities

b) sharepersona anecdotesandinsights

C) givereassuranceabout thechild seffortsand devel opment

informal Notesand M essages: Writteninformal communicationscan include:
a) persond notes

b) home-school communication books

c) classroomnewsbulletins

d) email correspondence
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©)

4

©)

Calls: Parentsand teachersmay call one another to:

a)
b)
c)
d)

keepintouch

shareimportant newsof thechild

plan how to support some aspect of the child’slearning
establishapartnershiprole

Individual Conferences. Conferencesare an opportunity for:

a)

b)

c)
d)

parentsto shareinformation and insights about their child’ s devel opment
andinterestsat home

teachersto shareinformation and insightsabout the child’s development
andinterestsat school.

setting goalsfor thechild slearning

making plansto support thechild'slearning

Collectionsof Wor k: Establishing collection systemsto storeinformation about
what achild can do providesabasisfor ongoing assessment and eval uation.
Congder:

a)
b)

dated samplesof drawingsand writing
copiesof reportsand projects
photographs

audio and video tapes

computer disks

child salf-assessments

7.6.3 Anecdotal Reports

Theanecdotal progressreport describesthe child’sdevelopment inrelation to the
godsof thePrimary Programme. Itisintended to provideinformation about thechild's
individua progress. It may precedeor follow aparent-teacher conference. Anecdotal
reportsgiveinformation about:

a
b.

C.

Accomplishments (what achild can do)

Attitudesand interests

Learning needs
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d.

Futurelearning goal sand plansfor support

7.6.4 Sharing I nformation about the School and Classroom

@

el

©)

(4)

Newsletters: Newsletters are one-way schools establish ongoing
communication and can solicit parent reaction and input aswell asprovide
information about:

a) school and classroom activities

b) upcomingeventsand activitiesat school andinthecommunity
c) childrensuccessstories

d) samplesof childrenwork

Parent Evenings and Open Houses. Parent evenings are atime to get a
sense of the school and classroom atmosphere. Thiscan beatimefor parents
to:

a) learnabout thegoa stheschool hasfor al children
b) find out what children arelearning aswell how they represent learning
c) lookattheirchild

Informal Vigts: Althoughtheschool istheusud placefor parentsand teachers
to exchange information, someteachers planinformal get- together in other
settingssuchas,

a) classroomoutings(picnics, waks)
b) homes
c) communityfadlity

Classroom Sudy: Many teachersprovide parentswith information about what
has been and what will bethefocusof classroom learning experiences. These
provideinformation about:

a) themestobeexplored
b) classroom projects
C) Soecid activities

d) curriculumplans
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©)

€)

)

fiddtrips

web sites

Classroom Visits: Classroom visits can be arranged through the teacher to
provide:

a)
b)

<)

children with achanceto seetheir parentsand teachers cooperating
opportunitiestotalk

parentswith first-hand opportunitiesto observetheir child in the school
Setting

. INTEXT QUESTIONS?7.2

A.

Carefully read thefollowing statement and indicate whether they are True or

Fase.

1. Assessingchildren’ssocid and emotiona development isnot importantin
an ECCE centre.

2. ECCE teachers should only use standardized teststo assess children’s
development.

3. ECCE teacherscan usevarioustoolssuch asdevelopmental checklists,
standardized tests, and observationsto assess children’s devel opment.

4. ECCEteachersshould only assesschildren’sacademic progressinliteracy
and numeracy sKills.

5. ECCEteachersshould a so assesschildren’scritica thinking and problem-
solving abilities.

6. ECCEteachersdo not need to assessfamily engagement and involvement
inchildren’slearning and devel opment.

7. ECCE teachers should assess the level of family engagement and
involvement in children’slearning and devel opment.

8. Maintaining recordsof child assessmentsisnot an essentid part of teaching
in Early Childhood Care and Education (ECCE).

9. Teachersshould only use one assessment tool when assessing achild’'s

development in ECCE.

10. Teachersshould sharethe assessment resultswith parentscaregiversand

Open Vocational Educational Programme
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other professionasinvolvedinthechild'scare.

B.  Fill intheblankswith appropriateword(s).

1.

10.

ECCE teachersshould ensure children are physically and mental ly healthy
by monitoring their nutrition, hygiene, and satus.
ECCE teachersshould assess children’ssocia and emotional development,
including their salf-esteem, socid skills, and emotiond regulation, toensure
they aredeveloping strong and skills.
Assessmentsshould bebased on appropriate developmental
milestones.

It is important to use and language when
recording observations.

After recording observations, teechersshould thedatatoidentify

patternsand trendsin the child’sdevel opment.

Teachers should ensure that the child’'s assessment records are kept
and secure.

Teacherscan useassessment recordsto their teaching practices
and make changes as needed.

is one of the most commonly used methods for child
assessment.

Teacherscanusea tomonitor achild’sprogressin areas
such ascognitive, social, emotional, and physical development.

Open-ended questions can hel p teachersunderstand achild’sinterests,
emotions, and socia interactionsduring

ASSIGNMENT 7.1

Case Sudy Analysis: You may select achild from aclassroom or programme and
writeacase study on that child’sdevel opment. You caninclude observations of the
child'sbehaviour, skills, and milestones, aswell asassessments.

©-| WHAT YOU HAVE LEARNT

Inthislesson, you havelearnt that:

° Assessment providesteachers, parents, and familieswith critical information
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about achild’sdevelopment and growth. It helpsteachersmonitor children’s
devel opment, individualize instruction, communicate with parents, inform
curriculum devel opment, and meet regulatory requirements. It dso helpsevduate
teaching effectiveness, promote equity, ensure programme quality, support the
trangition to formal education, providefeedback to children, align curriculum,
enhance professiona development, build evidence-based practices, andinform
programmeevauation.

Child assessment isan essential component of ECCE teachersto assessvarious
aspects The assessment should be comprehensive and cover physical growth,
motor skills, cognitive devel opment, socia-emotiona devel opment, language
development, health, learning, socia and emotiona devel opment, and family
engagement to ensurethey receive high-quality education and careand are
prepared for successintheir academic and personal lives.

Maintaining recordsof child assessment in ECCE can providevauableinsights
into achild’sdevel opment and hel p teachersplan gppropriate interventions. By
using avariety of assessment tools, involving parentsin the assessment process,
and using assessment recordsto eva uate teaching practices, teacherscan create
a supportive environment that promotes each child's overall growth and
development.

Themethodsof child assessment can help teachersbetter understand each child's
unique needs and abilities, and devel op individualized plansto support their
learning and devel opment.

It isimportant to note that observation methods should always be used in
conjunction with other assessment tool sand should not be used inisolation to
make decisions about achild’sdevelopment or learning needs. Additionally,
teachersshould ensurethat they arefollowing ethical guiddinesfor observation
and maintaining confidentiality and privacy of childrenandtheir families.

By establishing clear communication channels, ng children’sprogress,
sharing assessment results, discussing areas of improvement, and providing
ongoing updates, an ECCE teacher in Indiacan effectively communicate and
report children’sprogressto parentsor caregivers.

The content of the reports should be clear, concise, and easy to understand for
parents. ECCE teachers should uselanguagethat isappropriatefor thetarget
group and should provideinformation onthe child’sprogressin different areas
of development, a ong with Strategiesfor supporting the child’s devel opment at
home.
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° Some teachers encourage children to take part in conferencesasaway of | ECCE Journey with
hel ping them understand their learning and to become moreresponsiblefor their |  Formal Education

OWN Progress. System
q.'&. TERMINAL EXERCISE
1.  What do you understand by anecdotal reports? How do these help to give ~Notes _
otes

information about thechild?

2. Why ischild assessment an essential component of ECCE.

3. Why sitimportant for ECCE teachersto assess children’shealth and well-
being?

4.  What aresomedevelopmenta areasthat teacherscan assessin Early Childhood
Careand Education (ECCE).

5. How canteachersuse assessment recordsto identify areaswhereachild needs
support?

6 How caninterviews be used to assess a child’s devel opment and needs?
7.  Whatisaportfoliointhe context of child assessment?

8.  How canachild'sdrawingsand writingsbe usedin child assessment?

9. Whatisacasestudy inthecontext of child assessment?

10. What areportfoliosand how can they be used to document achild’sprogress
over timeand showcasetheir achievements?

‘&, ANSWER TO INTEXT QUESTIONS

7.1

A. Trueorfase:

1. True 2. True
3. Fdse 4 False
5 True 6. Fase
7 Fdse 8. Fase
9. Fdse 10. Fdse
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B. Fillintheblanks:

1. research 2. teaching
3. sysemdtic 4, drengths
5. development 6. ECCE programme
7. problem-solving 8. partnership
9. Artsand crafts 10. Language
7.2
A. Trueorfase
1. Fdse 2 Fase
3. True 4 Fase
5. True 6. Fase
7. True 8 Fase
9. Fdse 10.  True
B. Fllintheblanks:
1. Hedth 2 socid and emotional
3. age 4 easy, smple
5. andyse 6. confidential
7. evduae 8 observation
9. checklist 10.  interviews
[@ KEY LEARNING OUTCOMES

After reading thislesson, thelearner will beableto:
° understand the need and importance of assessment of children’sprogress.

° identify the variousareaswhich need to be assessed at early child careeducation
centre.

° form an understanding of maintaining therecordsof the progressof thechildren
° ableto describe various methods of assessment.

° develop the skillsof observing children at various stages of devel opment.
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e  abletoelaboratetheneed andimportanceand different waysof reportingthe § ECCE Journey with

progressof the children to the parents/guardians. Formal Education
System
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CURRICULUM ECCE

MODULE I11:- ECCE Journey with formal education systems

L esson

Content Outline

L ear ning Outcomes

1.|ECCE Centreand Linkage
with Homeand School

Pointsof interface between
ECCE centre, homeand
community

Panning with community and
parents interventions
Involvement of parentsat the
centre

Importance of mapping ECCE
cultureand homeecosystem

Compilesgnificant pointsof
interface between ECCE
centre, homeand community
Planwith community and
parents interventions

e Involveparentsat the centre
e Solvelearning problemsby

mapping ECCE cultureand
homeecosystem

2.|Involvement of parentsand
community

Collaboratewith parents,
community and anganwadi in
childcare

e Typesof caregiving
e Ealyidentificationand

Interventionsfor Divyang
children

Demonstrate methods of
observing children at stages of
development\
Collaboratewith parents,
community and anganwadi in
childcare

Interpret principlesand typesof
caregiving

Predict interventionsfor specia
childrenby early identification
of development parameters

3.|How Children Learn

Factors affecting learning
Inter-relationshipinlearning &
meturetion
Inter-relationshipinlearning &
socidization

Meaning and sgnificanceof
conducivelearning environment
Waysto create Conducive
learning Environment

Roleof ECCE teacherin
cresting conducivelearning
Environment

Discussthefactorsthat affects
learning
Explaintheinter-rdaionshipin
learning & maturation
Elaboratetheinter-relationship
inlearning & socidization
Explanmeaningand
sgnificanceof conducive
learning environment

Suggest waysto create
Conducivelearning
Environment
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Discussthe Roleof ECCE
Educator in creating conducive
learning Environment

.| Curricular linkagesbetween
pre-primary and primary.

Needfor curricular linkages
(verticaly and horizontaly
acrossareas)

Multilingua education.
Trangtionto school language
Promotionof language
development during early years
Strategiessuitableto help
childrenlearnlanguage
Activitiestofoster pre-writing
ills

Activitiesfor learning of pre-
number concepts

Waysto develop social
competenceamong children

Describetheneed for curricular
linkegesverticaly and
horizontaly (acrossareas)
Develop necessary skillsand
attitudeto promotechild's
language devel opment during
early years
Discussdtrategiessuitableto
help childrenlearnlanguage
Organiseactivitiesto foster pre-
writingskills
Organiseactivitiesfor learning
of pre-number concepts
Discusswaysto develop social
competenceamong children

.| Facilitating L earning: Effectivemethodsof teaching e Describe, effective methods of
Physical education,Arts& Arts& Aesthetics teaching Arts& Aesthetics
Aesthetics, Environment Integrated approach inlearning | @ Adoptsintegrated approachin

about Environment learning about Environment
Organization of activities e Conductsactivitiespertainingto
pertainingto physica physical development
development

Teaching of Physical education

.[Foundational Literacy and e Godsof Foundationa Years e Explainand addressthemajor

Numeracy Goals e Developmenta Godl 1: developmenta goasof
Children Maintain Good Hedlth Foundationd Years,
andWelIbeingincludes Developmental Goal 1: Children
deve opment Maintain Good Healthand
Developmentd Goal 2. Wellbeingincludesdevel opment
Children BecomeEffective e Explanandaddressthe
Communicator developmenta godsof
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e Developmentd Goa 3: Children

becomeinvolved|learnersand
connect withtheirimmediate
environment

Foundationd Years,
Developmenta Goal 2: .
Children BecomeEffective
Communicator

Explainand addressthe
developmental godl of
Foundationd Years
Developmental God 3: Children
becomeinvolvedlearnersand
connect withtheirimmediate
environment

.|Communicatingand
reporting children'sprogress

Need and importance of
assessment of young children
Various aspects of assessment
(growth, hedlth, learning etc.)
Maintenanceof record of
assessment

Variousmethods of assessment:
Observation, check-ligts,
interviews, conversations,
anecdotes, portfolio, children's
drawings, writing, activities,
case study etc

Methods of observing children
at stagesof development \
Processof communicating and
reporting children'sprogress
Different methodsof reporting
children'sprogress

Discussthe Need and
importance of assessment of
young children

Elaborate various aspects of
assessment (growth, hedlth,
learning etc.)

e Maintainrecord of assessment
e Explainvariousmethodsof

assessment: Observation,
check-ligts, interviews,
conversations, anecdotes,
portfolio, children'sdrawings,
writing, activities, casestudy etc
Explainthe processof
communicating and reporting
children'sprogress

Adopt different methods of
reporting children'sprogress




Sample Question Paper

Sample Question Paper
ECCE Jour ney with Formal Education Systems
(Code-441)

Time: 2Hours

Maximum Marks: 30
Note:
1.  All Questionsare Compulsory
2 Questionsnos. 1 isLong Answer carrying 6 marks
3 Questionsnos2to5are Short Answer Question carrying 3 markseach
4.  Questionsnos. 6 to 7 are Very Short Answer Question carrying 2 markseach
5

Questionsnos. 8to 15areTrueor False Question carrying 1markseach

Q. No. | Long Answer Question

Q1 Inwhat waysaretheactivitiessuch asnaturevisits, hel pful inthe devel opment of children?
Discusswith examplesof activities. 6

Q. No. | Short Answer Question

Q.2 | What canbetherolesof Community Motivators? 3

Q.3 | Writedownsymptomsof Dysgraphia 3

Q.4 | Explainimitationlearning. How canit beused for the children studying at thefoundational stage?| 3

Q.5 | What arethewaysto promotelanguagein early years? 3

Q. No. | Very Short Answer

Q.6 | Whatistheroleof mother tongue at thefoundationa stage 2

Q.7 Writedown the main features of each of thethree developmental goals 2

Q. No. | Trueor false

Q.8 Parents should pressurize the pre-school teachersfor formal teaching 1




Sample Question Paper

Q.9 | Teacherswho usepracticesof partnership aremorelikely to report that only
English-speaking parentscan hel p their children 1

Q. 10 | Thecurriculumiscontinuoudy evolving 1

Q.11 | TheNIPUN Bharat Mission hasdeclared theoveral national targetsinachieving
learning outcomes, 1

Q. 12 | Assessment datacannot be used to support curriculum alignment between ECE

programmesand primary schools. 1
Q. 13 | ECEteachersshould only assesschildren’sacademic progress. 1
Q. 14 | ECEteachersshould assesschildren’shealth and well-being in an ECCE centre. 1

Q. 15 | Assessing children’ssocia and emotional development isnot important inan ECCE centre 1
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